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Introduction

Spring2020 broughtunprecedented changes &ociety
and our education systermi\s we plan for the 20201
school year, the Minnesota Department of Education
(MDE) is working with the Minnesota Department of
Health (MDH) to monitor the CO\I® pandemic and
determinehow to keep our students, families asthff
healthyand safe Wehave developed guidance for
three scenarios for the school yeaetailedin this
docunent. Ehool districts and charter schools should
plan for all three scenarigbased orVIDH planning
quidancesoour schools can be ready for whatever the
public health situation may requir&choolshould

offer distance learning to enrollestudentswho may be
medically vulnerable or otherwise unable or unwilling to
return to in-personor hybrid learning

Vision
Minnesota is the best state in the country for children
to grow up in—those of all races, ethnicities, religions,

economic statuses, gender identities, sexual
orientations, (dis)abilities, and zip codes.

GuidingPrinciples

Practice servant leadership

Treat everyone with respect and dignity

Do the right thing, especially when it is difficult
Ask how your actions are reinforcing or
removing structural inequity

1 Promote the common good over narrow special
interests

1
1
1
1

1 Beaccessible, transparent, and accountable
9 Include voices from communities who will be
most impacted
Priorities

Minnesota does best when state agencies and
community partners collaborate to achieve common
goals. We will solve problems in education, healiheg
environment and energy, housing, jobs, transportation,
and so much more by focusing on these key priorities:

Children and Families

Equity and Inclusion

Thriving Communities

Fiscal Accountability and Measurable Results

Mi nnesota’s Environment

= =4 -8 -8 A

Purpose

Ensure that every student in the state of Minnesota
receives an equitable education and has equal access to
learning and instruction during the COVIB pandemic.
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Process for Develapg Guidance

Since the beginning of Distance Learning in March, MDE has honed and modified the recommended guidance to bette
meet the academic, sociaimotional, and mental health needs of our students. Simultaneously, MDE developed, and
subsequently, redased summer learning guidance that included a hybradiel option in addition to distance learning.

As we consider options for the system and structure for the 20R8chool year, we can use what we learned from the
distance learning model and what weedearning in the hybrignodel to ensure that our students continue to receive a
high-quality education and our staff have what they need to support their students.

What: Buildthree scenarios for the 202@1 school year

1 Scenario 1in-person learning foall students
1 Scenario 2Hybrid learning with strict social distancing and capacity limits
1 Scenario 3Distance learning only

How: Feedback groups, family survey, systems review, and feedback loops.

MDE has created a system and structure to implement laodlistance learning and a hybrid model. As a result, we can
build upon the existing structure to maintain what is working for students, families, and staff, and revise and/or
completely revamp what is not working for students, families, and staff. In gestip with the Wisconsin/Minnesota
Comprehensive Center (WMCC), MDE is engaged in a systeiew of distance learning plans looking specifically at
structure, content, and equityOver 150 participanteepresenting stakeholder groups from educationajamizations,
community organizations, teachers, advocates, students, and families engaged in distance learning discussions
conducted via Zoom between June 8 and JuB2020. Each session was facilitated by a staff member from WMCC
using a set of guidinguestions. All points of view were welcomed and valued. The participants were encouraged to
share their thoughts and provide feedback that could inform future planning, even if they seemed different from what
others shared. Each session was recorded anslomdy accessed by WMCC for analysis. A representative from MDE
listened in on live sessions but did not participate. The feedback groups included:

1 BARR 1 Minnesota Council of Latino Affairs
1 Boys & Girls Clubs of America 1 Minnesota Education Equity Partnership
T Children’s Cabinet 1 Minnesota Elementary School Principals
9 Children's Defense Fund Association
1 Coalition of Asian American Leaders 1 Minnesota Rural Education Association
1 Council of Asian Pacific Minnesotans I Minnesota School Board Assodisit
1 Council of Minnesotans of African Heritage 1 Minnesota School Nutrition Association
1 Early Learning Coordinators 1 Minnesota Youth Council
9 Education Minnesota 1 PACER
1 Education Partnership Coalition 1 Parent Teacher Associations
1 Elementary and Secondary School Families 1 Racial Equity Coordinators
9 Full Service Commity School Coordinators 1 School Bus/Transportation Companies
1 Ignite After School 1 School Nurses of Minnesota
1 Minnesota Association of Alternative Programs 1 Second Harvest Heartland
1 Minnesota Association of Charter Schools 1 Secondary School Students
1 Minnesota Association of Schadtiministrators 1 SEIU 284
1 Minnesota Association of Secondary School 1 Tribal Nations Education Committee
Principals 1 United Way
1 Minnesota Association @pecial Education 9 Urban Indian Alliance
1 Minnesota Community Education Association
Asummary éfindings from the feedback sessiocen be found n MDE’' s Publ i ¢ Engagement
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https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=mde032933&RevisionSelectionMethod=latestReleased&Rendition=primary

In addition, MDE created and administered a family survey statewide to gather additional feedback from our families.
This survey wawritten in English antranslated nto three additional languages.

MDE also partnered with the Wisconsin/Minnesota Comprehensive Center (WMCC) to do a sgsiemsf distance
learning plans focused on structure, content, and equity. The systems review is a random sample of Minrgeeta's t
largest school districts, 68 Metropolitan Statistical Area school districts, 39 Micropolitan Statistical Area schodl, district
41 Balance Area school districts, and 118 charter schools.

The information gleaned from the feedback groups, family suraeg, WMCC systems review will be triangulated to
ensure that the guidance we provide districts and charter schools will support our students in receivingjashityh
education and ensure that our staff has what they need to support their students.

ThreeScenarios for 20221

1 In-person karningfor all students In this planning scenario, schools should create as much space between students
and teachers as is feasible during the day, but will not be held strictly to enforcing 6 feet of social distancing during
primary instructional time in the classroom. Activitiand extracurricular programming should continue to follow
the COVIEBL9 Sports Guidance for Youth and Adults (PDiis scenario may be implemented assuming state
COVIBL9 metrics continue to stabilize and/or improve.

1 Hybridlearningwith strict social distancing and capacity limitk this planning scenario, schools must limit the
overall number of people in school facilities and on transportation vehicles to 50% nmraxcaupancy. Sufficient
social distancing with at least 6 feet between people must occur at all times. If distancing cannot be achieved in a
space or on a transportation vehicle, the number of occupants must be reduced. Schools must also include plans fc
contactless pick up and/or delivery of meals and school materials for days that students and staff are not in the
school building, as well as implementation of a sckemm care program for critical workers. This scenario may be
implemented if COVHR9 metics worsen at the local, regional, or statewide level. Scenario 2 may also be
implemented within a school if they experience clusters of cases within a classroom or the school.

Hybrid learning defined Hybrid is commonly used to describe classes in lwbine traditional fac¢o-face

instruction has been replaced by distance learning activities. A hybrid class is designed to integriatddaeeand
distance learning activities so that they reinforce, complement, and elaborate on one another, inftecatiog

the online component as an aeuh or duplicate of what is taught in the classroom. During classroom instruction
time, students can be engaged in authentic, collaborative learning experiences. The distance learning components
can include multimei@d-enhanced content, learning practice, and channels for ongoing discussion. In some hybrid
approaches, direct instruction that normally takes
tasks. Another method involves facilitatifigpped, short minilessons for students to access online (asynchronously

or synchronously).

9 Distance éarning only.This scenario may be implemented if local, regional, or statewide CTD/tetrics worsen
significantly enough to require the suspensionreperson learning.

Distance Learning definedStudents engaging in distance learning have access to appropriate educational materials
and receive daily interaction with their licensed teacher(s).

It is important to note that distance learning does rabivays mean éearning or online learning. It is critical to
provide this learning in a format that can be equitably accessed by all students.

MDE expects that students who participate in distance learning have full access to appropriate educational
materials. Districts and charters must maintain educational continuity for schools and programs. As a district or


https://www.health.state.mn.us/diseases/coronavirus/sportsguide.pdf

charter, you must ensure equity in your plans. School districts and charters must ensure equal access to ALL
students.

As your district or chartgorepares to implement a distance learning model, the Federal and State requirements
must be followed. This means that students need to be able to participate in their learning equitably and have
access to all relevant services and supports. Consideratichgle, but are not limited to:

1 Ensuring all students in the school or district will have equal access to the learning and required materials,
including technology.

9 If using an online learning system, ensure it can effectively support the dmtdctool’ s uni que | ear
teaching needs, including the ability to provide differentiated instruction as well a®oome support for
students who need it. Regardl ess of where the | ea

Individualized &ucation Program (IEP) or 504 Plan must be provided (more detail below). Individual Learning
Plans for English Language Learners must also be followed.

1 Consider student privacy when developing your distance learning plan. See the U.S. Department aj Educati
Protecting Student Privacy page, and their list of related resources.

9 Providing training to staff, students, and parents/guardians on implementation of your distance learning model
and the districor school s expectati ons.

1 Programming options for sdol nurses, school counselors, school psychologists, school social workers,
paraprofessionals, other school specialists and cultural liaisons.

1 Tracking the attendance of both students and staff.

1 Ensuring the distance learning model in use is secure adhdatiallow for the release of protected student or
staff information.

Schools should provide materials for students to continue their learning. Each school would determine the most
appropriate way to communicate and provide instruction for each studdritiwvcould include some/all of the
following:

1 Paper packets or worksheets, which could be distributed daily by bus route or collected several times a week at
a central location

Textbooks

Telephone instructions

Online resources (take into account availapitif broadband)
I nstruction via the school

= =4 =4 =4

s learning management

Being prepared for the start of the 20221 school year includes contingency planning for the possibility of future
emergency, shorhotice school irperson capacity reductiors school building closures. Plans fopierson learning,

hybrid learning, and distance learning must include a focus on the continuity of teaching and learning and all key
functions of your school district and charter school. It is possible that @étbontingency plans could be used during

the 202021 school year. This guidance document is intended to support planning and provide an immediate tool to hell
school districts and charter schools prepare for next year.

All plans for the 202@1 school yar should be posted to your website, and communicated with your students, families,
staff, and school community.

Equity

Minnesota defines educational equity as the condition of justness, fairness and inclusion in our systems of education s
that all studerts have access to the opportunities to learn and develop to their fullest potential. The pursuit of
educational equity recognizes the historical conditions and barriers that have prevented opportunity and success in
learning for students based on their eg; incomes, and social conditions. Eliminating those structural and institutional
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opportunities requires systemic change that allows for distribution of resources, information and other support
depending on the student’ stcomé.tuati on to ensure an eq.!

Equity is a priority to reach all children, especially children of color, indigenous children, immigrant childrercooe
families and communities, archildrenwho have disabilities must continue to be prioritized. Further, access to mental
health services and support, hands student education and support, broadband and devices, and consistent
instructional expectations continue to be concerns for many students. Responding to these challenges will take
innovation and publiprivate collaboraibn. Our educators stand ready to meet this need. Safely providing opportunities
for in-school learning and other activities will provide engagement, support, and access for our students, families and
communities.



Operations Guidance

Overview

Scenarial: In-personlearningfor all students

i Students and teachers should minimize close contact and follow all other required and recommended MDH
guidelines.

Scenario 2: Hybrid learningith strict social distancing and capacity limits

1 Students andeachersshauld maintain six feet of social distancing and follow all other required and
recommended MDH guidelines.

Scenario 3: Distanckearning only

9 Students and teachers will continue to be engaged daily in teaching and learning.

9 Prioritize continuing to provideritical services such as food services to support the health and safety of
students.

9 Provide guidance to teachers regarding delivery of distance learning and expectations during distance learning

Health Expectationgnd COVIEL9 Screening Process

FollowMinnesota Department of Health02021 Planning Guidance for Schools

Requiredhealth practices must be implemented by all Minnesota public schools. These practdesindational to
minimizing the risks of exposure to COMMfor students, staff, and families. These practices are considered the
minimum level of implementation, and schools may not be less restrictive.

Recommendedealth practices are additionalrategies that schools may choose to use to minimize the spread of
COVIEL9. MDH and MDE recognize there are diverse learning environments that will require teams to use thoughtful
strategies when applying guidance to meet the health and safety needsatfidénts and staff. Not all recommended
practices will be possible in all settings, and therefore should be tailored as appropriate.

Per Gov e rbxesutive Waldr 2871, as of Julp5, 2020, masks are required indoors in public spaces in
Minnesota. This includes school buildings. The MDH planning guidance has been updated to reflect this.

District and Schoolnventory

This inventory guide was developed by thi¢ational Institute for Excellence in Teaching

As district and school leaders develop plans for the 2BR8chool year, it is critical to first collect certain data points
regarding students, staff, buildings, buses, and technology. Theagdants should inform the design of teaching and
learning in all scenarios. Furthermore, district leaders need to consider variations that may exist at thdesgklanl
their district and how the district plan accounts for any differences as lead®rsoaequitably serve all students.

The guiding questions below are intended as a starting point in helping district leaders identify and colbadt crit
district-level and schoelevel data points. There may be additional disttatel and schoeleveldata points that the
district may want to gather to inform decisions.


https://www.health.state.mn.us/diseases/coronavirus/schools/k12planguide.pdf
https://mn.gov/governor/news/executiveorders.jsp
https://www.niet.org/

District-level

1 Staff

(0]

o

How many staff members are expected to return for the new school year? To what extent do you expect
these numbers to change before or during the school year, (achers leaving/retiring due to transition

to distance learning, teachers leaving/retiring due to health concerns regardipergon instruction)?

How many district staff have active teaching licenses? How many of these individuals have a hightr risk
coronavirus?

What is the supply of bus drivers across the district? How many of these individuals have a higher risk with
coronavirus? By bus route?

What is the supply of substitute teachers, bus drivers, nurses, counselors, and support staff across the
district?

How many of these individuals have a higher risk with coronavirus?

What budget is available to increase the supply of teachers and stafé&t longterm or shortterm

identified needs?

9 Building

(0]

What additional spaces does the district have access to outside of the schools that could be used for
learning?

1 Buses (including any vehicles used for transporting students to/from school onéo sthool events)

(0)
(0)
(0)

How many buses are or could be made available in the district?

How much variation is there in the size and maximum capacity of buses in the district?

How have the buses been currently or historically used (i.e., transportation to/fobvoas, transportation
for multiple schools, athletic events, food service delivery)?

9 TechnologyDevices and Access

O O O

(0]

How many devices (tablets, laptops) does the district have in inventory?

How many internet accessibility devices (hotspots) does the distaiee in inventory?

What partnerships (if any) does the district have with internet providers in the region?

How many students have access to a device that is not issued by the district and what type of devices do
students have access to (e.g., tablepttsp, desktop, mobile phone)? Are these devices shared with other
adults or students in the household?

How many students have access to reliable internet at home?

9 State and Federal Guidelines and Regulations

0 What state and federal guidelines arefulations might impact decisions regarding fall planning?
o0 What additional flexibility (if any) has been provided by state and fedgeteies in response to COVIB?
Schoollevel
9 Students
0 How many students are expected to be enrolled in the fall?
o How many of these students have pgxisting conditions that may compromise their immune systems?
0 What is the breakdown (%) of how students arrive at and depart from school (i.e., school bus, dropped off

via car, drive themselves, walk, public transportation)?

1 SchoolStaff

(0]
(0]

(0]

How many adults are on staff in the school and expected to return for the new school year?

What is the breakdown of the staffadministrators, licensed teachers, support staff with a teaching license,
support staff without a teaching licenstill-time nurses, parime nurses, etc.?

How many substitutes do you have identified and available by school?



o How many of these individuals have are a higher health risk related to coronavirus (e.g., how many of these
individuals have a known pexisting condition or are 65 years or older)?

9 Building

0 How many classrooms are available?

0 Whatis the size of each esroom?

o0 What facilities are available for specific purposes (e.g. science labs, Career technical education, physical
education, etc.)?

0 Are desks or tables that accommodate 6 ft. of social distancing available in each classroom? d. What
additional spaces aravailable (e.g., gym, lunch room, auditorium, etc.)?

0 What cleaning protocols are currently in place?

Communication with Students, Families and Staff

Create a plan fodeveloping, seeking feedback aoommunicating thelistrictcor char t er deceacho!l ' s |
scenario for the 202Q1 school yealnvolve students, families and staff developing these plans. Ygoian should

include, at a minimum, how you will address operations; academics; student, family, and staff supports; and profession
development and trainingThe plan must be translated and communicated in both written and oral languages based on
the needs of your community.

1 How will the district seeknput from families and studenis the development of the planFlow will the district
shae the plan with families and students?

1 How will the district seek input from key labor groups (teachers, secretarial, custodiathedciyhout the
development of the plans, especially on any job description adjustments based on ideméédd?How wil
the district share the plan with key labor groups?

1 Howwill the district seekfeedbackfrom district and schoolstaff?How will the district share the plan with
district and school staff?

Over two hundred districts or charter schools in Minnesotaragpiired to have an American Indian Advisory

Committee (AIPAC). The committees were established to advise and collaborate with districts on the unigque and
culturally relevant nees of the Indigenous communit§everal funding sources that districts recefinan the state

require that you collabmate with advisory committeed his is a crucial time for you to build or strengthen your
relationships for equity and inclusion, especially with underserved student populations in your district or school.
Oftentimes, AIPAC members sit on other district advisory teams. As you are seeking the necessary input from your
community, it is recommended that you create an advisory group that consists of students, family members, staff, and
community members; utiimilg your Worl d’ s Best Workforce (WBWF) com
Advisory Committee; or utilizing some other form of diverse advisory committee that already exists in your school
district.

Once a model of delivery is determined fbet202021 school year, survey your families and staff on what their specific
needs are given the learning model.

Student and Family Engagement

Ongoing research shows thi@mily engagement in schoolsnproves student achievement, reduces absenteeism, and
restores parents' confidence in their children's education. Students with involved parents or other caregivers earn highe
grades and test scores, have better social skills, and show improved behavior

Create a plan for engaging families and students trmut the school yeatncludingimplementingwritten and oral
translated communicatiostrategies.
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Formore information and best practicesee the section oftudent and Family Engagement and Relationship Building
under Supporting Students and Familieshis document

Nutrition

A successful nutrition program is a key component to a successful learning environment. Children cannot focus on
learning when they are hungry. One of the issues that CQVYIlias instigaté is an increase in food insecurity for many
more families, especially those with young children.

Just as school officials are planning for operations under each of the three learning models, food service managers mu
also plan for all the option®©f criical importance is forugerintendents and other district leadership to include food
service directors and managers in their planning sesstomsd service operators need a minimum lead time-8f 6

weeks for securing food and ndaod supplies and to aange specific meal distribution methods and develop staffing
schedulesDifferent learning models will require different menus and meal delivery/service. In order for meal service to
accommodate each of the learning model options, nutrition needs to begmiin the development conversations.

Nutrition directors/managers may currently be furloughed so it is critical they are called back to work to prephes for
school year

What Meal Pattern/Program Will Be Required?

It is critical for shoolsto continue providingaccesgo meals as they traditionally did prior to COMI® Whenthe

school year begin®perators should plan to utilize the National School Lunch and Breakfast (NSLP/SBP) meal pattern
and follow NSLP/SBP regulatidosall three leaning options At this time, USDA has not provided any waivers to allow
another meal pattern or Child Nutrition Program to be used durirgutarly scheduled school tim&hings to remember
about operating an NSLP/SBP include:

1 Schools must distribute an Aligation for Educational Benefits form to all households to complete. This
application form determines meal eligibility and also factors in to the state compensatory funding fo8mda.
many families have been receiving meals at no costs since Mavall,bie important to remind families that
schools need to revert back to NSLP and collecting Application for Educational Benefits in order to receive
eligible benefits. Many families have been negatively impacted by COVID so everyone needs to be ihirmed
their household income situation may have changed enough to impact their benefits.

T Meal s must be served to students and cl ai med for
approved eligibility:Free, reducegbrice and paid.

1 Not all mals served to students can be served fofeharge as was offered apring 2020. Schools will need to
follow their school board approved meal charge policy for charging individual students for meals according to
their category of meal eligibility.

Decisons that will impact food service:

Scenario 1: Irpersonlearningfor all students

Physical Distancing®hysical distancing and other safe health practices according to guidelines established by the
Centers for Disease Conta@ind t he Mi nnesot a 2 edaurdaberel dining guidanekeust bet h '’ s
followed for both students and food service staffuestions to answer include:

Will studenseat in the cafeteria, classroom, hallway or other locasidon

Will additional meal periods or staggered meal service tibeeseeded?

How will the NSLP/SBP meal pattern requirements be met with meals distributed or served in other locations?
Will the cafeteria space be used for other spaces if meals are served in the classroom?

= =4 =4 =4
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1

1
1

Will additional staff be needed with the elimination of dant selfserve options or meal distribution to
classrooms or other locations?

Will additional preparation space be needed to accommodate physical distancing in kitchen areas?
Are modifications needed in the kitchen during meal @reggion activities?

Meal Service LocationsServing in alternate locations may be required depending on individual school architecture and
classroom learning modelQuestions to answer include

1
1
1

1

What food service staffingequirements will be needetb handle service in multipllcations?

Will additional technologies be needed for point of sengoentsif meals are served in classrooms, hallways or
other locations?

How willpropersanitation for students, staff and equipment at the point of service be addresEeel2 will be
different safety/sanitation needs for classroom, cafeteria or hallway service.

Will additional equipment, smallvares or meal service items need to be purchased?

Scenario 2Hybrid learning with strict social distancing and capacity limits

Meal Service Op@tions. Daily meal service may require only one type of meal service, i.e., serving meals at school; or
via distance learning distribution; or simultaneously providing meals at school for some students while serving other
students who are distance leargjriWith simultaneous or alternating meal service operations, the concerns identified
above as well as the following should be addressed:

)l
)l
)l
)l
)l

)l
)l
T

Will multiple menu systems be requireaihe menu forschool service and one for distance learning service?
How will faod vendor purchasing need to be modified?

What are the staffing needs for simultaneous vs. alternating operatigviistaff schedules need to be altered
for each learning method?

What are the staff training needs for operating under multiple menu systems

Will meals beserved in cafeteria, hallway atassroom, homeéelivered, taken home by the student or picked
up by the parent?

Are separate transportation systems needed for delivering meals?

How will changes in meal participation effect operations?

Whatare the point of service counting measures that will be implemented for both operations?

Scenario3: Distance learning only

Meal Service Operationdvieal service to students could be provided by home delivery,-sidb pickup, busstop pick
up or othermethods.The following concerns should be considered:

=4 =4 =4 =4 =8 - -8 -8 -8 f

How wi | | meal s be “ordep?d” for distance | earning
How will we meet the NSLP/SBP meal pattern requirements with meals distributed via bag or boxed meals?
Where will meals be distributed, i.es¢hool, bus stops, home delivery other?

How frequently will meals be distributed and in what quantity?

What will food service staff scheduling look lik&f®l there be a reduction or increase in staff hours?

Will weather impact meal pickup?

What transportdion is available for delivery to homes or bus stops?

Whichstaff will deliver meals?

How will delivery be scheduled?

Is equipment available to ensure food safetyfhay be difficult to maintain proper temperatures of food (milk
and hot food items) withdng delivery schedules or a long cgide pickup scheduleswill additional food

storage equipment need to be purchased?

How will point of service meal counts be taken at the various distribution sites?

How will special dietary needs be accommodated?
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Sclool Nutrition Budget Considerations for all Learning Options

Itis likely that an increase in food service related expenses will decsipossible that some schools will experience
reduced meal participatiorSome questions to consider include:

1 Willadditional food service equipment, such as hot and cold food transport containers to ensure safe food

delivery to classrooms, hallways, home delivery or ide delivery, be needed?

Will additional staff resources/hours be needed?

Will personal protectig equipment and other purchases needed to ensure staff safety be required?

What types of service plates, utensils, etc., be required if meals are served in the classroom or other locations?

Will there be additional sanitation and cleaning items/costs?

Will an a la carte program be practical or allowabléere will likely be a significant reduction or loss of a la

carte revenue.

1 Will additional food items need to be purchased with multiple men&fPprep ackaged astdd milre ™
food items need tde purchased for distance learning distribution?

1 Are any additional meal packaging equipment/supplies necessary?

1 Will additional electronic POS (Point of Service) systems need to be purchased?

=A =4 =8 =8 =4

Available Support

The School Nutrition Program team at MDE is recording each session of a July webinar series that focuses on food
service options. Considering the complexity of school meal programs and the incredible disparity in how school districts
of different sizes andemographics manage these programs, these webinars can assist operators to start thinking abou
the many ways operations will have to change. District staffocaract the MDEENS officdo request an electroniink

for the recorded webinars.

July7: Meal DistributionModels
July 14Menu Planning

July 21 Equipment Consideration
July 28Staffing

August 4Financial Implications

= =4 =4 -4 A

The following resources can provide additional school and parent support:

1 The Mtional School Nutrition Association has produ@sttk to School Thought Starteas25page resource
designed to help food service professionals ask t
USDA Food and Nutrition Service

Institute of Child Nutrition

CDC Guidance for Schools

CDC Face Mask Guidance

MDH Guidance for School Food Service Workers

Emergency food website

food shelf finder

= =4 =4 =8 -8 -8 -9

USDA Waivers to Meal Service

MDE has appdid for a variety of waivers to assist school food authorities (SFAS) operate quality programs while meeting
the constraints of hybrid or distance learning educational mod#s will update SFAs and district leadership when
more information about potentialvaivers become available.
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https://gcc01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cdc.gov%2Fcoronavirus%2F2019-ncov%2Fcommunity%2Fschools-childcare%2Fschools.html&data=02%7C01%7Cmonica.herrera%40state.mn.us%7C1619fa5f448b43cd827108d833e1288d%7Ceb14b04624c445198f26b89c2159828c%7C0%7C0%7C637316389422218852&sdata=KU16MTb0RNmCBnlBubPja8LEln6MHdJOJQKp7Fip6Nw%3D&reserved=0
https://gcc01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cdc.gov%2Fcoronavirus%2F2019-ncov%2Fcommunity%2Fschools-childcare%2Fcloth-face-cover.html&data=02%7C01%7Cmonica.herrera%40state.mn.us%7C1619fa5f448b43cd827108d833e1288d%7Ceb14b04624c445198f26b89c2159828c%7C0%7C0%7C637316389422218852&sdata=XxGKHcd5%2FK3a6P5gy6IBTu%2BRZmXsk9LDZuhzMS4ypsI%3D&reserved=0
https://www.health.state.mn.us/diseases/coronavirus/schools/foodservice.pdf
https://gcc01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.2harvest.org%2Fwho--how-we-help%2Fthe-face-of-hunger-today%2Fthe-coming-hunger-surge.html%23.XxxMsXlYY2w&data=02%7C01%7Cmonica.herrera%40state.mn.us%7C1619fa5f448b43cd827108d833e1288d%7Ceb14b04624c445198f26b89c2159828c%7C0%7C0%7C637316389422198940&sdata=HoSePkIV4Yac2%2BjTu0qonRRIrzivEryP9YLYrhwuHnE%3D&reserved=0
https://gcc01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.hungersolutions.org%2Ffind-help%2F&data=02%7C01%7Cmonica.herrera%40state.mn.us%7C1619fa5f448b43cd827108d833e1288d%7Ceb14b04624c445198f26b89c2159828c%7C0%7C0%7C637316389422208897&sdata=EquPQQtdV8UyF4tCPxUOU1YypYm026kvArhuFbQFnEA%3D&reserved=0

SchoolAge Care & Child Care Programs in Schools

Equitable and affordable scheabe child care programs are essential to support working families and provide
enrichment and care for student®ver one hundred thousand studerdsross the state rely on schdofsed child care
programs as their trusted child care provider.

Care for schoehged children, especially those children of workers in critical sectors, will continue to be crucial for
frontline workers to continue to condnt the pandemic. The state will continue to work with child care providers,
schootage programs, schools, and all other child care settings to prioritize this need.

Executive Orde?0-82indicates that a school district or charter school that operates a hybrid or distance learning model
“must pr o-agediare fer EllgibleChildren at no cost during the time those children are not receiving
instruction in the school building duringrg ul ar school hours.”

This schoehge care must be provided for district or scheakolled schochge children age 12 and under who are
children of Tier tritical workers Children of Tier | workers only will be cared for at no cost during the typgicabk
hours.As was required in the spring, school districts and charter schools must provide transportation for students
participating in schoehge care for children of critical workeia accordance with their locatudenttransportation
requirements

The schoehge care for children of critical workers is intended for extreme circumstances in which no parent or guardiar
is at home, due to employment as a critical workéit is a tweparent household and one is not a critical worker, a

school is notequired to provide free schoealge care to the family, but the school could choose to provide the care, if
they have the capacity to do so while ensuring health and safety requirements can still be met.

Tier lindustries(seeAppendix Afor definitions of each industry)

Healthcare and public health

Law enforcement, public safety and first responders

Food and agriculture

Judicial Branch (essential services)

National Guardactivated undera Governor Executive Order

Educatorsn preK through grade 12 settings

Shool staff providing instruction or caring for children of critical workers
9 Child cae and schoehge care providers

=4 =4 =4 4 -8 -4 4

During a hybrid or distance learning model when students ateeaeiving inperson instruction, districts and charter
schools should carefully consider their local community needs related to care for children of critical workers beyond Tie
| areas. Based on community workforce needs and local staffing and spaiéearations, school districts and charters

may provide care for children of other critical workers and if capacity is limited prioritize enrollment for these families i
such programs.

Fees can be charged for care for children beyond Tier | workers anyazare provided beyond the typical school hours
based on your dbasednodetand as cagacity, staffand fafilides allow given that you must follow
MDH health and safety regulatiori§the district has capacity to serve more tham tbhildren of Tier | workers during

the school day during hybrid or distance learning models, this should be done on a sliding fee basis, and utilizing public
available funding to help make it affordable for families. Priority should be given to thaseunderserved families in

your communities.

Executive Order 282indicaes thatschool districtandcharter schoad may continue to run early childhood programs,
including community education programs, and may charge feetsamormal sliding fee scalect®oldistricts and
charterschook are also encourageid provide before and after school care and may charge éedts normal sliding
fee scale.
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Schools are not required to provide this care during previously scheduled breaks reflected on @selnd@pproved
calendar.

In providing this care, schools must follow Public Health Guidelfvegramming through acomunity education or

other programs may be available to any ctakiwould typically be offered by a district as long as it meets public health
guidance Nothing prevents school districts and charsehoolsrom providing careo children outside of thoséamilies
working in critical sectors.

Consistent with child care in previous years, this care may be provided to children of any age as long asulistricts
charter schoomeet licensing and other regulatory requirements. In addition, distaotscharter schod may continue

to provide child care for families participating in the Child Care Assistance Program (CCAP) at a program licensed or
certified by the Department of Human ServicEer programs that arexempt from licensure and areot currertly

certified to accept CCAP payments, we encourage them to get cer@tification is required to accept CCAP and

helps protect the health and safety of children by requiring that providers meet minimum standards for care and
physical environmenin June the legislature passed and the Governor signed into law an increase to CCAP
reimbursement rates for providers that will go into effect on September 21, 2020, and will likely increase the amount
certified centers will be eligible to receive for chéddraccessing CCAP. For mare information on the certification process
and the application for certification, viditis DHS website

For additional information about child care during the COWpandemic, visithn.gov/childcare

Additionally, districts may have specifjgestions on how they operationalize greater needdonhootage carédn

Scenario 2, hybrid learning with strict social distancing and capacity linfiteoario 3 distance learning only. In

Scenario 2 and 3, the need fechootagecare for both esserdil workers, and for families that are unable to keep their
children home during distance learning periods may be provided in a variety of settings, including school buildings and
by current schoebasedcarestaff. Districts should consider howor whomand for what services they provide and train
staff, what space they use, and how costs will be coveré&ttenarios 2 and 3

Important Considerations

Staffing Schoebased Child Care

In addition togeneral supervision and ensuring the health and safety of studecdtsoldistricts andcharterschoob
shouldincludeschootbased caras a key component of their plarBistrictsand chartersshould be prepared to include
schootagestaff in trainingand provide access to technology including help desk services that will be made available to
students. Rraprofessionastaff should be considered as a support to learning insitleootagecare setting, though it is
understood they may not be available@lto their caseloads and funding sources.

Coordination with Child Care in Community

We strongly encourage district and charter school leaders to reach out to their community child care providers and
partner with them to ensure child care needs are nmeeach communityCoordination for services between child care
and districtcharter support staff should be considered when possible as means to support loweraaticscademic
distance learning supportWhen implementing a Hybrid Model coordination arm cohorting and consistent groupings
of children help to protect the safety of children, staff, and communities so as to minimize intermixing across settings.
Accomplishing these goals necessitates community coordination.

Facilities

Depending omeedsof local communitiesdistrictdchartersshould consider other available spabat could be offered

to childand student programs, including scheme care, child care programs, and Head Saanpng otherswithin the
district thatmeetsMDH healh and safety guidelines. This could also be true of unused community spaces that would
support social distancin@ertified child care programmustfollow guidance provided thoughmn.gov/childcardo
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ensure space will meet requirements and be eligible for child care assistAngechanges to the certified childcare
space needs to be approved by DHS.

Again, dstrictgchartersshould reach ot to local licensed familghild careproviders, licensed centeend nonschool
operated certified child care centers that haveen planning for potential increased needs for child aré could be a
key partner i n ensur.Acolpbomtivé agppndadh yo’hedp mineneatise exposere tongraups of
children particularly in the hybrid model (to allow a cohort/pod model for grouping children) is essential. As with school
age care provided by the school, districts/charters need to conside support staff and services the school is required
to provide would be used in these settings in either Scenario 2 or 3, in partnership with the program.

Finances and Fee Structure

Districtdchartersmay charge fees for the care providd&the exception to this is for children of Tier | critical workers
during the school day during hybrid or distance learning modRitgricts may consider, if financially feasible, including a
sliding feebased scale and scholarships, to ensure children foswincome families are able to access the care.
Districtsand charter schoolmayuseother available state and federal funds according to guiddaceareof school

age children and child care progran@istrictsand chartershould plan to use thesaimds,early learning scholarships
andchild care assistance when available for a child, and fees paid by the family to cover costs and mairdsivsthe
group sizes, and social distancigjdelinesprovided by MDH.

Internet and Device Access

Technolgy has been an important tool for students and families to engage in learning as well as stay connected to thei
schools, friends, family and community.

In many cases, districts hapeovided the only device or hspot available for families to have acsds the internet.
This has allowed for access to instructional materials for distance learning as well as online information and application
for benefits, social connections, and COYated news and alerts.

For this reason, school districts and chardehools are encouraged, to the extent practicable, to allow students access
to district-provided technology (such as devices and wireless hotspots) during distance learning or hybrid learning.

We know that that some families are resistantusingtechnology, and we must work with them where they are at, and
see that their needs are met in effective and creative ways.

Infrastructure

Acces to highspeed broadbangdefficient internal networks, robust Whi systems and the people necessary to manage
the infrastructure and deploy the devices are vital component-&Rkschool infrastructure. The need to have this in
place was highlighted as critical this past springncrease the sense of urgency for our education systems are to
succeed.

1 Infrastructure SetAssessmentA selfassesment to be taken by multiple people to identify needs with the
district’s infrastructure.

9 Future Ready Robust Infrastructure Framewd@kKramework andubric to consider the quality and availability
of devices, network infrastructure, and support.

1 Broadband ImperativeConsiderations that shoulak taken to develop policies and plans that provide support
for decisioamaking.
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Device/AccounManagement

While the one device to one student (1:1) initiatives have grown organically over the past few decades, the pandemic
created an urgencyongettinggdv i ces i nto student s’ hands and ensuring
secure. Districtand charter schoolshould consider device and account management both through quality and access
but also safety.

Future Ready Device FramewpAcrubric to evaluate and understand the quality and availability of devices
Promising Practice#\ webinar from MDE outlining promising practices for acquiring and effectively using
technology.

1 Security ChecklisConsideration to security and private data is increased during this time. A quick review of
security planning is essential.

1
1

FederalFunding:GEER anBSSER

Note that for each of the funding applications in this section, budget workslae®mvailable on theCARES Act Funding
Information pageof the MDE website

Governor's Emergency Educah Relief fund (GEER)

Based on feedback from a range of communities across the state, the Office of the Governor and the Minnesota
Department of Education have identifi¢ioree key priorities for which these funds can be used:

1 Expanding technology capaciio meet student learning needs, with particular attention to increasing
broadband access, establishing wireless hotspots and purchasing devices such as laptops or tablets for studen
1 Improving studento-teacher ratios for summer school programmingatomostnine students per teacher.
1 Supporting summer programmingrfohildren ages -8 through enrichment opportunities provided by nonprofit
partners.

Applicants for GEER funds must download and complete the application and budget worksheet. Complataticensp
and budget worksheets should then be uploaded into SERVS when the system is ready to process them.

Application: Governor's Emergency Education Relief Fund

Frequently Asked Questions: Governor's Emergency Education Relief Fund

Elementary and Secondary School EmergendjeRind (ESSER)

ESSER funds are divided into two streams: a forinased allocation and statdirected grants. Districts and charter

schools will be notified of their eligibility for one or both funding streams. To receive funds, applicants must eomplet
the appropriate application and budget worksheet, then upload those documents in SERVS when the system is ready t
process them.

The formulabased allocation to districts and charter schools is based on their allocations under Title |, Part A of the
Elermrentary and Secondary Education Act (ESEA). These funds can be used for a wide range of expenses to meet loce
needs.

Application: ESSER 90%

Frequently Asked Questions: ESSER 90%
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Statedirected grants, provided to districts and charter schools that do not receive a fofoasked docation, districts

and charter schools that receive less than $10,000 from their fordbateed allocation, and districts and charter schools
whose share of students from historically underserved populations is less than their share of other ESSE&fbeds,
used for a combination of:

1 Supplementing GEER fusfbr summer school programming
1 Suporting mental health
1 Meeting the needs of histazally underserved populations

Application: ESSER 9.5% Sditected grant

Frequently Asked Questions: ESSER 9.5% @tatded grant

Transportation

Requirements: Scenario 1 and 2

1 Systematically review and evaluate school transportation capacity with the goal of creating as much space
between riders as pa#ble, recognizing that it is not always feasible to have 6 feet of social distancing. Consider
reducing capacity or adding routes to allow for more physical space between riders. See Additional
Requirements: Scenario 2, below, for transportatietated requirements specific to Scenario 2.

1 All persons driving or riding in a school transportation vehicle must wear a face covering. Please refexrence t

Face Coverings section of thtbH 202621 Planning Guide for Schoéds additional detailsand exemptionsAn

extra supply of face coverings should be maintained on school transportation vehicles for riders who forget to

bring them.

Arrange seating to maintain 6 feet distance between the driver and all riders.

Clean and disinfect transportation vehicles regularly, focusing on frequent cleaning of touched surfaces in the

vehicle (e.g., surfaces near the dr i veandaircostmlag,t , h

doors and windows, grab handles) between routes.

1 Keep doors and windows open when cleaning the vehicle and between trips to let the vehicles thoroughly air
out.

1 Follow the symptom screening protocol outlined in the Monitoring and Exafuftir lliness sectioaf the MDH
202021 Planning Guide for Schofds any person entering a school transportation vehicle. Consider the option
of a parent/guardéhn attestation. People must stay home and not board transportation if they are experiencing
symptoms of COVHD9 or have been exposed to someone positive for CQ¥9ID

1 Require that people who become ill during the day not use group transportation toréme.

=a =4

o Create a plan for getting students home safely if they are not allowed to board the vehicle.
o If adriver becomes sick during the day, they must follow protocols outlined for people who are ill and must
not return to drive students.

Additional Reaiirements: Scenario 2

9 Limit the number of people on transportation vehicles to 50% maximum occupancy.

1 Create as much space between riders as possible, recognizing that it is not always feasible to maintain 6 feet o
social distancing. Household membersyniee seated in rows together. Consider reducing capacity or adding
routes to allow for more physical space between riders.

Recommendations: Scenario 1 and 2

1 Provide hand sanitizer to support healthy hygiene behaviors on all school transportation vehicdatefuse by
staff and older children.
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1 Consider using assigned seating for riders to assist with rapid contact tracing in the event there is a positive cas
who rode on a school transportation vehicle while potentially infectious.

1 Consider keeping windaswopen if appropriate and safe while the vehicle is in motion to help increase air
circulation.

Additional Considerations from the National Institute for Excellence in Teaching:

1 Identify the maximum number of students who ride the bus, expected numbesaedof buses, expected
schedule needs for buses, and expected number of bus drivers.

0 Consider health risks for bus drivers and expected fluctuation in number of available bus drivers.
o Create contingency plans for supplementing number of bus drivers atedee

A ldentify additional school staff who have applicable licestgeoperate school busese.g., athletic
coaches

A Identify and encourage additional stafe.qg., teachers, school leaders, district leaders, support stiaff
acquire applicable license tiperate school buses

1 Based on estimates for the number of students who typically ride the bus and identified school schedules,
identify any necessary alterations that need to be made to bus routes if any have potential to exceed maximum
capacity in the mming or afternoon.

9 Identify bus procedures for bus drivers and students. Theskd include:

o Filling in seats beginning from the back of the bus

Limiting two students per bus row (one on each side) and have students seated in every other row
Keeping stdents seated next to the window

Disembarking from the bus one at a time

Identification of dropoff and pickup areas that are separate from car pigk and dropoffs

O O oo

Contracted Bus Transportation Service

Nothing inExecutive Order 282 allows a school district or charter school to unilaterally break or modify their contracts
with bus transportation providers. Bool districts and charter schools should follow the agreed upon terms of their bus
transportation contracts. School districts and charter schools may request to renegotiate the terms of their contracts to
account for the unforeseen circumstances creatgdfie COVIEL9 pandemic. Contract provisions that allow for

reduced payment during weatheelated closures may not be applicable during distance learning or hybrid learning
periods because the closures are not weather related. Invoices for contractegsrthat were not actually run should
reflect cost savings such as fuel and other liquids.

Please consult with your school district or charter school attorney for questions about how to interpret your contract.
Because instructional models may shift quydikhsed upon the county public health data, school districts and charter
schools are encouraged to maintain good working relationships with transportation providers to ensure transportation i
available when a school shifts to moregarson learning.

Tribal Considerations

The pursuit of educational equity recognizes the historical and contemporary conditions and barriers that have
prevented opportunity and success in learning for students based on their race/ethnicity, income, and other social
conditions.The Minnesota Department of Educatidirjbal Nations Education CommitteENE(, and the Office of
Indian Education are here to support you with your efforts.

Districtsand charter schoolseed to take into consideration the needs of American Indian siteland their families.
Regardless of which learning scenario is determined for the fall, include voices from the communities who will be the
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most impacted. Indian Education staff in your distrit&l schoolsire trusted by American Indian students andfbes,
and should be included in planning and implementation for the fall. Ensure that the actions you take are reinforcing
structural inclusion or removing structural inequiti@syour districtor school

Consistent with Tribal considerations guidana MDE, and consistent with the Every Student Succeeds Act (ESSA), al
consultations, collaborations and partnerships with Tribal Nations, American Indian Parent Committees, and Indigenou
Education staff is expected and must continue. American Indianodidn Aid programs should amend and formulate
plans for each of the three fall planning scenarios.

All school districts and charter schools required under the Every Student Succeeds Act (ESSA) to consult with Tribal
Nations must also collaborate with TRIEhembers regarding the formulation of their fall learning plans. This meaningful
collaboration should include Indian Education staff, Tribal Nations representatives, and the TNEC members in the
preparation and implementation of fall learning plans. Th&d®@fof Indian Education at MDE has contact information

for Indian Education staff as well as tribal contacts if needed.

COVIDR19 Preparedness PlanWorker Protection

Go v er n o Exedvd CrdePd-74 declaredthat all critical businesses must develop d@ntplementa COVIEL9
Preparedness Plamhe Department of Labor and Industry has createdplates and instructionfor creating a COVID
19 Preparedness Plan you may use.

A school di st r i ct-21sahoolydaaptan reeets thecClOXdDPrepasedn2dd Pl@n requirement as
long as they are adhering to all MDH guidelines, as wetllesving the Safely Reopening Guidandeveloped by the
Department of Labor and Industryspecifically for front office staff.

Use of Facilities for Notschool Activities

Facility Accesand Community Rentals

Publicschools serve as a primary facility provider for youth and adult organimtod providers in Minnesot&acility
users may use indoor and outdoor facilities so long as they follow state guidance:

SchooMistrictsand charterschoolsare encouraged to consider:

1 Facility users should create, follow and communicate to participants a CIOMPDeparedness Plan in
accordance with applicable guidelinega i | abl e on .DEED’' s website

1 Facility access must follow the Minnesota Department of Health guidelines on limitations and particgsation
outline on theStay Safe Minnesota web pages

Athletic Facilities

As outlined irExecutive Order 204, gymnasiums, fithess centers, recreation centers and other athletic facilities may
open if they can ensure adhereato the applicabl&tay Safe MN guidancS8chools operating these facilities must
create and follow &£ OVIBEL9 Preparedness Pla@utdoor facilities may be used as long as they follow MDH guidance.

Indoor Meetings and Other No#school Uses

For indoor meetings or events held by an outside organization in school facilitiesahed entertainment and meeting
venue guidancenust be followed, and areparedness plamust be developed ahshared on your district or school's
website.The occupancy limits are set at 25% capacity, not to exceed 250 participants.
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Out-of-School Time

Schools should work with community partners and other stakeholders to providefeadhool time (OST) programmgj
that addresses both students’ social emotional needs
school, weekend, and summer programming, could be used for academic enrichment, tutoring, social emotional
support, mentoring, or supplemeal instruction designed to close learning and opportunity gaps.

Breakfast, Lunch, Recess Protocols

See Minnesota Department of Healfl82021 Planning Guidander Schools

Activities andAthletics

MDE continues to partner with the Minnesota State High School League (MSHSL) in providing guidance to member
schools regarding participation in athletics and activiti®shoolbased activities and athletics are impant to our
students’ educational experience and more specific gl
scenarios described 202021 Plaming Guidance for SchoolEhis guidance will followhe recommendations of the
Minnesota Department of Health focused on the safety of students, adults and communities and will be provided soon.

PublicLibraries

MDE recognizes the need to balance the reeefithe community with the health and safety of library staff and patrons.
Therefore, this guidance is permissive, and ultimately decisions regarding library offerings will be made at the local leve
within set parameters.

Public libraries are assets $tudent learning. Their programs add a critical dimension of informal learning to students
and complement classroom activities. Hours and locations may be reduced; appointments may be required. Many
libraries are offering increased access tbaoks and arbside pickup for materials placed on hold.

Future Ready Schools Planning Dashboauture Ready Schools provides educators with reseaaskd tools and
resouces that facilitate the modernization of schools and districts that support personalized, staeetared learning.
Their Planning Dashboard can help schools develop a digital learning vision and implementation plan.

Public Library and School Library Collaboration Todlhis toolkit includes context and suggestions for creating
partnerships between gblic libraries and school libraries of all sizes.

eLibrary Minnesota Database Tutorifid.M): ELM gives all Minnesotans free access to magazine, journal, newspaper
and encyclopedia arties, media, including images, videos, and audio files, and other information resources.
Instructional materials and tutorials are available for each database.

Libraries must develop@OVIEL9 Preparedness Plan in accordance with applicable guidelinest i | abl e on D
website

Disciplinary Incident Reporting

Disciplinary and behavioral incidents anepected to decrease durirdjstance learning and hybrid learning, though
reportable incidents can occur in all potential school settings: distance learning-edsion learning. Considerations

for each setting are listed below. Detailed reporting requirements and definitions are providedindtielinary

Incident Reporting System (DIRS) User GHEase note that for students who are unable to tolerate use of a mask, as

setforth in the MDH Guidance, an administrative dismissal or other disciplinary action would not be appropriate under
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the Individual with Disabilities Education Act, Section 504 of the Rehabilitation Act and the State of Minnesota Human
Rights Act,oover nor Wal z’' s8lExecutive Order 20

LearningSettings
Distance learning; online or other forum

In distance learning settings, the school distdctharter schodls code of anddisdipliraty poticy ud e n't
applies, as well as requirements established in the Pupil Fair Dismissal Act (FRD&s0ta Statutes, sections 121A-:40
121A.575.

In-personlearning

Follow the school distriatr charter schodls code of conduct/student discipld:i
in DIRS following normal procedures.

Students Attending Alternate Locations

Students may be attendindtarnate locations, facilities other than their normal school of enrollment, to accommodate
social distancing requirements. Due to DIRS functionality, incidents occurring at alternate locations must be reported at
the school of enrollment as indicated ine MARSS record on the date of the incident. The alternate location for these
incidents must be submitted on tH&2021 DIRS COMWIM Reporting: Incidents Occurring at Alternate Locatfons

at the end of the school year. School districts and charter schools should only use this form to submit the location for
incidents that di dnomaltyemoted schooland shoufd@nlysubonidoaenfdrm ser district.

Schoolage Care for Children of Essential Workers

Minnesota Executive Order B2 requires districts and charter schools that dial bagkdrson learning to provide

schootage care for children of essential workelgring the time those children are not receivinggarson instruction
during regular school hours. Cont amd.corblaEces Compl i anc e
assistance@state.mn.isor questi ons about whether discipline poli
guestions about reporting discipline in care settings, send an em@&iarly Lykes, DIRS Coordinator, at
carly.lykes@state.mn.us

Habitual Truancy

Unexcused absences in distance an@anson learning settings should be included in habitual truancy counts reported
in DIRS, adefined inMN Statutes, section 260C.007, subd.Thh e school ' s | earning pl an
identify and followup with students experiencing frequent &ssure that issues of equitable access or barriers to
participating in instruction can be identified and resolv8eée the Attendance and Membership section for additional
attendance guidance.

Related COVIR9 Guidance

1 202021 Planning Guidance: Special Education Due Prermgirements and supports for special education
students, including behavior respses for students receiving egite care in the school setting.

1 Supporting Students and Families COYAResources provides guidance for engagement with studeatsl
families, maintaining a positive school c |-beingat e,
and adapting MTSS frameworks for distance learning.
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1 U.S. DoE Office for Civil Rights Fact Sakiressing the Risk of COMI®in Schools While Protecting the Civil

Rights of Studentsrequires schools to continue to invégate reports of bullying and harassment of students

and to take action to end bullying or harassment.

Meeting the Distancd.earningNeeds of Families

Districts and schoolshouldoffer distance learning to enrollestudents who may be medically vulnerable or otherwise
unable or unwilling to return to iperson or hybrid learning.

Distance Learning Options:

9 District or charter school providekstance learning

(0]

(0]

Distance learning students receive the same calendgs/hours of instruction as the regular school

program.

The dstrict or schoowill ensure that the student has sufficient access to a device and Internet to fully
participate in distance learning and will provide specific support tdestis and familiesn Internet safety
andsecurity, digital literacy, anddigital learningtechnologies.

Attendance must be taken at least once per day for all students enrolled. Attendance is considered
interaction with a teacher on an instructional day. A student coulddp®rted in attendance by

participating in a video class or chat; a phone call with the student or, for younger students, with the parent;
posting completed coursework to the learning management system or turning in complete coursework on a
given day. Stients for whom no teacher has direct interaction on a given day are reported as absent for
that day.

A See theAttendance and Membershisection of this documerfor more details.

The distance learning curricutuwill follow the samecademic standards and pacipgpvided to students

in the building.

Il nstruction wil/ include daily interaction with
materials, technology and resources provided to studémthe building and as needed for distance

learning.

Support for special education, mulihgual learners and soctiemotional earning will be provided to
distance learning students.

Students participating in distance learning will participate in stadievassessments as comparable to
students in hybridr in-person instruction.

Districtsand charter schoolwill create a process for families to notify tdestrict or schooln writing of
their intent to have theistudent(s)participate in disance leaning instead of hybrid dn-personlearning

9 District or charter school partners withdate-approved onlingorovider to provide distance learning

(0]

This option provides online learning opportunities to students and families from an experietates,
approved provider but allows them to remain enrolled in their lodisitrict or schoobnd participate in
extra-curricular activities and other programs offered by thdistrict or schoal It can also be accessed
quickly as itis an already existingoptiodand oesn’t require extensive pl
Students may enroll with an exististate-approved supplemental online learning provider. Students riema
enrolled with their current district or schoblut take some or all of their courses with the online learning
provider.

Grades are applied to their local transcript as they work toward grade progression and graduation
requirements of their enrolling tstrict or school

The default funding mechanism for supplemental enrollment provides 88% of the basic eduaatiomgf
formula to the online provider and 12% of the general education funding remains with the endifitrigt

or school As an option, achoolmay enter into a contract negotiated with the online learning provider for
sharing the revenue they clairrfthe student.
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Background Information on Statépproved Online Providers

Stateapproved Online Provideere the only schools authorized to provide fuligline distance learning opportunities

to public school students in Minnesota. Online providers successfully complete an application, submit annual data
reports, and are reviewed every three years based on National Standards for Quality Online Programs. Online provider
have been operating in Mnesota for more than twenty years and have developed robust, diverse, mature models to
deliver highquality learning opportunities for their students.

There are two types of online options for students in Minnesota as descridddaimesota Statutes, seicn 124D.095
supplemental and comprehensive.

Supplemental:Any K12 student ina Minnesotapublic school may replace up to 50% of the courses on their schedule
with online supplemental courses. This may be increased to include 100% of their courses if both the online provider
and the enrolling district agree. Courses completed and grades eanrseghplemental courses are applied to the
enrolling district’s transcript and students work t o\
graduation requirements.

Medically fragile students may wish to enroll in supplemental sesito avoid needing to be in their school buildings
while remaining enrolled in their local schoolsdéor districts.

ComprehensiveAny K12 student may enroll in a comprehensive online school. These schools agertfide, providing
courses along wit student support services like counseling, social workers, special education, EL support, and more.
Students enrolling in comprehensive online schools leave their local sdisiobt and transfer to the online school and
work toward grade progressiondn compl et i on of the online school ' s gr:

Students who found success during distance learning may wish to enroll in comprehensive online schools.

Planning considerations (COVI® response) for current and applicant State Approved @mlProviders

1 Since tate-approved online providers normal mode of instruction is fully online, they are able to operate
without requiring major changes to programming.

1 Student mental and physical health are primary considerations for online provielergders should plan to
offer enhanced services to support students who may be experiencing health issues and connect them with
appropriate local support and resources.

9 Stateapproved online providers who offer access to their building fegérson sendes and support, activities,
gatherings, or field trips will follow thguidance from MDH and the CDC

9 Stateapproved online providers should consider how they could support medically fragile or other students
who can/may not return to their local schodhhen it is open. Providers may offer supplemental enroliment
above 50% and create cestharing ageements with schools andgtricts to cover the costs of online instruction
while holding the school dtistrict harmless.

1 Students enrolling for the firdime in an online school may have significant learning gaps. Plan strategies to
assess this early in the year and structure your courses to maximize flexibility and individual pacing and
personalized support.

i Stateapproved providers will support studends they are already required to do with obtaining devices and an
Internet connection sufficient to successfully access and complete online courses.

1 Stateapproved providers will work with MDE on developing viable strategies for statewide assessments.
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Student and Family Support

Overview

Scenariadl: In-personlearningfor all students

Assess what you know about individual staff, family, and student impact due to AOVID
Communicate implications of COVID to the way school operates early and oftée;clear, direct and
empathetic.
9 Provide mental health support by activating school counselors, school social workers, school psychologists, an
school nurses to develop individual and group support plans for students and families fee282800l year.
Create a communication outline describing the plan for student support
9 Develop ways to elevate student voice and participation in leadership decisions as students return to school
buildings. Consider surveying older students to allow them to share wtheyethink they have academic or
social needs; use both multipEhoice questions for standards/ skills and opmmed questions about social
needs
1 Follow MDH and Minnesota State High School League (MSHSL) guidance-abbabirand oubf-school
activities and sports.
T I'f you don’'t already have one, c¢ o n-arotbmakleariningmskille me nt
and/ or whole child programming that connects academics to studenthbesiig.

1
1

=

Scenarid2: Hybridlearning with strict socialdistancingand capacitylimits

9 All considerations in Scenarios 1 and 3
9 Create consistent opportunities for students to build school culture when they have the chance to be in the
building, and make sure students who are distance learning all or most dagsheaghance to contribute

Scenario 3: Distanckearning only

9 Create both office hour and hotline options for students to get help or talk to a teacher or. adult

91 Develop and require as many synchronous opportunities as possible, with opportunitiesdensto-student

interaction for students of all ages.

Review parent communication and identify additional supports needed

Provide ways for administrators to be consistent.|

weekly ‘TRdikrAcisgalsi on or “mai l box” video or weekl

9 Consider incorporating social emotional learning programs in a distance learning setting and integrate student
voice into weekly schedules and daily lessons

9 Consider a whole school and individual classroomtaekc h o o | virtual “open house
sharing mission, vision and expectations, making sure that the messages are consistent and that parents and
community members are engaged from theudt

T Consider other school spirit “events” such as spi

T
T

Studentand FamilyfEngagement and Relationship Building

Establish Classroom Communities that Center Relationships and-beéailg

This coule your first year evenot greeting students as they bounce through school doors into new classrooms to
meet their new teachers and classmates on the first day of school. And regardless of whether we begin the school yeal
in anin-person, hybrid learningr distance learningnodel,t he f i rst day of school rout
years are likely irrelevant in our new social distancing and virtual contexts. More importantly, students will enter your
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classroom transformed and likely traumagzby their months of pandemic isolation, surges in unemployment and
economic uncertainty, and the racial justice movement ignited by the killing of George Floyd while in Minneapolis police
custody. Your students, classrooms, daily routines, curriculumrestdiction, and family and community relationships

must adapt to fit our new understandings and realities.

Inviting families to share theldopes and Dreanfer their childwith you, and scheduling virtual or outdoor home visits
with families FEundsofiKioowledgare twe key wagsia build relationships during the first weeks of
school and are far more effective thasking this clichéd questiofzamilies also appreciate a letter of introduction and
photo from new teachers so they can recognize the school staff communicating with their students online.

Build peerto-peer relationships byurturing classroom communitie®racticesociatemotional learning (SEIir your
classroom and facilitate family conversations centered on the seamitional skills children are developing this year.

Host an online spreadsheet for family members to opt in and share their contact information. Create classroom photos
or selfportrait rosters and add fun information about each student. Mail copies to families so they can talk about and
help their child get to know their peers. Map student
distancing guidelines. Leang activities that include creating and/or delivering something to a classmate can add social
components and physical activity to your student’s dz¢

Mail personalized notes of appreciation and encouragement to show you care enough to invest the extmadiime
down and think about them. Or, take an extra moment to write a personal sentence or two to each student/family on
any learning packets, progress reports, or newsletters that you send via school mailings.

Celebrations can build community and resilge during difficult times. Host virtual celebrations for your students and

their families regularly, even for nonsensical reasons. Plan to record the celebrations to share with students and familie
who can’'t attend FeRPAlned glbso ddbeéeriocg soprivacy polici
and trinkets to students when thagach milestones and learning goals.

Provide unstructured time for students to interact and connect with peers online while you updated or grade
coursework and listen to ensure a safe and supportive environment. Collaborate with Community Ediaceticate
opportunities for family experts to offer online dance, yoga, painting and other opportunities so students have access tc
additional adult and student interactions beyond the school day.

Distance learning brings families closer to the classrondhthe skills their children are learning. Consider hosting
weekly classroom chedhs for all families as well as office hours for 1:1 time with students and families. The time you
invest in families will echo in their daily conversations with their ceildand what you learn through your conversations
can be incorporated into personalized instruction.

Welcome challenging conversations, emails, and texts, by practaipgthic istening Families and students need to

be able to share their challenges and unigue needs with you so that you can create conditions of high support and higt
expectations for learning. Relatiormlist is built through struggle. As you demonstrate card aoncern for your

classroom community you are nourishing rich conditions for learning.

Purpose of Family and Community Engagement

The purpose of family engagement in public pfiekeducation is to ensure that schools and districts provide all families
with the information and opportunities necessary to me
experience. It guarantees inclusion of diverse perspectives and lived experiences, and is grounded in the belief that
families and their bmader communities play a key role in providing children with a purposeful and effective learning
experience that values their linguistic, heritage, and cultural attributes.
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All Local Education Agencies (LEAS) receiving Title | funds are required utider9d6(a) (2) of the Every Student
Succeeds Act (ESSA) to develop a written family and community engagement plan that must be developed jointly with
parents. To the extent practicable, this plan must be translated, accessible, and distributed t@ats@ard guardians

at the beginning of the school year.

American Indian Educatidirogramsare specifically designed to meet the unique educational and culturally related
academic needsfddAmerican Indian students. All school districts with 20 or more American Indian students submit
Indian Education Program Plans (IEPP) by Octdhterthe Office of Indian Educatiorll IEPP shubd include family
engagement opportunities specifically targeting American Indian students and families. District Indian Education staff
andAmerican Indian Parent Adory Committed AIPACgnsure an inclusive family engagement plan targets the needs
of American Indian students.

The recommendations in this document merely offer supportive ideas and solutions intended to enhance and modify
school s and gdamiytnd commwity engagéneent plams. These recommendations were developed with a
focus on what effective family and community engagement look like in the context of distance, hybrid;mardan

learning this fall.

Challenges to Family and CommuniBngagement during COVAIDO

The Minnesota Department of Education recognizes that communities of color and American Indian communities have
been severely impacted by COMI®. With that said, we have a responsibility to lift up their voices by telling thei

stories and using the lessons we have learned to inform this next chapter on how we respond to the pandemic with
respect to preKL2 public education. Distance learning magnified many critical inequities that communities of color and
American Indian commmities have been struggling with, that have always demanded our collective attention and
resources. With renewed synergy and focus on family and community engagement, we believe it is critical for schools
and districts to prioritize the following most fragntly identified barriers to meaningful engagement as you plan for fall
2020:

1 Inadequate language access for limigdglish and noienglish speaking parents and community members,

1 Breakdown in communication between students and teachers, parents antldéeg@nd between teachers and
school cultural liaisons/bilingual staff to provide coordinated support efforts,

1 Limited communication between schools and commuitiased organizations that received high volumes of
calls from their constituents abowlistance learning,

9 Lack of guidance and resources for parents to utilize at home to keep children emotionally engaged and healthy

9 Lack of support for parents who continue to work and could not be home to provide guidance and structure for
their children,and

1 Lack of understanding and resources to address broadband access that should have included providing tech
support and equipment necessary for distance learning.

Toward Solutions and Recommendations

The lessons we learned this spring, as we transitidoatistance learning, remain applicable as we prepare for the new
school year within the continuing context of the global CGMpandemic, as well as civic unrest and economic
uncertainty. You may wish to r evisCOVIEL9aaiylerigagement walkd a n ¢ ¢
in particular:

1 Engaging and Communicating with Families during Distance Learning
9 Promising Practices for Connecting with Students and Families who have little or no engagetneatand

one-pager
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1

Best practices foremote Interpreting in Educational Settirgrevided by the iteworkgroup.org

Essential Core Beliefs and Considerations for Engagegilies

School’' s seeking to improve connections with student ¢
Mapp’s four essential core beliefs about family engac
1. All families have dreams for their children and want the best for them
2. Al'l families have the capacity to support their <c
3. Families and school staff are equal partners.
4. The responsibility for cultivating and sustaining partnerships among school, home, and community rests

primarily with school staff, espgally school leaders

When engaging families |isten f or -sgerseialsistanding leaning glae s c |
may be in conflict with the resources available to or the lregderiences of the families that the school sesvEor

example, schools serving large numbers of American Indian students or refMgegenced students must consider
potential instructional, personal, and institutional barriers to learning and engagement.

Recommendation$or Family Engagement for th2020-21 School Year

1.

Examine and address biasdsadership should set expectations and provide opportunities for staff to reflect
on their own practices and participate in conversations around identifying and examining biases to reduce
barriers to relationship building. Educators must examine whatrapsions they are making about the
communities that they serve in order to effectively engage those communities.

Establish a team focused on engaging students and familkesiellrounded team of professionals that have

strong community knowledge and theoskst connections with families (for example, classroom, special
education, and English Language teachers, cultural liaisons, Indian Education and Achievement and Integratior
staff, social worker, counselors, etc.) will ensure that the engagement effedlicoordinated and thoughtfully
implemented. Ensure the team has adequate time dedicated to the work of engaging students and families.
Ensure that members of this team are consulted and participate in decisions and planning for distance, hybrid,
or in-person learning scenarios.

In a distance, hybrid, or iperson learning scenaribe strategic about how you utilize the expertise of your

staff. Cultural and familgommunity liaisons, office staff, and bus drivers have some of the closest relationships
with the families and communities most impacted by the COVID pandemic and the transition to distance
learning. Schools will need to be innovative around in their response to the technology needs of cultural
communities. Encourage collaborations between temlogy integrationist or school media specialist and

cul tur al |l iai sons to provide culturally responsiyv
limited to troubleshooting internet connectivity, website navigation, account activatiad tutorials.

This fall, schools and districts should strategically leverage the skills and expertise of Indian Education staff to
provide additional academic support to American Indian families. School staff should be aware of Indian
Education serviceprovided at their school to ensure American Indian student inclusion. During distance
learning American Indian Education staff are effective in collaborating around assessing family distance learnin
and norracademic needs, family and student communigatpreferences, providing additional academic

support, coordinating teachers and school programs, collaborating with teachers to provide culturally relevant
curriculum and instruction, facilitating the AIPAC to provide direction on culturally appropigsande learning
support and family engagement opportunities.
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3. Define what engagement is for you and what the priorities aite.the era of distance and hybrid learning,
schools will need to revisit what engagement means and how they can stay meaningfulcted with their
families. Once this definition is established, priorities need to be set to focus resources and time on what
matters most to the communities that the school serves.

In a distance, hybrid, or iperson learning scenarigou may wish to considerioritizing relationships and
well-being In support of student welbeing, teachers may encourage access to the school counselor and
psychologist while collaborating with students to make up lost instruction time. Be sure to provide families with
clear and oncise descriptions of student attendance and participation expectations as well as family

invol vement expectations that take into considera
mental/physical health.

In a distance or hybrid learning scano supporting relationship building, welleing, and engagement will also
mean ensuring services around language assistance, school systems and policies navigation, and tech support
are addressing immediate needs. The team can survey and identify studedtfamilies without broadband

access and equipment (i.e. computers, netsmceling headsets, wireless mouse and ergonomic chairs) and

work with those students and their families to ensure access or establish individualized analog learning
arrangements.

4. Establish a formal process for monitoring engagement and for intervening when nee@eate engagement is
defined and priorities are set, schools should establish a formal process to determine how engagement is going
This should include data points to nitor, clear direction for how monitoring should work, and clear processes
and roles for monitoring and intervention when appropriate.

5. Set criteria and tier students based on individual needsclear monitoring process will allow schools to
determine whichstudents or families to focus engagement towards. Any tiesegdport process for engagement
should involve easitynderstood criteria for when additional engagement efforts are necessary and clear
guidance on what additional engagement efforts should libkdk

In a distance or hybrid learning scenario, this could involdentifying students who do not have broadband
access at home or proper equipment (i.e. computers, noagceling headsets, wireless mouse and ergonomic
chairs) and working with thoseuglents and their families to provide reliable and adequate internet access. It
could also mean you have to establish personalized learning plans with the student and parent/guardian and se
and maintain a communication schedule that is outside of youunlsggcheckin schedule. Flexibility will be key

to an effective monitoring process in these scenarios.

6. Establish weekly communication and collaboration with community organizations, tribal nations, and
community leadersSc hool s s houl dnewbrk df familg engagementatoseubstablishing strong
relationships and ensuring regular communication with external partners will improve the likelihood of strong
engagement between the school and the communities it serves. As you build community phifiseyou
expand the resources and referral services available to your staff, students, and families and help the
community identify underutilized resources and unmet needs. Based on conversations with families, create
resources, family events, and partisbips that leverage strengths in your community and address the needs
you've become aware of.

In a distance, hybrid, or iperson learning scenario, teachers and family engagement staff will feel more
confident and equipped to support families if theganquickly identify information about communiyased
resources and supportive services providers. Establishing a list of who to call and what services they provide fo
your staff to reference wil/l e n h anc eatmeoandaccsratdr o o | ’
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manner. Establishing strategic partnerships with local commtlyased norprofits could also help improve
your school’'s | anguage assistance services for
to work with comnunity leaders to engage or reconnect with families.

7. Seek feedback from students and familidSven the strongest community engagement plans will need revising
and adjusting. Schools should elicit feedback from families and students on their engagemest €ffe
school’ s engagement team must set a schedule for
for how to revise the engagement effort based on the feedback it receives. Schools should be transparent with
families and students abouwthat they heard and how the feedback was used to improve engagement efforts.

Effective communication is one of the most important factors in a distance and hybrid learning scenario since
faceto-face time with your students will be limited and infrequeRtovide families with a list of who they can
contact at school with specific questions, needs, and concerns. Teachers and family engagement staff should
feel prepared and confident to connect with students and families, listen with a keen focus on pgotindely
solutions, take notes, respond to urgent needs, and there must be a clear process for staff to relay the
information they receive from the families back to your school leadership. Other important things to consider
going into this fall is to ense that your school has accurate contact information for all students; be proactive
about how and when to inform parents about grading, attendance, and homework policies; and regularly
communi cate with parents about sedandengagedimdearhingandp | an
changes to your school’'s distance/ hybrid plan.

8. 9dzALJ YR NBIldzANB it (GSFOKSNBR YR FTNRBYyG tAYyS adt
how to navigate the language line to request for interpreters @tve informed aboutremote interpreting in
educational settingsand leadership should set high expectations for everyone to sétlegdime to contact
students and familiesTeachers and staff will need to engage with families and students at one point or
another. By setting aside a dedicated amount of time each day, schools can ensure that engagement is
consistent and that the effolis seen as a priority by all educators.

In a distance or hybrid learning scenario, school leaders can prioritize goals for connecting with families and
provide calling scripts for teachers and staff like tgnily Wellness Chetk Guidancdrom the Flamboyan
Foundation. Equip your staff with resource and referral listsHikec he st er P u b 1D ResoBrceh o o |
pageand thislistof e sour ces for famil i es f r andhpateht sotifivhtionglattero t a
from TransActKnowing about available supports helps staél confident and better prepared to make calls,
identify strengths, hear concerns, and build relationships.

Specific considerations for Multilingual Families

Language Access

In accordance witfitle 1V of the Civil Rights Acts of 1% Executive Order 1316@s a recipient and conductor of

federal funds, the Minnesota Department of Education (MB&s a responsibility to guarantee and uphold the language
access rights of all public and charter school students and their families. All school districts receiving Title | flads are
required under Section 1116(a) (2) of the Every Student Succetd&82SA) to establish a parent and family

engagement plan that must be jointly developed with parents and available in a format and language that parents
understand. MDE has a language access plan that contains guidelines, procedures, and standaed=sgeirdément

and recommendations of the Department of Justice's e
local educational agencies (LEASs) have a language access plan that clearly states its resources and priorities around
languageassistance and is easily accessible to the public. This ensures that MDE and its districts partners stay commit
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to eliminating language as a barrier to accessing core information and activities for limited aifiohglish speaking
stakeholders.

Recommedations:

MDE encourages all districts to have a language access plan demonstrates how they will establish and maintain ongoi
communication with parents/guardians outside of what is required by law, invites all perspectives and experiences,
strives for lmguage equity and inclusion, and how the agency or district will monitor the language assistance needs of
limited-English speaking communities and then adjust accordingly.

Here’'s what we recommend to ensure transl ations are ¢

T Commuiity review or double translation.
1 Before the survey gets translated, establish a group of trusted independent reviewers to assess English
guestions on ability to be translated and provide feedback (often the English question may require rephrasing);
after the survey is translated, to verify translations, take the survey, and provide feedback.
Establish a list of frequently used terms, concepts, or phrases to be translated and offered to our vendors.
Encourage and provide general guidance and continuouscstifiy (identified and vetted) direct service
providers like communityased organizations, cultural liaisons, and interpreters to assist with survey
completion.
9 Build sufficient time into the process so translations can be verified and community feechratle

thoughtfully incorporated.

=a =9

We understand that sometimes, in spite of our best efforts to exercise due diligence, we may not achieve our desired
goal. These 5 recommendations create an unusually high standard for language access in our linebat wittka
renewed focus on language access during distance learning, it is critical that we adopt different strategies that reflect
the changing circumstances of our limitéghglish speaking communities

Creating a Plan to Communicate with Multilingugblmilies

Schools should specifically plan to effectively engage with multilingual families where members of the family primarily
speak a |l anguage other than Engli sh. Regul ar , outllined wa
in Minnesota state statuteln order to ensure successful communication with multilingual families over the next year,
districts should take the following steps:

1 Clearly communicatthat communication and engagement with multilingual families is not only the job of the
English language development teacher. Rather, it should be a priority of districts and individual schools as a
whole. Responsibility and ownership of this communicasbauld be shared across staff.

1 Identify all families who require translated materials and interpretation services. This list should be distributed

among all staff members.

Translate materials and messages into the appropriate languages for your digrictmu | t i | i ngual

Identify the method by which your district will communicate with multilingual families. For example, determine

if a cultural liaison will deliver a message, if a translation service or application will be used, or if translated

letters wild.l be mailed to a family’'s residence. Co
language that is not typically written or if you have a population of multilingual families that is not comfortable
using email or social media tommunicate.

1 Identify specific staff members who can follow up with families during the communication process. This role
should be distributed across staff. Consider which teachers may have strong relationships with the individual
studentsormayhavete t o t he student’s community.

9 Set a schedule for regular communication with students and families throughout the year, regardless of the
instructional model that is being implemented. Communication should be regular and predictable throughout

= =
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the year andshould not only occur as the instructional model shifts or if there is a-@ostact COVID exposure
within the school.

Home Visits

A school di strict or charter school may all ow school
with the student and their families. Under no circums
residence. The visit may occur outside of the student

taking a walk. Limiisits to no longer than 45 minutes. Students, staff, and families shall follow MDH and CDC Public
Health Guidelines, including social distancing at least six feet of separation at all times. All students, familied, and staf
should wear appropriate facmasks at all times. If school staff are handing off instructional materials or other items,
staff should follow the same procedure used in school to hand off materials or receive materials from the student and
family.

Nothing in this guidance should benstrued to encourage or require school staff, students, or families-irsht
categories to act inconsistently with public health recommendations or the advice of their doctors.

Mental Healthand Wellbeing

Traumalnformed Care

Restorative practices supp and align with traumanformed practices in schools. Building community practices help to
create caring relationships and ensure that all students will be seen and have voice and choice, key principles of a
trauma-informed approach according to the Ssthnce Abuse and Mental Health Services Administration.

Washington State University study that reviewed Tradma f or med School Practices sta
informed whole school practices, the benefits of higlnality school climate arisedm practices that support reinforcing
high-quality relationships, fairness, and challenges to implicit bias. Restorative practice does not have its origins in
traumai nf or med care, But is wholly aligned."”

What are Restorative Practices?

Restorative pradgtes (RP) are drawn from the traditionsliofligenous people and communities of coéwound the

world. They are grounded in a belief that people are profoundly relational, interconnected and inherently good.
Restorative practices include ways of creating community that honors the importance of relationships amongst all
members in the commnity; as well as practices to repair relationships when harm has been caused. RP address the
needs all people impacted by the harm.

1 Substance Abuse and Mental Health Servisgsmi ni strati on. SAMHSA's Conce pinforneed ApproaehuHhls Publication®lo.i d a n
(SMA) 144884. Rockville, MD: Substance Abuse and Mental Health Services Administration, 2014. Downloaded June 28, 2019.

2 Blodgett, C., Ph.D., Waimgton State University & Dorado, J. Ph.D. University of California, San FraidE8RTS. A Selected Review of Traunftamed School

Practice & Alignment with Educational Practice, White Paper funded by the California Endowment (2015). Also, D®sddartinez, M., McArthur, L. E., &

Leibovitz, T. (2016). Healthy environments and response to trauma in schools (hearts): Aeltaale multilevel, prevention and intervention program for creating
traumainformed, safe and supportive schools. Schideintal Health, 8(1), 16376.
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By using restorative practices in the school, people get to know one another and build relationships with each other,
whichis key element to learning, bullying prevention, and creating a positive school climate for students andkagults.
principlesguide the practices.

The Practices

ThePractices of a Restorative Schaoé formal and informal practices that transfer the restorative mindset into the
daily lived experiences of school. Specifically, the practices include but are not limited to:

1 Practices that develop the restorative mindset:
0 Build community among adults

1 BExamine your own relationship to harm

1 Explore implicit bias, historical trauma and resilience
9 Practices that build community:
0o Empatheticcommunicationwhich includes listening with care and curiosity, and speaking using the
language of feeling, of empathy
1 Circles to build and maintain relationships, to teach, to meet, to probdeiae, to provide ongoing support
9 Practiceghat respond to harm:

0 Restorativequestions used in a chat or conversations with one or two people

9 Circle or conferencing with a groupméople affected by harm, using the restorative questions.

These practices are used to build healthy relationships and to create community in school, to develop a positive school
climate, prevent bullying and harm, and to help repair harm. Restorativdipeacapply equally to everyone in the
school community: students, adults, families and community members.

Restorative Mindset

Restorative practices are based in the belief that al
everyonei s needed f or!Suppoding thisimmdset bf mteroognectedness and relationships is an
awareness and understanding of trauma, the impact of racism and implicit bias in our daily interactions. The
development of aestorative mindsetncludes reflection upon and knowledge about power, privilege, history, race,
justice and languagé

Implementing Restorative Practices in Schools

The Minnesota Department of Education develop&ekstordive Practices Implementation Guidanieprovide school
districts and schools with guidance and resources to help them integrate restorative practices into schoolwide climate,
discipline, equity, and teaching and learning practices.

Contributors

Members d the Circle Advisory Team provided language, insight, recommendations and comment to the development
of these guidelinesMDEstaff also contributed to the development of these documents.

1 BoyesWatson, C., and Pranis, K. (2015) Circle Forward: Building a Restorative School Community. Living Justice Press, St. Paul, MN
2 Winn, M. (2018). Justice on Both Sides: Transforming Education Through RestoratieeHarstizd Educational Press, Cambridge, MA
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Restorative Practices Resources

Admini strator’s Checklist for RP I mplementation
Circle Outlines for Adult Learning

Restorative Practices in Schools Program Directory

Restorative Practices in Schools Videos

Restorative Practices in Schools Books andudbn

Restorative Practices in Schools Websites

Restorative Interventions for Bullying Toolkit
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Mental Health Supports for Students

Distance learning during the COMIBD pandemic has created different types of traumatic experiences and high levels of
stressfor many of our staff, students, and families. For many, especially children, the stress and trauma threaten to hav
long-lasting negative impacts on the body and brain. Each person will need additional supports and systems that will
help to rebalance andefocus on the task of learning and being productive in a school. When considering the reopening
of schools, schools should contemplate not only the physical health of their constituents but also their mental health
and wellness and make it a priority withitheir planning. This can be done by assessing the availability and accessibility
of mental health resources and supports for their students, families, and staff members as they return to school,
continue distance learning, or participate in a hybrid rabd

As provisions for these activities and supports become a part of yourtbastthool planning, consider the following
guiding questions and resources:

Guiding Questions

1 What are we doing to promote wellness of students on a daily basis?

1 Are stafftrained in providing supports through a trauanaformed and responsive lens?

1 Whatis the LEA doing to reduce the stigma associated with accessing services?

1 Have we adopted a suicide preventionlipg and provided statfaining?

1 How will we engage the schbcommunity and mental health practitioners in a survey to understand its
constituents’
staff, students, and families?

1 How are we engaging communiihased and lcal government partners in supporting the mental wellness of

staff and students?

What supports are currently in place to assist students and staff with mental health issues?

What technology is being used to deliver mental health services remotely? tedhimlogy platform HIPAA or

FERPA compliant? Is it secure?

1 How will we train staff irevidencebased practices (CBITS, SSET, DBT for Schools, etc.)?

needs in order to build upon exi sti
1
1

Resources

I n addi ti on Sugportng Sudents and FaMibDeE C@WPesources, consider exploring the following
resources related to school mental health:

American Academy of PediatriC©VIBL9 Planning Considerations: Return teprson Education in Schools
National Centerdr School Mental Health

Mental Health Technology Transfer Center Netw@dsponding to COWI® School Mental Health

Plan Ahead to Support the Transition Bhykthe Center for Mental Health in Schools at University of California,
Los Angeles (UCLA) highlights essential supports for the transition to schools rgopenin

= =4 =4 =4
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1 Resilient Educator COVID Toolkitequips teachers with actionable strategies and advice in working with and
supporting children, parents, and families during these difficult times. Rich teastkress and selfare
resources nurture teachers to become more resilient.

1 Compassion Resilience Tooliifers information, activities, and resources for schoaldership and staff to
understand, recognize, and minimize the experience of compassion fatigue and increase compassion resilience

1 Trails to Wellnesby the University of Michigan Trails offers a menu of strategies focaedf, each grounded in
empirical reseech.

1 American School Counselor Association & National Association of School PsychotbgistsReentry
Considerations

School Climate an&ocialEmotional Learning

Distance learning during the COVIBpandemic has created different types of traumatic experiences and high levels of
stress for many of our staff, students, and families. This experience emphasizes the importance of social emotional we
being for all. While it is uncertain what model (Juih person, hybrid, or distance learning) schools will be implementing
this fall,school climate improvemerandsocial and emitional learning(SEL) will be critical to#&ngaging students,
supporting adults, rebuilding relationships, and creating a foundation for academic learning.

As students and staff return to classrooms adapted to ensure physical distancing, consider hgahpol might adapt
instruction to account for the following:

1 Intentional development of school climate in which relationships are prioritized and all students and adults feel
safe and, supported, as well as a sense of belonging and agency.

9 Dedicating i me t o devel op, embed, and deliver SEL inst:H
skills and mindsets.

1 Supporting the physical, social, emotional, and professionatlyedtig of all school employees, including
teachers, administratorgnd classified staff.

School Climate

Schoolclimatée s defined as the quality and character of schi
parents' and school staff memt® experiences of school life. School climate also reflects norms, goals, values,
interpersonal relationships, teaching and learning, and leadership practices and organizational structures. Every studer
parent or caregiver, school staff, and school cammity member have different experiences of school life all day, every
day. When schools are intentional about creatingpaitive school climaie t he school communi ty
improves. This leads to students being more engaged in school and feeling more connected terashltiolg in a

school climate that supports the success of all students in school and throutieir lives.

As provisions for these activities and supports become a part of yourtbasathool planning, consider the following
guiding questions and resources:

Guiding Questions

91 Does your leadership have a clear school climate vision that is vadelgnunicated, dedicated time for school
climate improvement, and dedicated time for school staff development?

1 How will you clearly communicate rules about physical violence, verbal abuse, harassment, and bullying? Do
you have clear and consistent procedarand enforcement for adult intervention?

1 How will you cultivate an emotionally safe, culturally sustaining and engaging learning environment that
prioritizes relationship building in your classrooms?

1 How will you increase a sense of belonging and cadeess to school for students, families and staff?
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How will you use supportive teaching practices, such as constructive feedback, varied opportunities to
demonstrate knowledge and skills, support for fiaking and independent thinking, atmosphere cootle to
dialogue and questioning, academic challenge, and individual attention?

1 How will schools support the development of social and civic knowledge, skills, and dispositions including
effective listening, conflict resolution, sekflection, emotionakegulation, empathy, personal responsibility,
and ethical decisiomaking?
1 How will schools cultivate mutual respect for individual differences (e.g. gender, race, culture, etc.) at all levels
of the school (studenstudent, adultstudent, adultadult), and overall norms to culturally sustain all students?
1 How will schools offer time for staff to reconnect and engage in this work before students enter the buildings?
Resources

I n

addi ti on Sclwol €limate GentandSudd@tied Sudents and Families COVPesources, consider

exploring the following resources related to school climate:

1

School Connectedness: Strategies for Increasing Protective Factors Amonguflings six strategies that
teachers, administrators, other school staff, and parents cariémpnt to increase the extent to which students
feel connected to school.

Fostering School Connectedness Staff Development Procparstrengthen schoglt af f me mber s
improve school connectedness for students in their school.

National Center on Safe and Supportive Schools Learning Environoffenssa variety of resources fechool
climate improvementstudent engagementrauma informed practicesand more.

The Aspen I nstitute’ s Hostenirg&dnhneotedneasindhe Bandeimiedidy Pr ogr
Supporting Studestto be Independent Learners: State and District Actions for the Pandemic Era
Edutopiaspotlights what works in education by showing people how they can adopt or adapt best practices, and
telling stories of inovation and continuous learning in the real world.

Social and Emotional Learning

Social emotional learning (SEL) is broadly understood as a process through which people build awareness and skills ir
managing emotions, setting goals, establishing relatiggsand making responsible decisions that support their success
in school and in life. SEL develops cognitive social competencies, suchaagasetfess, selfnanagement and social
awareness, according to the Collaborative for Academic, Social and Baidtearning (CASEL). Developing such
competencies in students fosters positive social skills, reduces conduct problems, diminishes emotional stress and
improves academic performance.

When we develop social and emotional skills, our ability to form ralatigps and build social awareness increases,

which enhances our ability to connect with individuals of diverse perspectives, cultures, languages, histories, identities
and abilities. By implementing SEL on a mdewe! in schools, we create more equitapletter-performing, culturally
sustaining schools and communities. This type of systemic change creates school environments in which all students
learn the skills they need to be prepared for career, college and life. As an educational approach, SiElesctad

students are complex human beings, whose learning and behavior are just as impacted by their eratidniseir

control over those emotions as they are by the quality of instruction and discipline.

As provisions for these activities and sops become a part of your bagk-school planning, consider the following
guiding questions and resources:

Guiding Questions

1 How will schools and districts ensure SEL activities are integrated into lessons in every classroom?
1 How can you value arfdster staff SEL development through purposeful incorporation in meetings, routines,

staff-expectations, and professional development?
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f How much time during the | earning schedule will vy
How can yountegratetheMDE' s S EL dntonhp standarmdased kessons and activities that are
already planned?

1 What evidence based materials/programs/curriculum will you use? How wilégsure that they are organized
around a high quality systemic SEL?

1 Will students participate in wellness and social activities, or other physical and emotional health practices?

1 What platforms will be available for students to interact with their peengjitteachers, on@n-one, and in
groups to build and maintain collaboration and connections?

1 What opportunities will be created for staff to process and share their emotions and reflect on their own social
and emotional competencies?

Resources

Inadditiont o v i s i t iStlpol €limate Adddnd Ssipporting Students and Families COVOResources
conster exploring the following resources related to school climate:

1

T
T

T

Leveraging SEL to Reopen and Renew Your School Community (TS ujde positions SEL as a critical
underpinning to the success of overall transition planning, recognizing school leaders have multiple other
considerations for reopening schools, including academics, operations, access to technology, and physical
heath.

SEL Three Signature Practices PlaybBoéctice ways to introduce and broaden the use of SEL Practices in
classrooms, schools and workpdac

Teaching the Whole Child: Instructional Practices That Support &me@lonal Learning in Three Teacher
Evaluation Frameworlsy the Center on Great Teachers aeaders at American Institutes for Research,
provides an easy read on social and emotional learning (SEL) and the student academic outcomes associated
with SEL.

The Collaborative for Academic, Social, and Emotional Learning (CASELEhasege with resourcet® guide
caregivers, educators and leaders during this time.

Sanford Harmonya PreK-6 researckHbased social emotional learrgrprogram, promotes positive peer relations
among students through lessons and activities that encourage communication, collaboration, and mutual
respect. These free resources can be used by parents at home to help children express feelings and solve
problems together.

Second Step: COVID resources

Panorama EducatioBEL and Seare Resources for Educators, Schools, and Parents Related to Distance
Learning and COWI®

National Center for Pyramidodel Innovations: Pyramid Model Resources for Educators for SEL

Bullying and Harassment

COVIELY is not at all connected to race, ethnicity, or nationality. School staff should be mindful that bullying,
intimidation, or harassment of students based artual or perceived race, color, national origin, or disability (including
the actual disability of being infected with COMI®or perception of being infected) may result in a violation of state
and federal civil rights laws. School distriatgl charterschoolamust take immediate and appropriate action to
investigate what occurred when responding to reports of bullying or harassment. If parents and families believe their
child has experienced bullying, harassment, or intimidation related to the GOtbreak, they should contact their
school principal or their designee.

American Indian Students

American Indian students and their families need strong and trusting relationships with school staff. This should be a
priority. Positive relationships aredifoundation upon which you build solid educational plans that target American
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Indian students so that they can reach their full potential through meaningful, equitable, and targeted educational
experiences that affirms and values their unique culturahtdies.

Excerpt fromindigenous Family Engagement: Strong Families, Strong Nations

Families are the heart of Indigenous nations and communities. For many Indigenous people and communities, families
include all of our relations reflecting multiple generations, extended family, other community members, ritae-

humans, and the lands andaters of our homes. Indigenous familial relationships have a wide geography and reflect
Indigenous knowledge systems as they unfold in everydayness (Corntassel and Scow 2017). Families are the archetyy
for Indigenous nations and often reflect a complesb of interdependence between all things. Families are the primary
contexts in which Indigenous children learn who they are, Indigenous ways of knowing, and what is expected of them &
they become adults and eventually become good elders. In this wagirdegth and welbeing of Indigenous families

are fundamental to the strength and wdiking of Indigenous nations. Given this perspective, we suggest the
everydayness of I ndigenous families’ | i vukpossibilgiespoer hap ¢
Indigenous resurgence and futures can and do unfold (Simpson 2011; Corntassel and Scow 2017).

NonIndigenous educators and administrators mustseffect on stereotypical, racist, and privileged assumptions
about Indigenous familiesnd how these assumptions have and continue to impact their relationships and interactions
with Indigenous students and families. While continuing to challenge assumptions and stereotypes, educators must
begin the process of reaching out and serving ladigis communities in order to build trust. This could take the form of
attending cultural events, meeting families on and off campus, visiting homes if families are comfortable with it, and
inviting family and community members into the classroom as tees;teollaborators, and decisianakers.

When working with Indigenous families, ensure that your engagement processes and practices reflect a commitment tc
long-term and sustained collaborations with multiple families and community members. Utilizingla &mily or
organization repeatedly contributes to tokenism of Indigenous families and perpetuates asymmetrical power relations.
Collaboration should position Indigenous families and community members as meaningful detasiers in order to

create culurally resurgent learning experiences throughout the school year.

Multilingual Learner Students

Scenario 2: Hybrid learning with strict social distancing and capacity limits

I't's critical that districts and charter schools have
their families.It is important to remember that providing service to students identified as English learners is a matter of
equity. There are a number of state and federal laws that clarify the legal and ethical responsibility for districts and
charter schools to provide both access to academic content and facilitate student progress towards English language
proficiency (ELPEee the U. S. Department of Education Civil Rights Obligalnorder to meé the needs of English
learners and other multilingual learnemistricts and charters have found thdtiring hybrid instruction there are three

main areas of focus: Connections with families, relationships with students, and collaboration among teachers providin
instruction.

Connections with families

Districts and charter schooteed tobe proactive in ammunicating with multilingual families. Informatianustbe

provided to families in their preferred language(s) and there should be clear outreach strategies that include connecting
through community organizationbjlingual/bicultural staff, community ders, and planned calling tre€Ehis should

include identifying one or more individual points of contact for students and families when they have trouble reaching
their main teacher or accessing online platformsstricts and charters should have sufficient bilingual/bicultural staff to
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reach out to all families in order to collect feedback and input on the hybrid learning practices. Attendance policies
should be reviewedvith multilingual learner families order to collaboratively build trust and engagement. (For
example, defining attendance by logging on to a computer session could lead-engagement. This would be
compounded by a punitive approach to engagement and should never include law enforcemeats ttegarding
immigration status, court involvement, etc.). Additionally, districts and charter schools should prioritize funds towards
providing access to technology and internet access for traditionally marginalized communities in order to address and
not exacerbate existing achievement gaps.

Relationships with students

We believe that relationships are the foundation of all learning. Districts and charter schools should prioritize
relationship building and engagement and have clear expectations fdestwcontact with the EL teachand other
teachers and staffThis student contact time (oren-one or in a small group) should be used for conferring, providing
feedback, setting individual learning goals, and/or checking on progress. Incorporate #reeegps of students to
enrich the curriculum. Writing assignments, projects, community experts and student choice help make learning
relevant and engaging.

Scenario 3: Distancearningonly

I't’s critical that di st r mmunisatioa plah forcrdaching al multisngulal tearmers and a v ¢
their families.It is important to remember that providing service to students identified as English learners is a matter of
equity. There are a number of state and federal laws that clarifyafalland ethical responsibility for districts and

charter schools to provide both access to academic content and facilitate student progress towards English language
proficiency (ELPEee the U. S. Department of Education Civil Rights Obligatioorder to meethe needs of English
learners and other multilingual learnemistricts and charter schools have found that during distance learning there are
three main areas of faus: Connections with families, relationships with students, and collaborative instruction for
language production.

Connections with families

Districts and charter schools needhlie proactive in communicating with milihgual families. Information muste

provided to families in their preferred language(s) and there should be clear outreach strategies that include connecting
through community organizations, bilingual/bicultural staff, community elders, and planned callingTthéeshould

include idenifying one or more individual points of contact for students and families when they have trouble reaching
their main teacher or accessing amdi platforms.Districts and charters should have sufficient bilingual/bicultural staff to
reach out to all famiéis in order to collect feedback and input on the distance learning practices. Attendance policies
should be reviewedvith multilingual learner families order to collaboratively build trust and engagement. (For
example, defining attendance by loggingtora computer session could lead to rengagement. This would be
compounded by a punitive approach to engagement and should never include law enforcement, threats regarding
immigration status, court involvement, etc.). Additionally, districts and chathools should prioritize funds towards
providing access to technology and internet access for traditionally marginalized communities in order to address and
not exacerbate existing achievement gaps.

Relationships with students

We believe that relationspk are the foundation of all learning. Districts and charter schools should prioritize
relationship building and engagement and have clear expectations for student contact with the EL teathbérer
teachers and staffThis student contact time (or@n-one or in a small group) should be used for conferring, providing
feedback, setting individual learning goals, and/or checking on progress. Incorporate the experiences of students to
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enrich the curriculum. Writing assignments, projects, community experdsstudent choice help make learning

relevant and engaging. Also, know your students well and keep in mind that student backgrounds vary greatly. Many
students learning English were born in the US; newcomers may have strong literacy skills and gradatiEvel

knowledge in the primary language; the childremaofratory farm workerfiave deep roots isommunities outside
Minnesota; other students may have had interrupted education; and some students learning English will also qualify fol
gifted and talentecbr special education.

Identifying Multilingual Learners for English Learner Status (for all three learning scenarios)

School district and charter schools may providséhoolEnglish language proficiency (ELP) assessifaritse purpose
of screening for English learner (EL) program eligibility. Students, staff, and families must folldinrtheota
Department of Health (MDH) Guidance for Social Distancing in Youth and Student Primgtadiag utilizing a health
check for students and staff prior to entering the school and $adiséancing at least six feet of separation at all times.
Also, please revieWIDH face covering guidante determine if face coverings, including masks would fyer@priate
and necessary while providing services.

Initial ELP screening may be offered even if a district or charter school is not offepagson or hybrid instructional
models, if all public health guidelines can be adhered to.

If in-school ELP asssments cannot be provided in a way that adheres to MDH guidance)ttheative guidance for
identifying students for English learner programmstpuld be followed.

Nothing in this guidance should be construed to encourage or require school staff, students, or familieskin at
categories to act inconsistently with public hdaifecommendations or the advice of their medical providers. This
guidance is subject to change based on ongoing public safety decisions.

2020 Extended ACCESS Testing Window (for all three learning scenarios)

MDEhas reviewed federal guidance for serviceg€t.gn the midst of school building closures and distance learning this
past spring. The guidance says that:

i States may not exit a student from EL status unless the student has demonstrated proficiency on a valid and
reliable assessment that includes tfaur domains of listening, speaking, reading, and writing.

9 Addistrict or school that was not able to complete its English language proficiency (ELP) assessment for all ELs
during the 201920 school year due to the COVID national emergency may electtity to complete that ELP
testing in August and September 2020 if possible.

Based on this guidance, MDE will provide an extension of the spring 2020 testing window through an additional ACCE:
testing window Aug.-3Sept. 25, 2020. This is a paper administraonly for ELs who were unable to complete testing
because of the COWUI® pandemic. During this additional window, ELs can be administered only the domains that were
not assessed this spring. Many districts and schools were able to finish ACCE§$tasdispring, so this additional
ACCESS test administration will not apply to all districts.

Additional guidance about this administration, as needed, will be communicated to District Assessment Coordinators
and EL Coordinators. For more informatiorferao the ACCESS for ELLs Continuing Administration for22210
DIRECTIONS (for preparation and administration details from WIDA/DRC) and 2020 Extended ACCESS Testing Wind
(which includes the information about upcoming Q&A webinars on this topich &dhese documentare posted on

the Minnesota page of the WIDA website

District andcharter school staff can contact the following with questions:

1 MDE EL Programs for information on eligibility and exiting, ELP screening, WIDA Temporary Remote Screener
programming and WIDA eLearning coursede.el@state.mn.us
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1 WIDA Client Services for questions about training materials, test administration procedures, classroom
resources, WIDA Temporary Remote Screener or problems with your WIDA Secure Portal 8662if6:
7735 help@wida.us

1 MDE Statewide Testing for testing policies and procedures for ACCESS and Alternate ACCESS:
mde.testing@state.mn.us

StudentsExperiening Homelessness

The Education for Homeless Children and Youth (EHCY) program is authorized undesBrafehdIMcKinneyento
Homeless Assistance Act (42 U.S.C. 11431 et seq.) (McKiangyAct). The McKinnéyento Act was originally

authorized in1987 and most recently rauthorized in December 2015 by the Every Student Succeeds Act (ESSA). Undel
the McKinnewent o Act the term “homeless children and youtt
adequate nighttime residence which includgsldren and youth:

1 who are sharing the housing of others due to loss of housing, economic hardship, or a similar reason;

1 who are living in motels, hotels, trailer parks, or camping grounds due to the lack of alternative adequate
accommodations;

1 who areliving in emergency or transitional shelters or are abandoned in hospitals;

1 who have a primary nighttime residence that is a public or private place not designed for or ordinarily used as a
regular sleeping accommodation for human beings;

1 who are livingn cars, parks, public spaces, abandoned buildings, substandard housing, bus or train stations, or
similar settings; and

1 who are migratory children who live in one of the above circumstances.

The term unaccompanied youth includes a homeless child or ymaitin the physical custody of a parent or guardian.

McKinneyento Homeless Assistance Act, Title VII, Subtitle B, Section 725(2)

Rights of Homeless Children and Youth under the McKirviegito Act

Under the McKinney/ento Act, school districts and cher schools must review and revise policies and procedures to

remove barriers to a higlyuality education for homeless children and youth. Every school district and charter school
mustdesignate a local liaisable to carry out their duties to ensure that homeless students are identified and have a
full and equal opportunity to succeed in school. The McKirwvento Act also requires that:

1 homeless students who move have the right to remain in their schools of origin (i.e., the school the student
attended when permanently housed or in which the student was last enrolled, which includes preschools) if that
is in the student’'s best i nterest ;

T if it i's Iin the student’'s best interest to change
new school, even if they do not have the records normally required for enroliment;

f transportation must be pr ooforigiheatithetreguest of a parent, guaalians dr,u d
in the case of an unaccompanied youth, the local liaison;

1 homeless students must have access to all programs and services for which they are eligible, including special
education services, preschool heol nutrition programs, language assistance for English learners, career and
technical education, gifted and talented programs, magnet schools, charter schools, summer learning, online
learning, and beforeand afterschool care;

1 unaccompanied youth muste accorded specific protections, including immediate enrollment in school without
proof of guardianship; and
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1 parents, guardians, and unaccompanied youth have the right to dispute an eligibility, school selection, or
enrollment decision.

Challenges facig Children and Youth Experiencing Homelessness

Homeless children, youth, and families face unique challenjes having stable housing is traumafite reasons for
homelessness are traumatic and that trauma can have a negative impact on student betmaviearning and can

contribute to adult homelessnesnaccompanied youth experiencing homelessness are not in the physical custody of a
parent or guardian and are especially vulnerable to predation and trafficking. They are often working to support
themselves and their siblings. Young children experiencing homelessness may lack appropriate food items such as
formulaand softfoodyoung chil dren may not | i ve i n -parpoporfQtepdriis.at e
experiencing homelessness aignificantly more at risk of losing services during the CQ9Ipandemic.

Migrant Students

Migratory children and families face unique challenges due to the migratory lifestyle, especially during a pandemic. The
following is a list of some challenges that migratory families may encounter during the pandemic:

1 Farmworkers do not have tHaxury d staying home and setfuarantining in already crowded and limited
housing

Lost wages with serious financial consequences

Limited access to health insurance and benefits

Unpaid sick leave

Broken and confusing immigration system

Lack of accurate and timeigformation in multiple language

Lack of access to healthy and affordable food options

Increased stress

Higher rates of infection

=4 =4 =8 -4 -8 -8 -8 9

Scenario lin-person learning for all students

Based on the above challenges, the following are guidelines for supparigrgtory children and families in a pandemic
in a scenario in which all students return to school buildings following the most current Center for Disease Control (CD¢
and the Minnesota Department of Health (MDH) guidelines. Same expectation as akttthents, and:

1 Make extra effort to ensure families understand district expectations for health and safety.

o Translate into families’ | anguages.
0 Use multiple modes of communication: mobile phone text, phone/video calls, social media, paper, pre
recorded vi@&os, etc.

1 Post signage for health and safety options in multiple languages (ex. hand washing, physical distancing,
coughing/sneezing into arms, etc.)

1 Provide additional personal protective equipment (PPE) including masks and gloves, sanitizer and lvalges to

families stay healthy and clean at home and at school.

Provide afterschool supports and childcare for families working exbrag hours.

Provide transportation to and from school. Make expectations for physical distancing on school buses clear and

accessible.

9 Provide clear instructions around enroliment procedures, especially for those procedures that have changed du
to health and safety protocol.

9 Provide supports for meals outside of the school day and over the weekend.
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1

Ma ke sur e t hgeatedmigrantrliaisort hassaccelse te Migrant Student Information Exchange (MSIX).
MSIX contains the most updated student information to assist in student placement (e.g., grades, health
information, or identification for English learner status or speatalaation).Contact TrValley Opportunity
Counciffor more information at 95232-1200.

Ensure migratory students who may be identified as English learners receive dpfagrvices.

Scenario 2: Hybritearningwith strict social distancing and capacity limits

Students return to school buildings where a hybrid model is implemented following the most current CDC and MDH
guidelines. In addition to the guidance under scgmd, consider the following:

T

1

Studentschedules must be strategic as families havd@?our work shifts and older siblings are responsible
for younger siblings.

Provide optional childcare for younger siblings that are not scheduled-&utinolinstruction (e.g., KidZone
model structured activity)

0 Plan for delivery of educational materials.
o Plan for delivery of meals. All migratory students qualify for free meals.

Ensure that all migratory student have access to reliable internet services arwtséor each school aged
member in the family. It cannot be assumed that migratory students have devices or internet access carried ove
from the previous spring as migratory students may have last enrolled in a district in another state.

Scenario 3Digancelearning only

If no students return to school buildings and a distance learning model is implemented, consider the following guidance
for supporting migratory children and families:

1

1

Districts must provide each migratory child in each family with electronic devices with reliable internet access
(sufficient bandwidth, hotspot).

Itis a challenge for migratory children and families to connect with the community and access resounges, eve
prior to distance learning. Thus, it is more important than ever to build community in the disteaggng

setting. Some ways to do this may include, but are not limited to:

o Video/phone conferencing

o Providing printed materials

0 Supporting students andgpents in accessing online materials

0 Most families use their phones to access information; make sure materials are accessible on mobile devices
As families may have limited data plans, ensure other sources of information are available and accessible t
migratory families in other formats.

o Defining and clearly communicating expectations (both of students and parents) and make sure the
expectations are reasonable and have proper accommodations.

o Providing clear structure to the day.

Including activities thabuild relationships among students.

0 Remembering that migratory students’ parents wor
older sibling or neighbor. Make sure activities are engaging, instructions and expectations are clear and
provided in mitiple modes and with regular frequency. Do not assume students received the information.
Confirm understanding with each student.

o Soliciting input from migratory families on what

o Providing guidance to parésn

o

A Designate a point person, such as the district
The district’s migrant | iaison should be infor
needs.
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A Engage themin supportingtharh i | dren’s education by providing
most parents are not trained instructors though they are fulfilling the role of teacher in this setting).

A Provide them technological supperimeet virtually with parents at the begning of the year and
periodically and frequently to introduce them to the instructional platforms their children are using, to
help them access grades and assignments, establish username and passwords and to troubleshoot
technology.

A Provideonlineanddffi ne options for parents to connect w

Students Receiving Special Education Services

Special education provides individualized services to students with unique needs for learning supports, in specialized
environments for learning. In this regard, special education programs and students with individual needs for learning
supports are impornt considerations in planning to serve studewtsether viain-personlearning hybrid learning or
distance learning. At the school district, program and individual student level, two goals shouldldrineg:

1 Maximizing effectiveness of specializedtmction and related services; and
1 Minimizing COVIR9 infection risk through application of CDC and MDH recommended safety measures.

The core work for special education administrators and staff is deeisaking that strikes the optimal balance between
these goals, even when simultaneously achieving both of these goals presents a significant challenge. For example,
distance learning may not be the ideal way to provide specialized instruction and related services, but is an effective w:
to minimize infedon risk for students who are very vulnerable to infection or in local situations where community
acquired infection risk is elevated for all students and staff.

The Special Education Divisiopastnering with experts across teams at MDE and in othganizations such as the
Minnesota Department of Health tengage in an ongoing process of developing supports for special edupktiming.
This guidance isased on feedback received from special education administrators, special education stagsfamili
students with disabilities, and partnering state agencies providing services and supports to students with disabilities.
This guidancewill be expandedlong withframeworks, tools and strategies to support problemiving, decisiommaking
and innovdion by special education administrators and staff that will meet the challenges posed by-C@)\#iil

ensure the health and school success of students with disabilities.

As school districts and charter schools are planning for each scenario, referNbrthesota Department of Health
202021 Planning Guidance for Schools

Special Educatiofor In-Person Learningilybrid Learning and Distance Learning

What arethed SNIA OS RSt AGSNE 2LJiA2ya FT2N addzRSyda 6AGK LYRA
4 programs, within each of thecgnario®

Each of the threscenariosnustincludeplansfor special education programs, special education services, special
education staff and students with I EP’" s in all/l i nstri
the CDGSchools Decision Taw helpplan for each scenario related to tleost effective delivery of specialized

instruction and related services while also ensuring safety from CO¥Iibfection risk fostudents with disabilities. The
CDC Schools Decision Tool shoul dPebpéeWhsNead toiTake Exoambi nat i
Precautions i n toédthastuderdsrand special education staff with health conditions, and especially CDC guidance
“People with Disabiliti®s i n r e Wdents with disabildies.s t

| 26 NB LYRAGARIZ £ AT SR 9 R dzOforiinAp&rson leakmghyblidYearmindg laridis@ric® A Y |
learning?
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In all three senarios the school districor charter schootlemains responsible for the free appropegoublic education
(FAPE) of its students eligible for special education services who have an individualized education program (IEP) or 50
plan. Foreachscenarig districts and charters must plan how they will continue to meet the requirements of Part B (3

21) and Part C (birth to three) of the Individuals with Disabilities Education Act (IDEA), and Section 504 of the
Rehabilitation Act of 197#&sa school disict is planning for distance learning, including as part of a hybrid model, IEPs
may need to be reviewed and amended (e.g. transition planning). Fitwreé scenarie, MDE recommends school

districts and charter schools:

9 Develop a processtocommunicatei t h parents and guardians regardin
di scussion of amending | EP"s to besadrhybridleamegt t he
applicable, and including specialized instruction, related services, anthatatgations.This can be done
through having an amended IEP with contingency plans for each scenario.

o Consider what other IEP team members, and agencies and organizations should be included in the
communication, including contracted providers and rmublicagencies. Telehealth and telemedicine
may possibly be used to provide special education related services if FERPA and HIPAA compliant.

0 Review the delivery of special education and related services, as well as general education curriculum ftc
ensure that stdents with disabilities have equal access to learning options, especially if distance
learning is adopted, including hybrid learning This will necessitate communications between IEP case
managers, general education teachers, parents and guardiangetatdd services providers to ensure
that students with disabilities can be appropriately involved and make progress toward the general
education standards and IEP godtshybrid learningstudents with disabilities could attend at the
school site mordrequently, up to fultime. Consideration would be whether the student was unable to
access special education and general education instruction through distance learning, or unable to
successfully receive specific special education or related serviargythdistance learning.

o As for all students,@lelop and require as many synchronous opportunities as possible, with
opportunities for studento-student interaction for students of all agasd in multiple settings.

o Districtsand charter schoolwill needto continue addressing translation and interpreter needs for
students and families when developing and providing instructional materials in any of the three options,
and especially distance learning.

o If adopting distance learning, including as part ofyarid model, consider the use of hot spots and free
internet services being offered by internet companies for the delivery of instruction and for special

education due process procedurdsn addi ti on, a student’'s | EPt t ec:
training as a related service to ensure a student has meaningful access and engagement in distance
learning.

1 Develop a protocol to communicate with school administrators and educators in order to prepare staff to plan
for the needs of students eligiblerfspecial education, child find activities, evaluations/reevaluations, and IEP
implementatian for all scenarios.

Individualized Education Programs must continue to be implementell tirae scenariosSchool districtsand charter
schoolsshould develop and use a process to hold IEP meetings, review IEP goals and services, and conduct evaluatior
and reevaluations. This could include virtual meetings and phone conferences. School districts may refer to federal
guidance in amnemo from the U.S. Department of Educati@D) Office of Special Education Prograansl awebinar

from the Offte for Civil Rightsn ensuring web accessibility for stude with disabilities for schools utilizing online

learning diring the COVIR29 outbreak. For relevant guidance regarding how schools can protect civil rights during an
outbreak, school districts may refer the EDOffice for Civil Rights Fact Shegtidressing the Risk of COMI®in

Schools While Protecting the Civil Rights of Students
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Are there alternate location options for delivery ah-person specialized instruction and related services when a
schoolplans fordistance learning, or on distance learning days in a hybrid model?

Distance learning is implemented when the severity of infection risk is so significant4eaision contacbetween

school service providers and students must be minimized as much as possible until the risk is reduced and schools are
adequately prepared to provide a safe environment for both students and staff. The CDC guidanoe | e me nt at i
Mitigation Strategies for Communities with Local COY80ransmissidn i | | ust r at e gperdomat del i
specialized instruction and ited services at an alternate location from the school reduces the effectiveness of school
and community mitigation strategies when there is substantial community transmission or impact of COVID 19. For this
reason, MDE does not advise providingp@rsonspecialized instruction and related services during distance learning,
either at alternate locations or in the homes of students. During distégeening, or days when a school is closed to all
students in a hybrid modetelated service providers may litie options for virtual delivery of related services, including
through telehealth and telemedicine options-person specialized instruction and related services may be provided to
students in full reopening of schools, or may be provided on days obtkbhilding and facility attendance within a

hybrid model.

COVIB19 Health and Safety Information

How can providers of special education related services safely deliver services within the gueariosschool
districtsand charter schools are plannirigr?

Providers of special education related services are able to provipgerson special education related services in school
buildings and facilities ih-person learning is implementedr on days of school building and facility attendance in

hybrid karning if school staff and services meet recommendations of MDH and CDC provided in guidance from these
agencies for the following:

Schools and Childcare (MDH)

Face Covering Requirements and Recommendations under Executive Ofler 20
COVIEL9 Prevention Guidance for Youth, Student, and Child Care Programs (MDH)
Infection Control (CDC)

Considerations for Schoql€DC)

Childcare, Schools, and Youth Prograr®$an, Prepare and Respo(@DC)

K-12 Schools and Childcare PrograntsA Q' s f dratorsATeauhers argl ParentS8DC)

=4 =4 =4 =4 -8 -4 -9

During distance learning, including on distance learning days in hglaricing related service providers may utilize
options for virtual delivery of related services through telehealth and telemedicine options.

Schoohurses are able to help design and provide training, as well as provide opportunities for staff practice and follow
up coaching of staff at specific sites or for specific services. Digtnidtschoolsnay also consider documenting CDC

and other trainingcompleted by staff, including completion of CDC video training. Training falloand coaching may
include posting pictures and diagrams reminding staff how to use PPE. Trainingdpleovd coaching should include
periodic checks on staff understandirapplication and questions.

INB GKSNB lye SESYWiAzya (2 aiyySazilQa NBHdANBYSYd

Students who have medical or other health conditions, disabilities, or mental health, developmental, or behavioral
needs that make it difficult to tolerate wearing a face covering are exempt from wearing a face covering under
Governor's Executive Order-81. SeeMinnesota Department of Healtlirequently Asked Questions About the
Requiremento Wear Face Coveringduly25, 2020
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| 2¢ aK2dzZ R AdG 0S RS SNYAY SRedigaKoSoihir &ddlthlcofiditibng, Rida@ilkids,da f & (0
mental health, developmental, or behavioral needsquires the student to be exempt from the face coxeg
requirement while at school?

The student’'s individualized education program (1 EP)
for the development, review, and revisionhefsttilhde rstt’'us
appropriate, to address information about the student
wear a face covering or face shield, as wel |lateddo t 0 ¢

the student’'s educat i on al9pgndemig B4CrirRi 3009324y r i ng t he COVI
Are there circumstances when face coverings may be temporarily removed under E€120

YesFace coverings can also pose special challenges for people g/leatror hard of hearing or have other
communication needs or disabilitieSovernor's Executive Order-31 exempts people who are unable to wear a face
covering due to a medical onental health condition or disability, but also allows people without such conditions to
temporarily remove their face covering while communicating with someone who is deaf or hard of hearing or who has &
condition or disability that makes communicationthvthat individual while wearing a face covering difficult. In addition,
there is a temporary exemption when providing a service that cannot be performed or would be difficult to perform the
student receiving the service is wearing a face covering. Boe details addressing face coverings and face shields, See
EQ20-81, Minnesota Department of HealtRrequently Asked Questions About the Requirement to Pk

CoveringsJuly 25, 2020. Sedso,Best Practices for Masks: Considerations for People with Disabilities and Special
Health Needs (PDF)

For students who are exempt &ém wearing a face covering and face shield, what safety precautions should be taken
by the school administrators?

School staff working with the student are required to wear a femeering or a face shield, as set forth in-&Cand

MDH Guidance. Becaus t he exemption is based upon the student ' ¢
mental health, developmental, or behavioral needs, the student is protected under IDEA, Section 504 and The
Minnesota States Human Rights Act from discrimmati r el at ed t o the studemtgha edu
discrimination or bullyingthat may arise due to wearing or not wearing a cloth face covering. Schools should have a
plan to prevent and addredsarmfu or inappropriate  Accor di ngly, the district or
participation in inperson instruction in the school setting by requiring the student to attend distance learning only,
discipline a student for failure to wear a face cowg or face shield, or utilize restrictive procedures for failure to wear a
face covering or face shield.

What COVIEL9 safety and prevention factors should be considered by special education administrative teams in
planningfor in-personlearningand delivery of specialized instruction and related services?

The Minnesota Department of Health (MDH) has provided the following guidance for planning delivery of specialized
instruction and related services in school buildings and facilities with RiP&laer measures to minimize infection risk
for students and staff:

1 How do students/staff move around in the classroom or school spadesfrestrained or controlled is the
movement?Are people confined to a specific area or wanderitggthere much mixingf groups of students or
staff?

1 How long are students and staff in the spatt®v long are the typical interaction&b all staff need to be
involved in the interaction for the same amount of time?
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How close are students and staff in this aréathere scial distancingPlow much distance can be obtained

and with what kinds of activities?

How can students and staff be grouped to create small groups that are predictable in membé&ahipfie
specialty discipline act as proxy for other disciplines whovirseal means in order to minimize mixing?

How are students or staff engaging with objects, equipment with the service or classtéam®@an you

minimize sharingMow can you incorporate frequent personal hand hygiene and frequent cleaning of high
touch surfaces?

Are there points of increased congestion in the flow of students or staff in the classroom, hallways, arrival and
dismissal?

When providing 1:1 services consider identifying which students and or staff are at higher risk for COVID19.
What services have increased risk of staffl students coming into contact with fluid or secretions from the
noseand/or mouth (e. g. coughing, drooling, spitting, eating, drinkihglow can you strengthen personal
hygiene, cleaning and consider what typiePPE may be needed

What are considerations for staff use of PPE in relation to communicating with students with disabilities and
providing specialized instruction and related services?

The Minnesota Low Incidence Projects and MDE Special Edubatision have identified a number of considerations
for staff use of PPE in relation to communicating with students with disabilities and providing specialized instruction anc
related services. These include:

1

Cloth face masks can limit or obstruct acceassdammunication for persons who rely on speechreading, facial
expressions and American Sign Language (ASL) grammatical mdréaessk s wi t h ¢l ear , pl a
obscure access to the face, which is a critical part of speechreading and impa&s frakuage

comprehension.

Cloth face masks can also limit or obstruct access to instruction and classmates/peers for social interaction.
Cloth face masks and greater distances between people may distort or reduce the volume of speechlsounds.
can also rake accessing and understanding facial expressions and ASL grammatical markers difficult.
Because of the straps around the ears or around the head, wearing masks can be difficult for persons who use
behindthe-ear hearing aids, cochlear implant processeyg protection, glasses, helmets, head gear,

head/neck supports on a wheelchair/in standers.

Wearing cloth face masks can create barriers for persons who have difficulty controlling their saliva.
Educational Implications of Social Distancing:

0 Some studets will not understand the concept of social distancing and may not observe the practice
independently.

0 Some students may be tactilely selective and may not tolerate wearing a cloth face mask. Others may not
understand the need to wear a cloth face maskmay become distracted by wearing a cloth face mask.

0 Many students who use hearing assistive technology and/or students with low vision need to be in close
physical proximity with teachers and peers in order for spoken language to be accessible andoaalderst

0 Many students require physical touch with adults to support their communication access and physical acces
to education (e.g., handnderhand support, use of tactile sign language, support for physical transitions in
and out of equipment, personal s [toileting and feeding] and therapies).

0 Students may be in contact with many service providers and staff (e.g., nurses, paraprofessionals,
interpreters, classroom teachers, special education teachers, deafblind interveners, therapists) throughout
the day, thus increasing exposure. Considerations may include the prioritizing of some services or utilization
of virtual support in an effort to mitigate risk.
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o lItinerant staff travel to many different sites in a single day and come into contact with numeedtiarsd
students, increasing the potential for exposure. Considerations may include virtual coaching efits on
proxy if possible in an effort to mitigate risk.

o ltinerant staff will need extra time to sanitize material before and after visiting edfdreint school /
classroomConsiderations may include provision of additional materials that can remasit@or with
specific students, if possible, in an effort to mitigate risk.

0 Administering assessments and evaluations may require staff and stuemgsin close contact with one
another.

What are considerations for staff use of social distancing in relation to communicating with students with disabilities
and providing specialized instruction and related services?

The Minnesota Low Incidence Projge and MDE Special Education Division have identified a number of considerations
for staff use of social distancing in relation to communicating with students with disabilities and providing specialized
instruction and related services. These include:

1 Some students will not understand the concept of social distancing and may not observe the practice
independently.

1 Some students may be tactilely selective and may not tolerate wearing a cloth face mask. Others may not
understand the need to wear a cloth fagesk or may become distracted by wearing a cloth face mask.

1 Many students who use hearing assistive technology and/or students with low vision need to be in close physic
proximity with teachers and peers in order for spoken language to be accessiblmdeistood.

1 Many students require physical touch with adults to support their communication access and physical access ta
education (e.g., handnderhand support, use of tactile sign language, support for physical transitions in and
out of equipment, pesonal cares [toileting and feeding] and therapies).

1 Students may be in contact with many service providers and staff (e.g., nurses, paraprofessionals, interpreters,
classroom teachers, special education teachers, deafblind interveners, therabpistsyhout the day, thus
increasing exposure. Considerations may include the prioritizing of some services or utilization of virtual suppor
in an effort to mitigate risk.

1 ltinerant staff travel to many different sites in a single day and come into comitttnumerous staff and
students, increasing the potential for exposure. Considerations may include virtual coaching efitanpmoxy
if possible in an effort to mitigate risk.

1 ltinerant staff will need extra time to sanitize material before and afisiting each different school /
classroomConsiderations may include provision of additional materials that can remasit®@or with specific
students, if possible, in an effort to mitigate risk.

1 Administering assessments and evaluations may requéfé ahd students to be in close contact with one
another.

SpeciaEducation Behavioral Supports amdental Health Services

How can school districtand charter schoolsupport parents in safely keeping home students with significant needs
for behavioral sypports during distance learning, including distance learning days in a hybrid model?

School districtaind charter schoolsan support parents in safely keeping home students with significant needs for
behavioral supports by engaging families in collabgeagilanning for parents to provide behavioral supports in the
home that augment behavioral supports and skill building for the student in school. The Association for Positive
Behavior Support has developed guidancedfsiablishing the Positive Behavior Support process at hdmaddition
Positive Supports Minnesoend theMinnesota Positive Behavior SupporttiWerk provide information and resources
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for schools, practitioners and familidgnder the hybrid scenario, students with disabilities could attend at the school
site more frequently, up to fullime.

Teledelivery of Special Education Services

What are FRPA and HIPAA requirements for the tafielivery platforms used by special education related services
providers?

FERPA requirements atite HIPAAPrivacyRule requirements contain similar provisions governing privacy, access and
disclosure. However, in thechool setting, FERPA, ratheaththe HIPAA PrivacylR, applies to student information

and student privacy. This includes information maintained by healidted service providers such as speémfiguage
pathologists and occupational therapists whérey are working for or on behalf of the school to provide services to
students.More information about the applidion of FERPA and HIPAA to student health records is available from the US
Department of Educatigrincluding specific clarification f6iIERPA and COVIB.

FERPA requires that schools cannot disclose private ¢
education record without consent or an eligible exception. Education records include all records that are directly relatec
to an individudstudent and that are maintained by an education agency (school) or someone acting for the school. If
the school is providing services to a student in a we
record, then the law does will nopply. However, if the school has concerns that use of a video platform to provide
services could contain and thus could reveal personally identifiable information, then the school should use a platform
that incorporates security measures to ensure thavpte data is encrypted and that it cannot be accessed by

individuals who do not have authority to access the data. Taking these steps will help the school comply with both
FERPA and the Minnesota Government Data Practices Act, which requires schodisdioppivate data with

appropriate security safeguards. Schools can also address privacy concerns by informing parents about the proposed
services and platform for delivery and seeking parent consent.

Schools may also refer to théotification of Enforcement Discretion for telehealth remote communications during the
COVIBEL9 nationwide public healthraergencyf r om t he U. S. Department of Heal't
Civil Rights] will exercise its enforcement discretion and will not impose penalties for noncompliance with the regulatory
requirements under the HIPAA Rules against coveradtineare providers in connection with the good faith provision

of telehealth duringthe COVID9 nati onwi de public health emergency.”

TheNational Center for School Mental Heaitfaintains upated information on FERPA and HIPAA policies for tele
delivery of services and policy flexibilities, especially for (but not limited to)deli@ery of behavioral supports and
mental health services.

Where must a speech language Pathologist (SLP) bedieé to provide direct services via teleractice for a
Minnesota school district?

Both the state where they are located when providing the service and the state where the child is located at the time of
service delivery. To clarify licensing requiremeBisPs who are licensed by the Minnesota Professional Educator
Licensing and Standards Board (PELSB) and will do distance learning with the options outlined in the MDE Guidance ¢
pages 3 and 4 do not need a Minnesota Department of Health (MDH) licensewilhee utilizing distance learning in
conjunction with other school staff and will not be doing t@iectice in a health care settingSHA continues to update

their website with additional information for praitioners.

Do SLPs need to have their Certificate of Clinical Competence (CCC) to provide direct servicesptiadizte for a
Minnesota school district?
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There & nothing in current Minnesotat&utes, federal regulations or in ASHA documents that waalglire CCCs for
providing speech language pathology services viapisdetice.

Can Speech Language Pathologists (SLPs) licensed in Minnesota provide services to students who have temporarily
moved out of state during COVHD9?

Currently, this is dependeimon the requirements in the state in which the child is temporarily residing. The American
SpeecH.anguageHearing Association (ASHA) is actively encouraging states to make accommodationsfestata
practitioners during the COWII® outbreak. As yomay be aware, the Federal government has also asked all governors
to waive their licensing restrictions during the outbreak.

Given that the students are residents of Minnesota, you may find that local licensing boards may not deem your remote
practice asubject to their rules. The best way to determine if any flexibility exists is to contact these boards directly.
Further, in many states schebased practice is exempt from licensing rules and only subject to the rules of the state
department of educatin. School districts caimd information and contactsonallseats  vi a A SHAScBoolst a't
districts should alsgheck the ASHA state law/reqgulations tracker

Third Party Billing

What are Medical Assistance (MA)llmg requirements for related servicefor in-person learning, hybrid learningnd
distancelearning?

Minnesota Health Care Programs (MHCP) requirements and procedures for school district third party billing are not
modified when Medicaid covered servica® delivered as part of any of the threeenariosRequirements are listed in

the IEP section of the MHCP Pt Manual MHCP allows payment faglemedicine servicefor some IEP health

related servicesTelemedicine is defined as the delivery of health care services or consultations while the child or youth
is at an originating site and the licensed health care provider is at a distant site. Requirements and procedures for
telemedicine are also providdd the IEP section of the MHCP Provider Manual. Informationainers and

modifications including expanded access to telemedicine services, is available from the Minnesota Department of
Human Services.

Can school districts receive Medical Assistance (MA) reimbursement for telehealth and telemedicine services?

Telehealth and telemedicine are terms used in the health, mental health and medical services fields. Telehealth usually
refers to using telecommunications and information technology to provide access to health assessment, diagnosis,
intervention, consultation, supervision and information across distance ¢egter for Medicare and Medicaid

Servicek Telemedicine usually refers to the delivery of health care services or consultations while the child or youth is
at one site and the licensed provider is at a distant site (dignesota Health Care Programs |IEP Ser)idetemedicine

may be provided with reaime two-way, interactive audio and visuebmmunications, including secure

videoconferencing or storandforward technology to: provide or support health care delivery; and to facilitate
assessment, diagnosis, consultation, treatment, education, and care managemerielergedicine Delivery of Mental
Health Servicgs. Speci fically for cheiClhdd em’'esr’ mendthalr apealtt t S
definition specifies electronic communication usingehaictive telecommunications equipment including, at a minimum,
audio and video equipment permitting twway, realtime, interactive communication between the child and a provider
who delivers services from a distant site.

It is possible that the speciatlacation services delivered by a school district may not always and exactly meet these
definitions of telehealth and telemedicine, nor do they need to for the sole purposes of special education. These
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definitions are important when special education seegicespecially teleelivery of related services, are considered for
possible MA reimbursement to a school district.

MDE provides information ogelecting an online platform fatudent serviceandstudent privacy in the online setting

to help school districts plan provision of services as part of distance learning. Whether a school district can receive
Medical Assistance reimbursement for any service depends upon meeting all applicable requirements for coverage.
Basic information from the Department of Human Services on requirements for coverage may be reviewed for
Individualized Education Program ServiapdCh i | dr en’ s Ther ap e uAdditionaBrormationans a |
third party reimbursemento school districts is also availaldirom the Minnesota Department of Education.

Specifically for telelelivery of mental health services and behavioral supportsNhgonal Center for School Mental
Healthmaintains updatedriformation on policies, technology supports for mdiéred systems of support (MTSS),
telehealth platforms, and information on internet and cellular data.

Alternative Delivery of Specialized Instructional Services (ADSIS)

How are ADSIS service minutesalonented when a school district reopens fully, distance learning, or on distance
learning days in a hybrid model?

At this time, MDE is not providing new direction to ADSIS practitioners on matters such as recording hours within the
Service Hour Spreadshemthow to modify the language within the approved application for the service delivery model.
ADSIS programs should be included and engaged with their local distrlzarter schooplans for in-person learning

hybrid learning andlistance learning. Though the ADSIS service delivery model will inevitably change during this
unprecedented time, ADSIS funds are secure. It is most important for school destidothiarter school® focus on

aligning ADSIS delivery model to local plfam all scenariosAll of the reporting requirements will become clearwe

gather more information.

Technology and Digital Literacy

MDEhas brought together a team of experts framr school districtso create diferentiatedlearning modulesor
students, families and staffin the use of technology deviceBhis teamwill create modules to support the following:

1 Students: Create modules to develop digital citizenship, internet safety, and device use that is both device
agnostic and device specific

1 Families: Create modules to support families in safety and security in device use, digital citizenship, instructione
platforms, and device use that is both device agnostic and device specific

9 Staff: Create a learning community model through weekly webitasupport the learning and use of best
practices in use and instruction that are both device agnostic and device specific

MDE will make theskearningmodules available as soon as they are developed.
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Academic Guidance

Overview

Scenaridl: In-personlearningfor all students

T

=a =9

Gradelevelteachers should meet to review what was taugind evidence of learninduring the distance
learning period this spring.

o Identify gaps

o Prioritize a strong review and skilsiofirast seve@neesfof s pr i
school with attention all year; develop scope and sequence for infusion of critical standards not addressed
or mastered from previous year and align to curr

Identify a process to determine student le@mg gaps and target individual student learning needs

Explore and determine which extended learning strategies are effective for local usage: extended year or day,
looping teachers, additional tutoring, etc.

Provide or expand intervention time within sabl day to help fill learmig gaps for individual students.

Create a communication outline describing the student academic plan &-20

Set expectations for virtual programs/structures to continue to be used or embedded into classroom lessons,
which will make a future transition easier if needed

Scenarid2: Hybridlearningwith strict socialdistancingand capacitylimits

)l
)l

All considerations in Scenario 1 and 3
Prioritize student groups that could be brought back to buildings, with these considerations:

0 Younger student learning loss may be highest
o High school juniors and seniors may need more immediate support for college prep and transition
o All students cold benefit from time in buildings with teachers

Prioritize what can/should be taught in physiclEssrooms compared to distantaarning
Determine best schedules for students with an.IEP

Scenario 3Distane learning only

T
T

T
)l

Develop student feedbacknd/or grading plans for distance learning and make any needed policy adjustments
Develop individualized plans for all students representing special populations (e.qg., students with disabilities,
English learners, gifted and exceptional students, etc.)

Plan inclusion and putiut structures for special education students in need of additional support

Consider additional support for students with IEPs

o Face to face or virtual
0 Meeting with parents and previous teacher to make adjustments to IEP
o Coplanning and teaching with classroom teacher and special ed teachers

Determine support structures needed to supplement instruction for English learners (e.qg., interpreters, software
options, etc.)
Plan for progress monitoring in a virtual setting fardgnts, especially younger students
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Equity

Racial and cultural diversity are hallmarks of our society. To celebrate this diversity, and cultivate harmony and respect
for all peoples, educators must nurtudéversity,equity, and inclusion withintheels sr oom. The <cl assr
island. Its walls, even adorned with posters of diverse figures from history, are porous to ideas. By teaching students
about the contributions that all cultures bring to our society, educators can encourage them to shigeaedpect for
diversity beyond school.

LearningLoss

Districts should acknowledge and plan for addressing learning loss as they plan for reopening schools in the fall,
whichever scenario is being used to deliver instruction and student suppgorevidence brief from Results 4
America—"School Practices to Address Student Learning’ keasithored byElaine Allensworth (UChicago Consortium
on School Resrch)and Nathaniel Schwartz (Annenberg Institute at Brown Universiiywmarizes the issue of learning
loss resulting from missing several months ep@rson school. The following key information quotes and summarizes
the brief.

Considerations to InfornDistrictand Charter Schodtlanning for Fall

1. Learning losses are likely to show up differently across grades and subjects, with larger and more consequential
losses in math.

Losses are likely to be larger in math than ELA but potentially more respeméntervention efforts. The Northwest
Eval uati on A ssmitgdreditting@verage student leaming loss forecasts larger losses in(oradthalf
totwo-t hi rds of a regular ytaitrd gfowathpguhan yeadi s8ggf

Even with large predictel@arning losseamost students will remain within the typical grade range and be able to

engage with typical class content next yeBypicaldifferences in achievemeretween students in the same classes are
already large. In grades& the typical difference in math achievement between students at tHea2s 73"

percentiles ata givengradeissb year s’ worth of | ear ni n g-3yedrsofl@aamiagdand 4
in the primary grades the difference is one and a half years of learning. The students who are most likely to fall out of
grade ange include those who were already struggling and those in earlier grades where growth rates are steepest.

Previously lowachieving students will be least likely to have succeeded in online learning options, according to studies.
2. Supportive school envirarents and strong teachestudent relationships speed recovery from learning loss.

Strong relationships with adults in schools consister
of traumatic experienceskesearcton the stresof school closureand on the academic impact bfurricane Katrina

finds that while students initially experience some learning loss, the persistence of these losses depends on the receivit
environment. Losses fade after a year or two when students return to stable schools. Losses tend to persist, especially
math, when studentseenter chaotic or hostile environmentStudents who havat least onestable and committed
relationshipwith a supportive adulare more likely taespond to adversity and succeed.

Students who were already facing adversity will struggle in the comingfgemultiple reasons, including loss of
learning from the prior year, trauma, loftigrm stress, and potentially declining family resourdeates of illness and
death and theeconomic impactef the crisis are hitting AfricaAmerican and Hispanic families the hardest.
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EvidenceBased Strategies to Consider

1 Highintensity tutoring that is directly tied to clasmm content can substantially accelerate learning in both
math and reading for even the most struggling students.

0 Schools that have restructured to provide around two hours of daily tutoring as part of an extended school
day have been able to meaningfutlypse gaps in achievement.

1 Extended learning time interventions, including weeklong acceleration academies staffed with highly effective
teachers and some double dose math structures, show strong evidence of effectiveness.

9 Strong systems to monitor for dg student warning signs paired with strong nhorms and routines help students
recover emotionally and engage academically.

Focusing on -esmatdiecnt sl’ Iseoarimilng i s vital to building a
Incorporating weHlconductedschootbased SEL interventiohgve the potential to positively impact the culture and
climate of classrooms, student wdilking, and improve ackemic outcomes over time.

Ongoing monitoring will be critical to identifying struggles thatldely to emerge throughout the upcoming year.
Systems that track attendance, assignment completion,
and match specific interventions to the needs of different groups of students.

Strategiesto Avoid

1 Compressing content or teaching extra content without changing the degree to which students are getting extra
support has not been shown as effective in addressing learning loss.

o In general, when teachers increase expectations without providingmo s upports, studen
been shown to decline, particularly lewc hi evi ng students’ outcomes.

9 Largescale grade retention without substantial additional support for students has mixed results of
effectiveness.

0 Retaining students, particularlg the middle grades, appears to increase the probability of dropping out of
high school.

9 Focusing exclusively on tier 2 and tier 3 interventions in RTI structures without a focus on core instruction and
core supports, screening of students, and monitorfigtudent progress and responses to interventions has not
shown clear gains.

Attendanceand Membership

For important reporting updates for the 2021 school year, see ti)2021 MARSS Student Reportiahocument.

Scenario 1: Ispersonlearningfor all students
Attendance and Membership

Students and teachers participate in classes atitieool site for the regular school day. Attendance is taken on a daily
basis and students who are enrolled generate membership. Each school and grade has an established daily schedule.
Students scheduled to participate for less than the full school dayegr@rted as part time.

The core school day can vary among schools within a district/charter school and among grades within a school. Distric
and charter schools’ school calendars are expected t

9 350 for stateapproved voluntary prekindergarten and school readiness plus
91 425 for haliday, daily or fulday alternate day kindergarten
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1 850 for fultday, daily kindergarten
1 935 for grades b
1 1,020 for grades-12

School di str i ct sdvidecaaninienmdoal6imstruttiorsaldaya forgradeglt.

The school’s | earning pl an musgpgwith studehtsiexperieacingpfrequene ss t o
absences to assure that barriers to participating in instruction can be identifiédesolved.

Unable to Attend at School Site

Students who are unable to attendeni t e may participate in the district
Refer to that section for more information.

Homebound

Students who are medically confineal their home for COVHD9 or any other illness or condition and as documented by

a medical authority are eligible for homebound instruction provided directly by an appropriately licensed teacher. An
average of one hour of direct instruction generates onenmbership day for homebound students. During the
pandemic, homebound instruction should not be provi dc¢
any internet platform available to the teacher and student could be used. If the studen&bbrethey can participate in
the district’s or charter school’'s distance | earning

Students who meet the homebound definition (refer to the criteria in the MARSS Manual) have an enrollment record
that spans the first and last day of homebound instruction and are flagged as homebound. The attendance is reported ¢
zero and the membership days is the number of hours of homebound instruction that was provided between the
student’s Status Start and End Dates.

State Approved Alternative Programs (SAAPS)

All students enrolled in a SAAP must meet theisk criteria found in Minnesota Statutes, section 124D.68, subdivision
2,and have a continual l earning pl an /or@ansciipt mustbupdonttee a n
membership hours reported for state aid.

Seatbased classedMiddle and secondary students enrolled in séased SAAP classes generate membership hours for
their scheduled class time during the core school day. There must be student and teacher schedules that support the
membership hours that are claimed. Membeifsiis not generated for homework or time outside the scheduled class
time.

Seatbased classes may also be scheduled outside the core school day; however, student and teacher schedules must
support the extended day instruction and students must be workimglifferent credits/classes than they are working

on during the core school day. Individual student and teacher schedules must be maintained that support the additiona
membership hours and class size.

Attendance is taken for each hour of scheduled ctase with the teacher.

Independent StudyHigh school students earning credits via independent study generate membership hours based on
direct instructional time with the teacher and the completed credit or portion of a credit that the student earns and
which is recorded on the transcript. Refer to thelependent Study Membership Hours Calculation for Ségiproved
Alternative ProgramdActual face to face instructional time with the teacher must constitute at least 20 percent of the
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membership hours claimed for a given student and credit. Therefore, membership hours for independent study credits
cannotexeed five times the student’s actual attendance t

Attendance is the documented time with the teacher and is delivered face to face. Records of actual time the student
and teacher meet must be maintained and reported as attendance hdwtsal instructional time with the teacher

must constitute at least 20 percent of the membership hours claimed for a given student and credit. Therefore,
member ship hours for independent study cr edetimgwithannot
the teacher. If a student is awarded independent study credit for less than 20 percent of the membership hours, reduce
the membership hours to equal five times the attendance hours. Membership hours must also be prorated if the
student compleed part of the credit in a prior school year.

Targeted ServicesStudents in grades kindergarten through eight and who choose to enroll in the program can be
served in seabased programs outside the core school day and/or school year, e.g., after stinoof the summer,
during school vacations, ettargeted services student membership cannot be generated during the core school day.
Students generate membership for each scheduled hour of instruction.

Attendance is taken for each hour of scheduled mapttion. Individual student and teacher schedules must be
maintained that support the additional membership hours and class size.

Early Childhood Special Education (ECSE)

Prekindergarten students with an IEP generate membership hours for the generatiedyzarticipation provided by

the school district at no cost to parents and for the time of any services required by their IEP that takes place in the
home or in time or place outside the general education enroliment. Infants, Toddlers and preschoaoit sewiéve
services at home or in school or commurigsed settings.

Children who receive an evaluation for special education generate attendance and membership hours for the time of
the activities required to complete the evaluation including writing the evaluation report and, for eligible children, up to
two hours of timewriting the IEP/IFSP..

Refer to the MARSS Manuélpendix 6- Reporting Early @ldhood Special Egtation Studentfor more information.

Voluntary Prekindergarten (VPK) and School Readiness Plus (SRP)

Students attending a statapproved VPK or SRP program generate membership for their scheduled program. Students
must participate for the full schedulathy to be eligible for state funding.

Refer to the MARSS Manu&abpendix 6- Report Voluntary Prekdergarten Studentand Appendix 6- Reporting
School Readiness Plus Studdotsmore information.

Shared Time

Nonpublic school students who take core curriculum classes at the public school site are eligible to generate
membership hours for the academic or special education services they receive from public school teachers. Special
education servicesam be provided at the public school site, a neutral site or the nonpublic school. Under-8igon

model, nonpublic school students would participate in shared time classes just like the public school students. Shared
time students are identified in MARS88h State Aid Category 16 or 17 depending on the residency in the serving district
and the agreement with the resident district.
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Scenario 2: Hybritearningwith strict social distancing and capacity limits

Hybrid instruction could be provided in one@combination of schedules depending on the school, classes and/or

grade levels. Each student and teacher has a daily schedule that supports the length of the school day reported, the
dates of instruction, the classes in which the studentis enrolledlarelt st udent ' s Percent Enr
MARSS. Students participating for less than the full scheduled school day are reported as part time.

The core school day can vary among schools within a district/charter school and among grades within ®msttioil.

and charter schools’ school cal endars are expected t
1 350 for stateapproved voluntary prekindergarten and school readiness plus
9 425 for halfday, daily or fulday alternate day kindergtan
1 850 for fulkday, daily kindergarten
1 935 for grades b
1 1,020 for grades-12

School di stricts’ cal endar sstruttiorsmaltdaya forgradegilt. 8chdold ravedhe mi n i 1
option of extending the school year over more days bustoorter instructional days.

Different schools, grades or classes could implement different hybrid schedules within the same district or charter
school:

9 All students in a school, grade and/or class alternate between attending at the school site angatmticin
remote instruction on the same schedule. For example, all students in a given first grade classroom or middle
school math class attend at the school site together on Monday, Wednesday and alternate Fridays between 10
a.m. and 11 a.m. On Tuesddyursday and the opposite Friday, the teacher delivers instruction at the same
time through distance learning to the same students who aresitff. All students in the class have the same
daily schedule, but would alternate between-site and remote/offs i t e days. This reduc
the classroom allowing for other classes to use the room on alternate days. It also allows all students the
opportunity to attend at the school site.

1 A subset of students in a class or classroom could attettteagchool site for the scheduled class time while
other students in the class or classroom participate remotely. All of the students in the class would receive the
same instruction at the same time on the same schedule, i.e., some students in the afassrd some
remotely/off-site. The students would alternate physical attendance schedules allowing all students who are
able to attend at the school site. This allows for social distancing for students and teachers while giving all
students the opportunityto attend at the school site.

9 For schools and students without adequate technology, either of the first two scenarios could be used for on
site instruction. On days that the students are receiving distance learnirgitefthey are provided with
recordedvideos and/or coursework that they are expected to review and complete at home and return to the
teacher the next time the class meets-site. Attendance must be taken for both the-site and offsite
instructional days. A student could be consideredtiendance on the ofkite instructional day by turning in
specific completed coursework the next time the class meets on site along with a record of teacher contact, e.g
phone, text message exchange, email exchanges, etc. on tiséefiay.

Under anyof these scenarios, students with special learning needs or situations could attend at the school site more
frequently, up to fulltime. Under any of these scenarios, students who are unable to attend at all for tkieoportion

of the day or week codlparticipate fully online by remote, synchronous instruction. The scheduled instructional time
generates student membership, whether providedsite or offsite. Students who are expected to attend for less than
the full school day are reported as pairine. Daily attendance is taken whether the student issite or receiving
instruction oftsite. Students without documented participation for are reported as absent, including both tisgeon

and the offsite instructional time.
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The school 'ingplan snstinclade & peoaessrto identify and folaavwith students experiencing frequent
absences on their erite and/or offsite time to assure that issues of equitable access or barriers to participating in
instruction can be identified and resol¢e

Unable to Attend at School Site

Students who, although not medically confined to their home, are unable to attergltermay be provided direct
instruction by an appropriately licensed teacher:

T I'n the student’s home: eesaehonehouw of mamberstip.r ect i nstru

1 Remote class participation: schools and students with the technology that allows students to remotely
participate in their class for the full school day generatetfole membership. Membership for students who
participate br less than the full school day is reduced proportionately.

T I'n the student’s home via bundles of instructiona
of days represented by the completed coursework and days of documented interagtiothe teacher.

Teachers must maintain daily contact and participatic
and membership reported. Daily teacher instructional contact may be provided via live interactive video calls,
instructional management websites, email exchanges and/or phone calls. Documented interaction with a teacher must
exist for the student to be considered in attendance.

Homebound

Students who are medically confined to their home for CGMDr any other illness aondition and as documented by
a medical authority are eligible for homebound instruction provided directly by an appropriately licensed teacher. An
average of one hour of direct instruction generates one membership day for homebound students. Homebound
instruction could be provided in the student’s home.
available to the teacher and student could be used.

Students who meet the homebound definition (refer to the criteria in the MARSS Manualphareollment record

that spans the first and last day of homebound instruction and are flagged as homebound. The attendance is reported
zero and the membership days is the number of hours of homebound instruction that was provided between the

S t u ds&tatus’'Start and End Dates.

State Approved Alternative Programs (SAAPS)

All students enrolled in a SAAP must meet theisk criteria found in Minnesota Statutes, section 124D.68, subdivision
2,and have a continual learning plan (CLP). Theirs ancetlee¢ h e r s’ daily schedul e and/ ¢
membership hours reported for state aid.

Seatbased classedMiddle and secondary students enrolled in séased SAAP classes generate membership hours for
their scheduled class time during thereschool day. In a hybrid model, students are scheduled to receive part of their
instruction onsite and part offsite. There must be individual student and teacher schedules that support the
membership hours that are claimed for both the-site and offsite instructional time. Membership is not generated for
homework or time outside the scheduled class time. For example, for a SAAP wittriad day that is scheduled to be
six hours long, a single class generates an hour of membership for each daystisaheduled for students enrolled;
homework does not generate additional membership time beyond the 60 minute class time.

Seatbased classes may also be scheduled outside the core school day; however, student and teacher schedules must
support the exénded day instruction and students must be working on different credits/classes than they are working
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on during the core school day. Individual student and teacher schedules must be maintained that support the additiona
membership hours and class size.

Attendance is taken for each hour of scheduled class time during both #sge@and offsite instructional time.

Independent StudyHigh school students earning credits via independent study generate membership hours based on
direct instructional time witithe teacher and the completed credit or portion of a credit that the student earns and
which is recorded on the transcript. Refer to timelependent Study Membership Hours Calculation for Stgiproved
Alternative Programs.

Attendance is the documented time with the teacher and could be delivered either face to face or virtually. Records of
actual time tle student and teacher meet must be maintained and reported as attendance hours. Actual instructional
time with the teacher must constitute at least 20 percent of the membership hours claimed for a given student and
credit. Therefore, membershiphoursford e pendent study credits cannot exce
attendance time with the teacher. If a student is awarded independent study credit for less than 20 percent of the
membership hours, reduce the membership hours to equal five timeatiemdance hours. Membership hours must

also be prorated if the student completed part of the credit in a prior school year.

Targeted ServicesStudents in grades kindergarten through eight who chose to enroll and are specifically scheduled to
attend a tageted services program outside the core school day and/or year, e.g., after school, during the summer,
during school vacations, etc. generate membership hours for scheduled instructional time. Targeted services student
membership cannot be generated duritige core school day. Students generate membership for each scheduled hour
of instruction onsite plus up to an equal number of hours of distance learning time with the teacher while the student is
off-site.

Attendance is taken for each hour of schedupedticipation that generates membership including both thesite and
off-site instructional days and times. Individual student and teacher schedules must be maintained that support the
additional membership hours and class size.

Early Childhood Speciatlication (ECSE)

Prekindergarten students with an IEP generate membership hours for the general education participation provided by
the school district at no cost to parents and for the time of any services required by their IEP that takes place in the
homeor in time or place outside the general education enroliméntants, toddlers and preschool student may also
receive services at home or in school or commubiged settings.

Children who receive an evaluation for special education generate attendarttenembership hours for the timaf
the activities required to complete the evaluation including writing the evaluation report and, for eligible children, up to
two hours of time writing the IEP/IFSP.

Refer to the MARSS Manu&bpendix 6- Reporting Early Childhood Special Educa8tudents for more information.

Voluntary Prekindergarten (VPK) andi®ml| Readiness Plus (SRP)

Students attending a statapproved VPK or SRP program generate membership for their scheduled program. Students
must participate for the full scheduled day to be eligible for state funding.

Refer to the MARSS Manuabpendix 6- Report Voluntary Prekindergarten Studeatsd Appendix 6- Reporting
School Readiness Plus Studdotsmore information.

Shared Time
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Nonpublic scholbstudents who take core curriculum classes at the public school site are eligible to generate
membership hours for the academic or special education services they receive from public school teachers. Special
education services can be provided at the pabithool site, a neutral site or the nonpublic school. Under thsiten
model, nonpublic school students would participate in shared time classes just like the public school students.

Shared time students participating in a shared time class at the pmd#imol site may generate membership hours for
the off-site portion of that class. Shared time students are identified in MARSS with State Aid Category 16 or 17
depending on the residency in the serving district and the agreement with the resident district

Scenario 3Distancelearningonly

Distance learning instruction can be provided in a manner where students receive daily, interactive instruction remotely
while off-site. The manner in which instruction is provided can be flexible among schools aed gradlaily instruction

must be scheduled for all students irrespective of the model used for delivering that instruction. Teachers are expected
to provide daily interactive instruction to their students. Students are expected to have interaction withdaheher(s)

to be considered in attendance on a given day. Students must have actual documented $aaddmatr or parert

teacher contact on a given day to be reported as in attendance on that day, i.e., schools must take positive rather than
passive atndance.

Attendance must be taken and recorded at | east once
This interaction could be participation in a video class or chat; a phone call with the student, or for younger students,
with the parent; posting completed coursework to the learning management system; turning in completed coursework
on a given day along with a record of teacher contact, e.g., phone call, text message exchange, etc. Students for whon
no teacher has direct interéion on a given day are reported as absent for that day.

The school’'s distance | earning pl-@pnwithstuderts expariencingdrequeat p r
absences to assure that issues of equitable access or barriers to partigipatirstruction can be identified and
resolved.

Each student and teacher has a daily schedule that supports the length of the school day reported, the dates of

i nstructi on, the classes in which the mboted@nMMARSSS enr
Students participating for less than the full scheduled school day are reported as part time. For example, for a high
school with a eriod day that is scheduled to be six hours long, a single class generates an hour of membership for
each day that it is scheduled for the students enrolled.

The core school day can vary among schools within a district/charter school and among grades within a school. Distric

and charter schools’ school c al e n denof anual ngruciomaphewrst e d t «
1 350 for stateapproved voluntary prekindergarten and school readiness plus
91 425 for halfday, daily or futday alternate day kindergarten
9 850 for fulkday, daily kindergarten
1 935 for grades b
1 1,020 for grades-12
Schoodi stricts’ <calendars must wdalsdays fprgradesld. Schaols naverthe mu m ¢

option of extending the school year over more days but for shorter instructional days.

Unable to Attend at School Site
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Students who, although nahedically confined to their home, would have been unable to attengitanwould be
expected to participate in the same instructional activities and with the same attendance expectations as other
students.

Homebound

Students who are medically confined teeir home for COVHR9 or any other illness or condition and as documented by
a medical authority are eligible for homebound instruction provided directly by an appropriately licensed teacher. An
average of one hour of direct instruction generates one mership day for homebound students. Under the distance
learning model homebound instruction would be provided by remote synchronous instruction via any internet platform
available to the teacher and student, including a phone call.

Students who meet the hoebound definition (refer to the criteria in the MARSS Manual) have an enrollment record

that spans the first and last day of homebound instruction and are flagged as homebound. The attendance is reported
zero and the membership days is the number of tsoaf homebound instruction that was provided between the
student’s Status S tnanute phana chlls Brrothher yrchrangus teatheranst@idion constitutes

one day of membership.

State Approved Alternative Programs (SAAPS)

All students arolled in a SAAP must meet therak criteria found in Minnesota Statutes, section 124D.68, subdivision
2,and have a continual l earning plan (CLP). Theirs anct
membership hours reportedf state aid.

Seatbased classedMiddle and secondary students enrolled in séased SAAP classes generate membership hours for
their scheduled classes during the core school day just like students in the traditional middle and high school. In a
distancelearning model, students receive all of their instructionsife. Membership is generated for the scheduled
class time. Additional membership is not generated for homework or time outside the scheduled class time. For
example, for a SAAP with gpériodday that is scheduled to be six hours long, a single class generates an hour of
membership for each day that it is scheduled for students enrolled; homework does not generate additional
membership time beyond the 60 minute class time.

Attendance must beaken and recorded for each hour of scheduled participation.

Seatbased classes scheduled for outside the core school day must also have a daily schedule and class time that
supports the membership hours gener agpeatdhatthitlsadiflereni d e nt
class and credit than is being taken during the core school day. Attendance must be taken for each class session.

Independent StudyHigh school students earning credits via independent study generate membership hours hased o
direct instructional time with the teacher and the completed credit or portion of a credit that the student earns and
which is recorded on the transcript. Refer to thelependent Study Membership Hours Calculation for Ségiproved
Alternative Programs.

Attendance is the documented time with the teacher and may be delivered virtually. Records oftiaceutile student

and teacher meet must be maintained and reported as attendance hours. Actual instructional time with the teacher
must constitute at least 20 percent of the membership hours claimed for a given student and credit. Therefore,
membershiphous f or i ndependent study credits cannot exceed
the teacher. If a student is awarded independent study credit for less than 20 percent of the membership hours, reduce
the membership hours to equal five tem the attendance hours. Membership hours must also be prorated if the

student completed part of the credit in a prior school year.
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[UPDATED 09/16/20[Targeted ServicesStudents in distance learning programs who chose to participate in targeted
servicesywho meet the statute criteria for atisk and are specifically scheduled to attend a targeted services program

can be claimed for membership hours for the dates and times that they are scheduled to attend. Each participant must
have a Continual LearninggR (CLP). The instruction must be provided by a licensed teacher. It can be through
synchronous distance instruction. Each program and student must have a schedule available to support that the hours
claimed are extended hours above and beyond theregularh ool day. The enrol |l ing sclt
must show that targeted services are provided outside the core school day/year. Each hour of synchronous instruction
with a teacher generates one hour of membership. Attendance is taken dilvénigstructional time with the teacher.

Early Childhood Special Education (ECSE)

Prekindergarten students with an IEP generate membership hours for the general education participation provided by
the school district at no cost to parents and for the dimof any services required by their IEP that takes place in the
home or in time or place outside the general education enroliment.

During any period of distance learning, direct and indirect service and support may be provided to infants, toddlers and
preschool children with disabilities participating in school or commubiged settings children care settings and in
theirhomesCount as membership all time documented in the
that is not taking plae due to distance learning.

Children who receive an evaluation for special education generate attendance and membership hours for the time of
the all of the activities associated with the initial evaluation including time writing the evaluation report and up to two
hours of time sped writing the IEP/IFSP for a child determined eligible for service.

Refer to the MARSS Manu&bpendix 6- Reporting Early Childhood Special Educa8tudents for more information.

Voluntary Prekindergarten (VPK) and School Readiness Plus (SRP)

Students attending a statapproved VPK or SRP program generate membership for their scheduled pr&guaemts

must participate for the full scheduled day to be eligible for state fundinging any period of distance learning,

VPK/SRP attendance and membership information is generated through pamefied learning experiences. Guidance

on preparing ditance learning attendance and membership verification documentation is provided directly to VPK/SRP
program by Early Learning Services.

Refer to the MARSS Manu&blpendix 6- Report Voluntary Prekindergarten Studearsd Appendix 6- Reporting
School Readiness Plus Studdotsmore information.

Shared Time

Nonpublic school students who take core curriculum classes from the public school site are eligible to generate
membership hours for the academic gpecial education services they receive from public school teachers. Special
education services can be provided at the public school site, a neutral site or the nonpublic school. Under the distant
learning model, nonpublic school students would partitéia shared time classes just like the public school students

and generate membership hours for the scheduled class time. Shared time students are identified in MARSS with State
Aid Category 16 or 17 depending on the residency in the serving distritharmdjreement with the resident district.

Residency and Studenddo Longer in Minnesota

Public school students who left Minnesota during the 2@09%chool year due to the pandemic and who intend to
return to Minnesota when itis safetodosocancontimue be served under the Thisstroi
includes foreign exchange students who would have been eligible to stay in Minnesota for th@ 282000l year but
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had to return to their country of origin and students who were forced tovmout of state for COVID health and safety
concerns.
1 Itwould exclude families who chose to leave the state for employment, travel, visiting relatives, etc. The reason
for leaving the state must be the result of the pandemic.
9 Itwould exclude students o were nonpublic or home school families during the 2@0%chool year.
1 Itwould exclude students who have expressed no intension to return to Minnesota when it is safe to do so.
All three criteria must be met for the students to be eligible to genestate aid.

15-Consecutive Day¥\bsence
Daily attendance must be taken for all students at least once per day. A student can be considered in attendance:

1 By participation in a video chat @lass session with a teacher
1 By a phone call with the student, éor younger students, the parent
9 Bysubmitting competed coursework on a given day

Students who are absent 15 consecutive days must be withdrawn until they return to attend classes at the school site
participate in aily, interactive instruction, depending on the method that is in place for the Z126chool year.

Assessment

System of Assessment

Assessment is used to describe many different procedures and tools used to determine what students know and can d
At the classroom and district level, assessment can transform student learning and instruction when implemented with
clear learning objectives and progressions aligned to the Minnesota Academic Standards or the Early Childhood
Indicators of Progress. A comprehemssystem of assessment includes a balance of assessments that produce both
formative and summative evidence of student learning at the classroom, district, and state levels.

In this period of distance learning and instruction, student learning has beooone individualized. To support both the
academic and soci@motional development of students during this time, schools and districts are encouraged to focus
on the formative purposes of assessments and assignments. For early learning assessments, wsthcleed to

partner with families to obtain additional information about their child that can be used as part of the assessment. For
educators, formative practices deepen the understanding of what students know and can do. For students, assessmen
andassignments focused on formative purposes support a clearer message about what is important to learn and know.
When students receive a clear message of what they know and what to do next, assessment engages students in their
learning, strengthens relatioh§ps between the teacher, student, and family, and can support teachers to closing
existing achievement gapsincluding gaps that may have widened in the classroom during this time of remote
instruction.

As districts plan and prepare for the 2020 school year, MDE is developing additional materials and trainings to
support districts in guiding students’ l earning and i
assessment to inform gtruction and build educator capacity to fully understand the whole student. For more
information, please visitesting 1, 2, ¥ Get Involved > Request Professional Development for moregsiohal
development opportunitie®r for early learning assessments visitsessment in Early Childhood

Statewide Assessment

Mi nnesota’s statewi de aaedfo® assessmensresalta govidehinsightirdothaw tliee n e
di stricts and school s are succeedi wupltysandargsMicn engo tsd 'ug
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statewide assessments evaluate the implementation of the Minnesota Academic Standards and WIDA English Langua
Development Standards. These assessments are aligned to the standards and the results are used to identify the succ
and needed improvement aftandardsbased education across the state.

Statewide assessments (ACCESS, Alternate ACCESS, MCA, and MTAS) must be administered in a standardized mar
and environment. MDE is preparing for 2020 statewide assessments to be administereg@nson inschool buildings.
Schools and districts should consider how best health practices can be implemented while administering assessments
person. At this time the02021 Testing Calendaateswill be as planned.

alyySazilQa {dFridS6ARS !'aaSaaySyid {e&adsSy

Learning ModeDuring Assessment Window  ACCESS and Alternate ACCES MCA and MTAS
In-Person Learning Yes Yes
Hybrid Learning Yes, on irperson days Yes, on irperson days
Distance Learning No No
MDE is developing materials and trainings forthe 2820 s ch ool year to support di st

MDE is working to release tt2920-21 Procedures Manudly the end of October. Details for trainings and other
resources will be shad as the dates approach.

In the fall MDE will be conducting action reseai@laccommodate statewide assessment in different learning scenarios
in school years beyond 202Z1. The details are being finalized and will be shared as they are available.

Refeence theEnglish Learner sectiaf this document for information regarding ACCESS scores and exiting criteria.

The weekhAssessment Updafer District Assessment Coordinators (DAl@s)e resumed as df/ednesdy, June 24.
Updates, including recruiting volunteers for fall action reseasplecific information for the ACCESS extension window
and for annuaktatewide assessments administrations will be shared visAgmessment Update

Contactmde.testing@state.mn.ufor further questions about statewide assessmeuministrations.

EarlyLearningAssessments

SeeEarly Learningection of this document.

Other Assessments

College Entrance Exams

Commissioner Ricker has consulted with Health Commissioner Jan Malcolm and staff at the Minnesota Department of
Health (MDH) regarding the use of school facilities for college entrance exams (ACT and SAT).BBs€d on
recommendation, MDE will permit school building use under the requirement that schools develop a protocol adhering
to the state'sindoor seating entertainment/meting guidancend prepare a plan template that describes in detail the
steps they are taking to mitigate the risks. Plan template can be found heps://staysafe.mn.gov/industry
guidance/alibusinesses.|sp

A district or charter school's protocol needs to be available on their website and sent to every test participant.
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As the situation unfolds and recommendations for the learning mode (distagbeidh or all inperson) are made for
the fall this section will be updateddjustments may be necessary to prioritize health and may require modifications to
plans for fall indistrict and Saturday national testing dates.

Grading

In distancelearning, asessment and grading have become part of the social context of learning. Assessment and gradir
also reflect the health of relationships between students, teachers, and families since it is part of the communication
between school and families. Frequentameaningful feedback is essential to maintaining strong relationships with
students and for motivating t hei rCrdatem@Bqmtable Gradng Systpmso g r e
During COVH29 should be used as guidance as districts prepare for a new school year. Updates to the document will b
provided in July.

MDE recommends districts inwa teachers, parents and students in the review and revision of a grading system in
preparation for the fall. Districts should continue t
students’ future educ a tthatstodemspapddamilias will experesce duning thistime u g g |
beyond their controlGrades should include evidence of mastery at the end of a unit or course and that evidence should
be able to be collected in a variety of manners to allow students to detretestheir understanding. The summer is an
opportunity for schools and districts to reconsider assessments developed and their alignment to learning goals to best
reflect the learning. The grades should not be the only feedback that students and faetkége about their learning

and systems of communication should be set up to share formative assessment informatoprocess for grading

should be transparent and evident to students and parents.

Any decision made for all students may have potentiahtended consequences that in the moment districts and

schools may be blind to seeing. Rather than thinking through perceived inequities, consider different student scenarios
Sample scenarios are provided below but districts and schools are encouratigxkt about individual students in a

range of situations in their system. These discussions are potential to reconsidestdmming inequities that currently

exist and can be a lever for policy changes beyond the-2028chool year.

Understanding themplicationsof Selecting Specific Grading Options
Sample scenarios:

Student 1 is a senior is a 3.45 GPA and is planning to go to school out of state. The student has been improving over ti
three years in high school and has improved her performanceotihef state university provides scholarships
dependent upon the high school GPA. The scholarship is provided for students with a 3.5 GPA or better. Decisions on
the student can earn a grade or a pass/fail will determine if the student has the opjitgrtarimprove her GPA.

Student 2 is a sophomore who has a 3.8 GPA but is struggling with the distance learning/hybrid learning model. His
parents both work fultime and feel it is the schools responsibility to educate the student. The student is shy and
uncomfortable asking for support and does not request help from either the teachers or other students and therefore is
struggling. A normal “A” student is now performing at
i mpact t bsamuativagen.t ’

Student 3 is a junior who made decisions with her counselor last winter to take a number of Advance Placement and
College in the School courses to better prepare herself for college and also to improve her GPA through weighted
grades.There are a limited number of weighted classes in the school due to size. The district is considering continuing :
pass/fail policy for all students. Decisions on a single quarter/trimester/semester could provide inequitable final ranking
dependent on wha students take courses.

66


https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=MDE032631&RevisionSelectionMethod=latestReleased&Rendition=primary
https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=MDE032631&RevisionSelectionMethod=latestReleased&Rendition=primary

American Indian Students

American Indian Education Aid

For Indian Education Aid, districts and schools are encouraged to find creative and innovative ways in which to provide
Indian Education services. It is especially importhat programs are targeted to the needs of American Indian students

in your district, with an emphasis on building and sustaining healthy relationships with students and their families. Your
di strict or school s st ud e ngwithsAmeripan indian Edpcatiorestaff te InageuHe d b e
most impact. Identifying barriers to learning and meeting American Indian students where they are at will be essential t
successful American Indian Education Aid programs.

Scenario 1: lrperson learningor all students

Continue collaborating with American Indian Parent Advisory Committee (AIPAC) and Indian Education-stajiblaid
schools will follow the same timeline as previous years with Indian Education Program Plans (IEPPs) due on October 1
Under Minnesota Statutes, sections 124D.78 and 124D.81, there are many schools that are new to the AIPAC and Indi
Education Aid this year. Be prepared for changes that may occur during this unprecedented time. Please contact the
Office of Indian Educatidior support and guidance as needed.

Scenario 2: Hybrid learning with strict social distancing and capacity limits

Collaboration with American Indian students, families and Indian Education staff is crucial to implementing a model tha
will fulfill the stautory requirements while ensuring that all students have access to the appropriate educational
materials and all relevant services and support needed for student success. Consider the significant spiritual, mental a
emotional needs that must be address your American Indian communities, especially where inequities have been
exacerbated. Confirm that students and families know and understand the expectations of teachers and school staff.
Continual communication with students and families is imperatiReach out to families with compassion and respect

for their cultural needs.

Scenario 3: Distance learning only

District and school administrators should be collaborating on plans to address the specific needs of their American
Indian students. Indian Edation staff are an important part of this process and should be included in distance learning
planning. Indian Education staff will help your schools and districts keep communications open and transparent with
American Indian families and their commuegi Be aware of outreach to American Indian families and how this can be
improved in a time of uncertainty. Reach out to families to assess student needs, and then address those needs with tf
school or district. Confirm with American Indian students dmelrtfamilies the understanding and expectations of

teachers and school staff, and any changes to policy this year.

The Office of American Indian Education understands this year will be different than previous years. We understand
there are some trulgreative ways to provide outreach and programming to your American Indian students and their
families. Although this list is not exhaustive, suggested options for use of American Indian Education Aid include:

Purchasing items for culture trunks

Purchasinghe Native authored books found on the Natigathored book list
Oneon-one tutoring services or academic help

Purchasing online or Native mail subscription services

Purchasing Native language learning applications or materials

Purchasing Native films foise at future student and family engagement activities

= =4 =4 =4 - =4
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Purchasing items for takkome cultural activity kits (beading, regafizaking)

Purchasing eartpird registration for the 2020 MIEA Convention

Family Engagement events

Professional development for dtahat is specific to American Indian history, language, and culture
Culturallyrelated programs during otf-school time

=A =4 =4 =4 =4

Additional Information
Districts and schools are no longer required to submit an Intent to Participate (formally known as ¢nefétitent).

Districts and schools that are eligible to participate in the American Indian Education Aid Program for the coming schoc
year have received an email that contains their American Indian student count and their American Indian Education Aic
estimate. All districts that are required to have an American Indian Parent Advisory Committee have been notified of
their obligation to do so, and have received emails from the Office of Indian Education in support of helping facilitate th
process in youdistricts

The Indian Education Program Plan deadline continues to be October 1, 2020.

AnnualCompliance

American Indian Parent Advisory Committees meet annually to issue their vote of concurrence or nonconcurrence. The
annual compliance documents assded with this vote are submitted each year by March 1, however extensions were
granted to many districts statewide. The deadline for these documents was June 15, 2020. Indian Education Aid
eligibility is contingent upon this paperwork being filed witle tBffice of Indian Education. Please reach out if you have
any questions on annual compliance paperwork or process.

English Learner Students

Scenario 2: Hybrid learning with strict social distancing and capacity limits

Meaningful access for Englildarners includes differentiated supports for academic content as well as strategies to
increase English language acquisition. Content teachers should provide multiple representations of concepts, sentence
frames, differentiated texts, and vocabulary insttion with an explicit focus on academic language. EL teachers should
have clear strategies that provide structured opportunities for students to produce oral and written language. (This is
difficult but of utmost importance in a hybrid learning contex@9llaboration between content and EL teachers should

be prioritized and clearly planned for from the star:t
technology that students and families know and slowly introduce new resourceadenst become comfortable.

Provide enough support and personal contact to ensure that independent assignments can be completed without need
for a family member to teach the content at home. Design short, clear assignments that allow for feedback,Hartie t

t o bigided or | arger | earning target tied to grade | evel

Additionally, districts and charter schools must continue to provide in writing how Eigliguage development

services will be provided to English learners during hybrid learning. This can be in the form of an appendix to the currel
LIEP plan. This appendix should include the amount and scope/type ofatamelELD instruction, éaught a

collaborative ELD instruction, and mainstream classes (i.e., how EL supports will be provided). Service and support
should be differentiated by ELP to account for beginning, intermediate, and advanced ELP at each grade level.
Instruction should addresd.Es needs in each |l anguage domain (readin
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The district or charter school should also clarify how it will communicate the information in the adapted LIEP plan with
families.

Resources

Guidance for Using Distance Learning for English Learner Programming
Guide to Supporting Immigrant and Refuegeeperienced Families during CONED
Identifying Students for English Learner Status During Distance Learning
Working with Young, Multilingual Learners

Guidance for Using Distance Learning for Migratory Children

Equity Lens Reflection and Exploratitwol for Learning

Minnesota (WIDA) English Language Development Standards

=A =4 =4 =8 -8 -8 -9

Scenario 3: Distance learning only

Meaningful access for English learners includes differentiated supporgsdoiemic content as well as strategies to
increase English language acquisition. Content teachers should provide multiple representations of concepts, sentence
frames, differentiated texts, and vocabulary instruction with an explicit focus on academiagageL teachers should

have clear strategies that provide structured opportunities for students to produce oral and written language. (This is
difficult but of utmost importance in a distance learning context.) Collaboration between content and ELrtesiabeld

be prioritized and clearly planned for from the star:t
technology that students and families know and slowly introduce new resources as students become comfortable.
Provide enough quport and personal contact to ensure that independent assignments can be completed without need
for a family member to teach the content at home. Design short, clear assignments that allow for feedback, but tie ther
t o bigided or | arger | earning target tied to grade | evel

Districts and charter schools must continue to provide in writing how English language development services will be
provided to Englis learners during distance learning. This can be in the form of an appendix to the current LIEP plan.
This appendix should include the amount and scope/type of distance service foratamaELD instruction, g¢aught

or collaborative ELD instruction, dmainstream classes (i.e., how EL supports will be provided). Service and support
should be differentiated by ELP to account for beginning, intermediate, and advanced ELP at each grade level.

I nstruction shoul d addr es s re&ing, writing digetisg andrspeakimg).h | angu a

The district or charter school should also clarify how it will communicate the information in the adapted LIEP plan with
families.

Resources

Guidance for Using Distance Learning for English Learner Programming
Guide to Supporting Immigrant and Refuefeeperienced Families during COXYED
Identifying Students for English Learner Status During Distance Learning
Working with Young, Multilingual Learners

Guidance for Using Distance Learning for Migratory Children

Equity Lens Reflection and Exploratiowol for Learning

Minnesota (WIDA) English Language Development Standards

= =4 =4 =4 -8 -4 -9
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https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=MDE032228&RevisionSelectionMethod=latestReleased&Rendition=primary
https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=MDE032454&RevisionSelectionMethod=latestReleased&Rendition=primary
https://education.mn.gov/MDE/dse/health/covid19/AcademicStandardsCOVID-19Resources/MDE032230
https://wida.wisc.edu/teach/standards/eld/2020

Students Experiencing Homelessness

Whether inperson, hybridearning or distance learningtudents experiencingdmelessness will have new and urgent
needs.SchoolHouse Connectipa national norprofit organization working to overcome homelessness through
education, recommends the followirgpnsiderationdor fall 2020:

T

Embed questions and information about homelessness in all school or district outreach efforts, including: food
pick-up or delivery; mailing of learning packets; emails or other communications to all parents/students;
school/district automatectalling systems; and the school/district website, Facebook page, and other social
media.

Ensure that students experiencing homelessness are enrolled immediately, as required by the M¥t€imioey

Act, whether school is online,-pperson, or a hybrid model.

Provide registrars and other enrollment personnel adequate training on the MckMeetp Act.

Ensure online enroliment systems are accessible and understandable to parents and youth experiencing
homelessness, with information about the McKinAégnto Act Online systems must provide a way for parents
and students to enroll without typically required documents, such as proof of residency, health records, or
guardianship, and an internal mechanism to refer potentially homeless students to the liaison.

Remanber that students experiencing homelessness may face needs and challenges beyond their homelessne
particularly if they are students of color, with disabilities, and/or LGBTQ+. Center equity in all reopening plans
and work with colleagues in special edtion, school safety, diversity, inclusion, and multiculturalism to ensure
holistic responses.

Prioritize students experiencing homelessness for resources that will be provided to all students, or to low
income students. Deliver or mail resourcesstadents who lack transportation to pick them up.

Expand the amount and uses of the Title I, Part A homelesasiad as needed, to ensure it is adequate to
address new barriers and increases in homelessness created by-C®VID

TargetCARES Act fundifESSER and GEER) to students experiencing homelessness.

Ensure students experiencing homelessness have equitable access to all school activities, whether online or in
person.

Prioritize students experiencing homelessness for devices and connectivity that will be provided to all students,
or to low-income students. Deliver devices with meals or via U.S. mail when families and students cannot reach
pick-up locations.

Provide students wit unlimited highspeed data, including through hotspots and cellphone data and minutes,

to ensure students can complete all assignments and stay connected with liaisons, teachers, mentors, and peel
Plan to meet learning challenges beyond basic connégctiwid devices, such as providing portable chargers for
students without access to electricity; offeringperson or virtual supplemental academic support; and
maintaining mentorship relationships with youth experiencing homelessness without a parema@ian, in
particular.

Provide insurance for devices provided to McKinNento students, recognizing the increased risk of theft and
breakage due to unstable and unsafe living situations.

Screen for trauma when school restarts, either in person or onfi@ple, weltesearched instruments include

U CL EOWELI Screen for Child/Adolescent PTesid theStructured Traumdrelated Experiences and

Symptoms Screener.

Invite community mental health providers to support students virtually and/osit@ at schools.

Implement traumainformed training and practices availe from theNational Child Traumatic Stress Network
ACES Awar®er similar resources. A recemview of programs with proven track recoranany of which offer

free tools and free online training, can help schools get started.

Adop positive school disciplingractices schoeland districtwide.
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https://www.schoolhouseconnection.org/positive-school-discipline-practices-for-students-experiencing-homelessness/

1 Connect with community agencies providing food, hea#ttec mental health care, shelter, and housing to
families or youth, to find out what is available and how your students and families can access it.

1 Usereferral formsthat can be completed and submitted online, or emailed to the liaison, for providers to
connect families and students with liaisons.

1 If211or another resource referral service is not available locally, create dimemesource list that families
and youth can access on a mobile device, and that community partners can update directly, such as through a
google doc.

9 Inrural areas in partical, connect with faith communities, civic organizations, and youth groups that might be
able to share McKinneyento information with families and offer support or funding for basic needs and
distance learning equipment.

Additional Resources

National Center for Homeless Education (NCHE)

The Law & NotiRegulatory Guidance

Posters and other matials

Informationabouttransportation funding for homeless studergs the MDE website
Information aboutthe McKinneyVentoActon the MDE website

Minnesota Continuum of Care Infoation
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Questions? Contachde.homelessed@state.mn.us

Migrant Students

The Migrant Education Program (MEP) is authorized by Part C of Title | of the Elementary and Secondary Education A
of 1965, ammended (ESEA). The MEP provides formula grants to state educational agencies (SEAS) to establish and
improve, directly or through local operating agencies (LOAS), education programs for migratory children

This guidance is meant to provide clarity regagdéxpectations for districts and charter schools when enrolling and
educating migratory children in the fall of 2020. It is intended for use by all staff providing and/or coordinating supports
for migratory children and their families.

Purpose of the Migant Education Program
Following are the five main purposes of the U.S. Migrant Education Program (MEP):

9 Assist states in supporting higjuality and comprehensive educational programs and services during the school
year, and, as applicable, during sumnoetintersession periods, that address the unique educational needs of
migratory children.

1 Ensure that migratory children who move among the states are not penalized in any manner by disparities
among the states in curriculum, graduation requirements, dmallenging state academic standards.

1 Ensure that migratory children receive full and appropriate opportunities to meet the same challenging State
academic standards that all children are expected to meet.

1 Help migratory children overcome educational digfap, cultural and language barriers, social isolation, various
health-related problems, and other factors that inhibit their ability to succeed in school.

9 Help migratory children benefit from state and local systemic reforms.
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https://www.schoolhouseconnection.org/wp-content/uploads/2020/04/KCSOS-MV-Community-Referral-1.pdf
http://211.org/
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http://www.mnhousing.gov/wcs/Satellite?cid=1403287027037&pagename=External%2FPage%2FEXTStandardLayout
mailto:mde.homelessed@state.mn.us

Definition of a Migratory CHd

According to sections 1115(c)(1)(A) (incorporated into the Migrant Education Program [MEP] by sections 1304(c)(2),
1115(b), and 1309(3) of the ESEA, and 34 C.F.R. §8 20(
met:

The chid is not older than 21 years of age; and

1 The child is entitled to a free public education (through grade 12) under State law, or
1 The child is not yet at a grade level at which the LEA provides a free public education, and

The child made a qualifying moirethe preceding 36 months as a migratory agricultural worker or a migratory fisher, or
did so with, or to join a parent/guardian or spouse who is a migratory agricultural worker or a migratory fisher; and

With regard to the qualifying move identified immgraph 2, above, the child moved due to economic necessity from
one residence to another residence, ard

From one school district to another; or

In astate that is comprised of a single school district, has moved from one administrative area to andgther w
such district; or

1 Resides in a school district of more than 15,000 square miles and migrates a distance of 20 miles or more to a
temporary residence.

)l
)l

Program Delivery
The following are possible teaching delivery options for any scenario in the fall:

1 1-to-1 daily instruction by a licensed teacher to provide additionalcttire for migratory studentsvhose
parents may not be able to provide academic assistance either virtually octddeee while maintaining
physical distance according to CDC or MjDidelines.

1 Whole group virtual classroom meeting a minimum of 3 times a week to build community for students who
experience social isolation due to high mobility, compounded by the effects of €QVID

9 Daily or weekly phone call by the teacher/para to dhé and provide instruction consider:

0 Whether instruction will be provided in Spanish or other languages

0 What support parents will receive to support their child academically.

0 How parents will be supported in navigating.

0 Most effective way communicatsith parent (e.g., via email, text, WhatsApp, Facebook, etc.). Survey
parents to determine the best mode of communication.

For more information and resources, see tRaidance for Using Distance Learning for Migratory Childoemment on
the MDE webpage.

Students Receiving Special Education Services

For guidance related to special education, seedhiedents Receiving Special Educaseationunder Student and
Family Support

For special education guidance related to early childhood, se&dnly Childhood Special Education sectinder Early
Learning.
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Early Learning

Early Childhood Screening
Vision: To ensure all Minnesota children are at their optimal health and development and prepared to learn.

Purpose:To identify and refer children who need further health or developmental evaluations and to doctrikelren
and families to early learning opportunities.

Scenario lin-personlearningfor all students

Screening programs should follow the same scenaripditson, hybrid or distance) as their districts have chosen based
on the level of community trasmission, preparation level and in coordination with state and local health departments.
The decision to resume-merson screening is not a program level decision. Just as a parent may request distance
learning if their district is following the ipersonmodel, a parent may request and receive distance or virtual screening
even if their district is followingtheiper son model . As you assess-tofacar f aci
screening during COWI®, Screening Coordinators may considerskn things:

Risks to families when they come in for screening

Strategies in screening operations to mitigate these risks
Local level of COVAD® illnesses

Impact of COVH29 illness on screening staff

How do you limit the number of families in one locatiat a time?
How do you help families meet with the least number of staff?
How do you best limit the amount of fade-face time?
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Providingscreening while protecting children and families
Consider these actions to help provide a safe environmenttiddren and families when screening:

1 FollowSchools and Child Care: CO¥aguidance posted by MDghealth screening for staff and families,
follow all exclusion or deny entry, safety and wading, masking, handwashirgpcial distancing whenever
possiblecleaning and disinfecting guidelinesisuring ventilation systems operate optimakgsure your
district program has recommended sup@iand check back often as guidance is continually updated)

1 Follow theMDH Direct Service Guidelinatich provides direction to school staff on the type of pitee

equipment that will be needed to reduce the risk of CO¥8ransmission when delivering screening which

requires close, prolonged contact.

Stagger appointments and limit visits so that only one child/parent/guardian is in the room at a time.

Lower the number of families esite at any one time.

Close the registration area and have parents/guardians check in by phone from the parking lot.

Call families the day of screening to review aggnptoms or exposures

Reschedule appointments for fameis who are sick.

Cross train staff so families interact with less staff members.

Ensure availability of extra screening kits in order to sanitize and use plastic instead of cardboard items.

Consider ways to accommodate children or families at highThik. may mean offering a virtual screening with

plans to follow up on vision, hearing or the observational tool at a later date.

1 Communicate with parents in their home language how the program is following CDC and MDH
recommendations in order to reduce gt/caregiver concerns.

1 PostfreeMDH or CDC COVID prevention materials and translated documents.

= =4 =4 4 - -4 -8 -4
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https://www.health.state.mn.us/diseases/coronavirus/schools/
https://www.health.state.mn.us/diseases/coronavirus/schools/directsupport.pdf
https://www.health.state.mn.us/diseases/coronavirus/guidance.html

1 Consider that COVADO may impact staffing. Make sure that new staf nained in as many areas as their
profession allows.

Scenario 2: Hybrid learning with strict social distancing and capacity limits

If the district model is hybrid, theniperson screening may resume following t®H Direct Service Guidelinasd the
MDH 20262021 Planning Guide for Schaols

Scenario 3: Distance learrgnonly
Early Childhood Screening components which may be provided online, by phone or mail:

T Collect the parent or caregiver repart of their ¢
T Collect the parent or <car egiA8@ Bnayrbeyseditoheetthé t hei r ¢
developmental screening requirement perecutive Order 282 (30).Many district Early Childhood Special
Education teams alreadyakie this tool, so there would not be a need for a screening program to purchase an
additional license for this tool. Short fregtual training videos on thASQ:3and the ASQ:SEare available.
During August 2020 through September 1, 2020, districts who have the ASQ:3 may request free ac8€sS8 to
by textto send to families who are receiving virtual or distance screening.
1 Completevision historyhearing assessment and hist@gd request copies of screenings completed by health
provider if available or ask parent if child passed these screenirigsiatast welichild check.
1 Request the height and weight of child if known.
1 Review immunizations as indicated. Minnesota immunization laws have not changed.
1 Assure children and families have a health care provider and health coverage.
1
1

Review of risk facts which may influence learning.
Follow up with parents/caregivers or clinics, if there is a signed release of information form, on past referrals by
phone, text or mail with seldddressed, stamped envelope.

1 Engage interpreters, where needed.

1 Summanyinterview with the caregiver including referrals and resources.

1 ProvideChildren and Families Resources in CaNlBesponse

If the inpersonscenarios resumes, vision and hearing magdrapleted if not obtained from a health care provider.

Guidance for Early Childhood Screening Programs during €IOY#S further information including questionsic
answers.

Kindergartners may be screened up to 90 days from first attendingpecutive Order 282 (31).

Helpful resources for staff

1 CDC school guidanicluding Spanish
1 Supporting Mental Welbeing during COVHD9

EarlyChildhood Family Educatigischool Readines¥oluntary Prekindergarten (VPK) and School Readiness
Plus (SRP)

As manyearly learningorograms know from their responses to COMH distance learning required programs to

rapidly innovate in order to contireitheir programming and services to children and families. While planning and
preparing for the 20221 school year presents new challenges, it also presents new opportunities for early childhood
programs to provide higlquality programming and services fielp you plan for the 202R1 school year, below is
guidance on the three scenarias-ferson learninghybrid learning distancelearning). However, before you start
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https://www.health.state.mn.us/people/childrenyouth/ctc/visionscreen/procedures.html#Example1
https://www.health.state.mn.us/people/childrenyouth/ctc/hearingscreen/procedures.html#1
https://mn.gov/covid19/for-minnesotans/get-help/
https://education.mn.gov/MDE/dse/health/covid19/supstucovid19/MDE032749
https://www.health.state.mn.us/diseases/coronavirus/schools/directsupport.pdf
https://www.cdc.gov/coronavirus/2019-ncov/community/schools-childcare/index.html
https://www.health.state.mn.us/communities/mentalhealth/support.html

planning for the scenarios, there are some important elements to consider. Thesergkeoam play a vital role in each
of the three scenarios:

1 RelationshipsHow will your program build relationships with children and families in the community?
Relationships are at the heart of our work with families and their children. Consider waysthaill connect
with families in your community. One way programs do this is by reaching out to families and asking them how
they are doing (e.g., a wellness chaéck Another strategy is to ask families what is most important to them and
their child. Hev are you building trust with families and ensuring that families are confident they have a school
partner they can rely on?

1 Outreach:Outreach is proactive, purposeful contact with others outside of your organization or program. How
does your program dafie outreach and how has COVIB influenced your outreach plan and efforts? How are
you prioritizingfamilies who have not been connected witirough previous outreach efforts®/hat needs
were identified in your ECFE community needs assessment, and bomaaddressing those needs through
programming, services, and/or collaboration?

9 Collaboration:To most effectively meet the needs of children and families, collaboration must be an essential
component of our efforts. Especially during these stressfubsinie sure to discuss ways to support secial
emotional learning and mental health. Collaboration efforts might include:

o Engaging with your Early Childhood Regional Networking Group.

0 Consulingwith your parent advisory council.

o Partnering with families tereate goals and monitor progress.

o Connecting services with the efforts of other organizations or programs (e.g. Head Start, WIC, local hospital
school district, Adult Basic Education (ABE), etc.).

Collaboratingwith groups (e.g. childcare providers,diatricians, kindergarten teachers, etc.).

Collaboratingwith specific audiences (e.g. parents of children birth to age 5, parents of multiples, parents of
children with special needs, grandparents, Hispanic parents, parents of newborns, etc.).

o O

1 Equity:Howdoes equity impact your relationships, outreach, and collaboration efforts? How do you evaluate
and improve your equity efforts?

1 Two-generation approachThrough all of your programming and services, how are you including
parents/guardians and other adsf® ECFE is already a tgeneration program. How can strengths and practices
of ECFE, and the skills of parenting educators, be woven throughout your early childhood programming and
services? In this approach, family engagement is not a supplementalesdnvta foundational component built
into all of your programming.

1 Cohort model:A cohort model keeps children, families, and teachers together in consistent groups throughout
the year. At the beginning of the year, a classroom (can be virtual) is atdhliThe size of the cohort will
depend on the type of programming. The cohort should stay together for twelve months before moving up to
the next classroom/grade. Benefits of cohorts include: optimal continuity and stability for children and families,
the opportunity to develop deeper friendships/relationships, increased trust, and increased opportunities for
programs to individualize their programming to better meet child and family needs. How might you utilize a
cohort model across your early childhoptbgrams? How would schedules impact cohorts (e.g., if a
prekindergarterclass goes the entire year but ECFE is one semester or a designated number of weeks)?

i Transitions:Early childhood programs are accustomed to focusing on transitions. With your planning, pay
particular attention to the role of transitions for children and families. Also, consider transitions for your staff
and programs. For examplehat if you transibn from an inpersonmodel to adistancelearning model during
the school year?

Scenario lin-personlearningfor all students

For your inperson learning planning, the first priority will be health and safety considerations. This will ihiDide
202021 Planning Guidance for Schoasswell as CDC guidelin€f course, your planning should be in accordance with
your district’s po lotherfactoss toaonsidergnclade:e dur es. Some
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Enrollment assistance: Depending on the number of sections and duration, districts should consider the needs
families in their district, especially those with identified risk factors.

Prioritize classroom slots: this particularly important if there are space or classroom size limitations.

Distance learning: Consider the role that distance learning, or outreach via technology, can play in your
programming. What can be done to enhance your programming and services?

Acess: Consider access to your programming and services. This is especially true if there are limitations to
district transportation.

Cohort model: How would you group children and families? What would class time look like if you utilized
cohorts?

Scenaria2: Hybrid learningwith strict social distancing andapacity limits

Ahybrid model combine@-person learning and hybrid learninghis option may apply to all participants or may be
tailored to children with the highest needs. For example, if classrspace is limited, you may decide to focus your in
person programming on those children and families who would benefit the most frgrarson approaches (while
additional children and families would be served through distance learning approaches).

)l
)l
)l

Like thein-personoption, health and safety are the first priority.

Enrollment assistance: this includes planning and outreach to families to determine who would most benefit.
Distance learning: Consider the role that distance learning will play in your progrgmfArie some children and
families doing ifperson classes while others are doing distance learning? Or, will your model be one that
supplements irperson classes with distance learning?

Access: Consider access to your programming and services. Thisdsisprue if there are limitations to

district transportation, technology or classroom space.

Cohort model: How would you achieve consistency and coherence betweédn-Bersonand Hybrid
approaches? How do you ensure and maintain clear, effective ecoruation?

Scenario 3Distancelearningonly

1

Along with your staff, determine what worked well during your spring 2020 distance learning and what needs to
be enhanced. Numerous early childhood administrators commented on the success of their onlinéngarent
contacts/classes. How will you utilize parenting educators not only in ECFE, but also in other programs and
partnerships (e.g., child care, Head Start, community providers)? How will you utilize parenting educators
throughout the age span prenatal thitd grade?

Ensure children and families have access to technology and environments that support full participation in
distance learning. Also, pay particular attention to collaborations and what families may need with regard to
comprehensive services.

Ensure children and families know how to use the platforms and online resources that you use. If families do nc
have access, how will you help ensure families have access to their technology needs? Do you have staff with
the expertise to assist families?

Work towards consistency and coherence in your distance learning. For example, ensure all teachers are using
the same distance learning platforms.

Consider logistics of your programming, including staffing and program costs. For example, some School
Readiress programs were impacted last year by the absence of tuition. If your program is not able to charge
tuition, how will this impact the programming and services you are able to provide? If you decide to use a cohor
model for distance learning, how will y@ssign staff to the cohorts? Do you have human resources available to
meet the needs of diverse learners and families?

Early Learning Scholarships
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Early Learning Scholarships provide financial resources for low income children in order to increase access to high queé
early learning programs. As MDE designs guidance for districts, and other community stakeholders for the upcoming
school year, conderation for the use of early learning scholarships are proposed below.

The following guidance is proposed for scholarship implementation within three possible scenarios: back to school
safely, hybrid of classroom with distance learning, and distanceilg It is understood that any scholarstefgible
program may be faced with any or all scenarios within the coming school year.

Awarding guidance for schebhsed and Head Start programs will continue to be based on the number of instructional
hours.Please refer to the Attendance Verification guidance or federal Head Start guidance around instructional hours.
The instructional hours should be cumul ative for the
850+ hours a$7,500per scholarship

510-849 hours a$5,000per scholarship

101-509 hours a®3,750per scholarship

100 or fewer hours a$1,000per scholarship

O O OO

Schoobased and Head Start programs should continue to
amount, dividing by the number of monthtsh e c hi I d wi | | be served, and billi
award. For Pathway Il child care programs and Pathway | scholarships, programs should continue to request payment
from the Area Administrator each month.

Scenario lin-PersonLearning

1 If classroom capacity is decreased to align with MDH and MDE social distancing guidance, MDE recommends
prioritizing seats for scholarshigdigible children, and within those, prioritize children identified as part of a
priority population as welas, if known, children of Tier 1 essential workers.

1 MDE will allow updates to Pathway Il program plans to include technology needs to support moving between
any of the models. In partnership with families, technology needs that support access to maxeehetny of
the three models, will be considered allowable for an enhancement request for Pathway | scholarships.

1 MDE will allow updates to a Pathway Il program plans to include staffing or other changes that support MDH
guidance for group sizes and sdaestancing. In partnership with families, these same needs will be considered
allowable for an enhancement request for Pathway | scholarships.

Scenario 2: Hybridlearning

9 If classroom capacity is decreased to align with MDH and MDE social distaridangcguMDE recommends
prioritizing seats for scholarship eligible children, and within those, prioritize priority populations.

1 MDE will allow updates to Pathway Il program plans to include technology needs to support moving between
any of the models. Ipartnership with families, technology needs that support access to move between any of
the three models, will be considered allowable for an enhancement request for Pathway | scholarships.

1 MDE will allow an updates to Pathway Il program plans to incltaférey or other changes that support MDH
guidance for group sizes and social distancing. In partnership with families these same needs will be considere
allowable for an enhancement request for Pathway | scholarships.

1 Public programs with Pathway Il filing may update their plan to include partnerships with other scholarship
eligible programs (participating in Parent Aware) to support child care needs of students with scholarships if in
the hybrid or distance learning scenarios.

Scenario 3: Distance Ledng
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1 MDE will allow updates to Pathway Il program plans to include technology needs to support moving between
any of the models. In partnership with families, technology needs that support access to move between any of
the three models, will be considered allable for an enhancement request for Pathway | scholarships.

1 Public programs with Pathway Il funding may update their plan to include partnerships with other schelarship
eligible programs (participating in Parent Aware) to support child care needs ofrdtud@h scholarships if in
the hybrid or distance learning scenarios.

Attending to the Mental Health of Young Children

Events of the last several months can take a toll on young children. They may have experienced loss of friends as they
moved from schobor child care to staying safe at home. They may have had loved ones who were sick or lost a job.
They may have witnessed violence in person, by listening to others or watching television. These can cause fears and
anxiety. Young children are just leargito express their feelings with accuracy. Because of this, they let you know how
they are feeling through their behaviors.

Effects of Traumavlanaging Challenging Behavigrevides additional information about children who have been
exposed to trauma and ways to support them.

Young children may react to stressful situations in one or more of the following ways:

Change in regular sleep patterimeluding nightmares
Change in eating habits

Becoming clingy, whiny, angry or sad

Physical complaints without illness

Fears (of the dark, being alone or strangers)

=A =8 =4 -8 -4

When children experience stress that is excessive and prolonged it can interfere with their developingibe@enter
on the Developing Childescribes three levels of stress:

1. Positive which helps a child learn to cope with challenges
2. Tolerable whena child has a supportive environment and relationships with adults
3. Toxic when stress is prolonged and there is no adult emotionally available for support

Support the parent and families member s tavioryasaexgrassion z e
of need and attempts to cope. Help adults surrounding a child understand their role in teaching a child to regulate their
emotions and behaviors.

TheUnderstanding Stress and Resilience in Chilsrénd e o s eri es expl ains how high
well-being.

Children who are more resilient in the face of adversity are better able to copenetiative situations that arise
throughout their |lives. One critical factor in buildi
during hardships.

Relationships with family and community members who provide warmth and support dthailgnging situations help
a child learn strategies for copingelping children learn these strategies early can have lifelong impacts

In-Person Learning, Hybrid Learning and Distance Learning

9 Establish routines that help build a sense of security bgdbable to predict what is coming next
9 Build sense of community
9 Strive to understand the child in the context of family, culture and community
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I Sensory activities can be calming adlhae slow repetitive actionsielp children learn to take dedpeaths
when overly excited or anxious. Pace a child’"s da
Help children transition with calming activities.

National Association for School Psychologiffisrs practical suggestions for helping children cope with changes that
result fromCOVIEBL9.

Scenario 1in-person learnindor all students

l't's reasonable to expect that all children will expe¢
being at home with family for a number of months. It may take some childdelitional time to adjust. These children

may experience sadness as they separate from their parent and family members that lasts longer into the day than thei
peers or for additional days and weeks.

. Provide additional comfort and support for childrerpexiencing difficulties.
. Plan favorite activities as distractians

. Pair the child with another who can be a buddy

. Spend time early in the day and often to demonstrate support

If a child appears to be anxious or experiences prolonged reactions to sepatatimay be time for the family to seek
additional support through conversation with a parent educators in ECFE or a mental health consultant.

Scenario 2Hybrid learningvith strict social distancing and capacity limits

It may take longer for childreto develop trust and adjust to expectations in a learning program when their schedule
alternates between days away and days at school. While this is not new to many early childhood settings, the additione
stress of recent months, may extend the lengttttad transition. As children adjust they may continue to demonstrate
signs of stress.

If the learning program differs significantly from the environment the child has been in, the child might experience
additional stress. Find ways to learn about what thdctis used to and ways to bring this into the learning program.

T Learn about the child’s family, culture and prefe

1 Learn about the environment the student will experience on days away fronokchie there adults who can
support them emotionally and with their learning?

1 Manage your expectations about what will be accomplished on days away from school.

1 Recognize the value in unstructured time for rest, play and learning.

9 Offer touch points on adys you do not have iperson interactions.

1 Be creative in how you reach out or in how you ask families to respond to you.

i Take a picture of you and the child to have at home.

Scenario 3Distance learningnly

It may be harder in a distance learningen o n ment t o d et -bdaingiWateh aral listemforlsighs af we |
stress.

To help eliminate stressful element®d out whatfamiliesneed and support them in locating resourcBesources like
food shelves, medical resources, unemployment insegaand connecting with other parents, family and friends can
help parents be better positioned to help their child. Parents can help childrenwithestress if they are able to cope
with it themselves.

Family Wellbeing Strategiese s cr i be what early | earning geinggr ams can
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Many educators may be concerned about e nopmogunitegtobuild di
relationships first. It will be important to find ways to develop a caring relationship with each child to help buffert agains
stress they might be experiencing.

Use open ended questions that build relationships with the child deddarning partner.

Engage the learning partner. Build on strengths by identifying learning taking place during play and everyday

activities. Suggest ways to expand it the next time they engage in the same activity.

Strive for 5 back and forth comments in conversations.

Foll ow the child’' s | ead.

Add touch points such as using the child’ s name f

out through activities such asdividualized sidewalk messageost cards or phone calls.

Add support and additional interactions to ensure each child is feeling a sense of belonging.

Determine if there is another adult who can serve as a learning partner if the parent is not available or offer

additional supportyourself.

1 Map relationshipseach child has with a staff member. Perhaps someone else on staff has a relationship with an
older child in thefamily and yowcan do some sidby-side interactions to start with.

1 Ensure that someone is personally in touch with each child multiple times throughout each week.

1
1

= =4 =
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Early Learning for Children Experiencing Homelessness

Outreach to young children in families experiendiognelessness is critical as districts develop implementation plans
for fall. Districtsand charter schoolshould make sure their McKinn&gento liaisons are aware of what services will be
offered, in what format in early learning, and how to connect fésiof preschoeage children to the available services.

Community partners, nonpublic schools, charter schools, Head Start and local child care providers should be consultec
district plans to support children and families experiencing homelessKasaiing the opportunities that exist in a
community helps in better supporting children and families experiencing homelessneg3aiflwea\s to Partnership in

Early Childhoodocument provides early childhood program information.

Guidance per model to support children experiencing homelessness:
Scenario lin-person learningor all students

Districts should consider how the-sthool time aligns with the needs of children whose families are experiencing
homelessness.

1 Enroliment assistance: Depending on the number of sections and duration, districts should consider the needs
families in thér district thatmaybe experiencing homelessness through:

o Prioritizing classroom slots: Depending on the funding source, such as early learning scholarships, children
experiencing homelessness are considered a priority for awarBimgllment in SRP proams and early
learning scholarship funding give priority to children experiencing homelessness and VPK programs can sef
local criteria for selecting students to be in a MBKded seat, and should consider prioritizing children
experiencing homelessness.

o0 Minimize transitions and increase dosage when feasible: Review funding sources that may be blended to
create additional dosage and minimize transitions for a child experiencing homelessness. Examples could b
full school day programming, extendddy chitl care, or wrap around services.

o0 Transportation for preschool age children experiencing homelessness should be condtderdidtricts
receiving VPK or SRP funds, transportation is requifeddistricts that have Pathway Il funding,
transportation isan allowable expense. This is true for a child with a Pathway | scholarship as well, though
funds first are awarded to the child and not the district or charter school. The MckWagtp Act requires
LEAs to provide transportation services to the schdarmin, which includes public preschools.
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Accordingly, transportation to the school of origin must be provided even if a homeless preschooler who is
enrolled in a public preschool in one LEA moves to another LEA that does not provide widely available or
universal preschool.

o Coordination of meals when appropriate for distréetrolled children.

Scenario 2Hybrid learningwith strict social distancingand capacity limits

As with an irperson learningnodel, districts should consider how thesohool timealigns with the needs of children
whose families are experiencing homelessness.

1 Enroliment assistance: Depending on the number of sections and duration, districts should consider the needs «
families in their district that may be experiencing homelessrtésough:

o Prioritizing classroom slots: Depending on the funding source, children experiencing homelessness are
considered a priority for enroliment. Enrollment in SRP programs and early learning scholarship funding giv:
priority to children experiencingomelessness and VPK programs can set local criteria for selecting students
to be in a VPHunded seat, and should consider prioritizing children experiencing homelessness.

0 Minimize transitions and increase dosage when feasible: Review funding sourtesaghae blended to
create additional dosage and minimize transitions for a child experiencing homelesErassples could be
full schoolday programming, extendeday child care, or wraparound services.

o Transportation for preschool age children expediry homelessness should be consideieat. districts
receiving VPK or SRP funds, transportation is requifeddistricts that have Pathway Il funding,
transportation is an allowable expense. This is true for a child with a Pathway | scholarship gwugil,
funds first are awarded to the child and not the district or charter school. The MckWeetp Act requires
LEAs to provide transportation services to the school of origin, which includes public preschools.
Accordingly, transportation to the schbof origin must be provided even if a homeless preschooler who is
enrolled in a public preschool in one LEA moves to another LEA that does not provide widely available or
universal preschool.

o Coordination of meals when appropriate and allowed for distictschoolenrolled children, including
distance learning days

1 Nonschool time learning/distanced learning: In the hybrid model, for days that the child is not in the classroom,
consider means and methods of supplementing learning that do not creagdel@ditional burden on the family.
Ensure students have access to technology and environments that support full participation in distance learning

Scenario 3Distance learningnly

Students experiencing homelessness will have additional challenges without access to physical school buildings and
regularperson to person interaction. Opportunities that support participation and follgpwith children and their
families is a criticalamponent to plan.

1 Create whole family resources that are accessible for families that may temporarily live in temporary housing in

or outside the family’'s home district.
1 Coordinate meals for districtr schoolenrolled children, including distance leargidays.
9 Ensure students have access to technology and environments that support full participation in distance learning

Early Childhood Special Education

ECSE providers are reminded that there are a variety of ways to ensure that planned special edndatiated
services continue to be provided and objectives continue to be addressed.

In periods of distance and hybrid learning and in the case of PART C service provision under all learning models,
providers may continue to provide telepractice/virtuaktruction, consult with families, child care staff, and teachers
consi stent with the | EP/ I FSP or | DLP. Assistive techt

81



the IEP or IDLP. Modeling use of assistive technology can bddadas part of telepractice/virtual instruction and can
be synchronous or asynchronous.

Under all district implementation modelStudents, staff, and families must follow ttDH Guidance for Social
Distancing in Youth and Student Programeluding utilizing a health check for students and staff prior to entering the
school and social distancing. In the case of needing to be in direct contact with studerdsritoomodel, scaffold,
assess, and/or evaluate, it is necessary to plan procedures that follow the guidance Gteidamce for Delivering
Direct Student Support Servicé&daff Protective Equipment

Nothing in this guidance should be construed to encourage or require school staff, students, or famikes in at
risk categories to act inconsistently with public health recommendations oevhadiations and assessments
can be cmpleted in school settings, consistent withDH guidance

Scenario 1: Igperson learning for all students

Scenario lin-person learningor all students
District response to Part C referrals
Accept referrals and contact each family. During the initial contact explain that:

“Evaluation activities and early intervention servi ce
guidance providedby the Minnesota Department of Health, including social distan&vegwill develop a plan to
complete your child’”s initial e v a | -baaed actvitieslf your ahildgsh a ¢ ¢
eligible for services, you will be partateam that will determine the most appropriate service setting or settings. | can
share information about our program with you on the

Follow up by emailing or mailing the procedural safegsand, as appropriate:

9 Prior written notice to screen
9 Prior written notice to evaluate
9 Authorization for release of information

Part C posteferral actions

If a screening tool is warranted because there is no diagnosis, no prior screening or other data indicating a suspected
disability is available, a screener completed by a parents such as the Ages and Stages Questionnaire (ASQ) and the A
and Stages Queashnaire: SociaEmotional (ASEE) can help determine if the team will propose an initial evaluation.

If eligibility can be established through a review of records because of a diagnosed condition or documentation of a
previous evaluation, complete thaitial child assessment through family interview and virtual observation. Propese in
person assessment activities to take place in a school setting following MDH guidelines. If the family is uncomfortable
with in-person activities due to underlying healtbnditions among family members and you are unable to complete the
assessment without a faee-face meeting or observation, develop an interim Individualized Family Service Plan (IFSP)
with the family.

If screening data suggests a disability is suspeatéfdan evaluation is requested by a parent, complete the evaluation
and, if eligibility is determined, the assessmarsting a combination of interview, virtual observation angb@rson
activities in a school setting.
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In development of evaluation and ssssment protocols, consider the following questions:

What electronic devices or tools can be utilized?

What PPE will staff need based on necessary proxemics?

Would the use of proxy (ie: parents) support the access and/or engagement?

Who within districtcommunity can you seek support and guidance for collaborative design?

e N

Developing initial and annual IFSPs, and conducting periodic reviews

All meetings of the IFSP team will be conducted electronically or in settings that can ensure compliance waiitteguid
provided by the Minnesota Department of Health, including social distancing. If the meeting is held electronically, any
written information you would typically provide to a parent during asparson meeting should be mailed or emailed to
the parent h advance.

An IFSP must be reviewed at least every six months. Progress on IFSP outcomes is provided by families through the
period of intervention. Ongoing assessments of a chil
agreed to in thePrior Written Notice for the initial provision of service and are to be conducted using information

(verbal and video) provided by parents along with virtual anpdrson observations made in school settings.

If a parent wishes to postpone services uatilservices can be provided in the home, document this decision in your log
notes.Report the voluntary withdrawal in MARSS using status end code 26.

Delivery of IFSP Services

If your district is implementing #person model, Part C services continue ¢éovovided through telepractice/virtual
instruction or be provided in school or community partner settings, consistent with MDH guidance found within COVID
19 Prevention Guidance for Youth and Student Programs as well as referenced recommendationsniceGalidzaring

for People in Their Homes for Ndhedical Visits. If the IFSP team determines services will be provided in a setting other
than the child’"s home, transportation and technol ogy

Transitions from Part for children not potentially for Part B

As with all Part C to Part B transitions, the members of the IFSP team must first consider whether the child is potentiall
eligible for services under Part B. If the child is not deemed to be potentially eligitifaft B, the team may convene a
meeting virtually or in person following all MDH guidelines. Document transition steps and services in the IFSP. Part C
eligibility and services will end at age 3.

Transitions from Part C to Part B for children who aremuiblly eligible for Part B

The transition conference must be held before the child is 2 years, 9 months and will be conducted electronically or in
settings that can ensure compliance with guidance provided by the Minnesota Department of Health, insbaitithg
distancing. If the meeting is held electronically, any written information you would typically provide to a parent during
an inperson meeting should be provided to the parent in advance.

Obtain consent and complete Part B initial evaluation tlyloa review of records or in settings and using strategies that
are accordance with MDH guidance.

The IEP team must meet to develop an initial IEP within 30 days of a determination that the child needs special
education and related servicel$ the meetingis to be held irperson, follow MDH guidelines. The IEP should be in place
by the child’ s third birthday.

Post referral actions: Part B
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Accept all referrals and make initial contact with the families. Send by email or mail a copy of the proceduralrdafegu
and the following, as appropriate:

9 Prior written notice for screening
1 Evaluation plan and prior written notice
9 Authorization for release of information

If parents choose to close out the referral (decline consent for evaluation), ask the fatimdy fould be interested in
re-referring in a month or two. If so, make a note in your calendar/records to make contact with them at a later date.

In cases where use of a screening tool is warranted (no diagnosis, prior screening or other data iralgsdmercted
disability is available), a parent assessment tool such as the ASQ -@EAS&Id be used to determine if the team will
propose moving forward with an evaluation.

If a disability is suspected due to a diagnosed condition, prior screeninlgsresuan evaluation is requested by a
parent, complete the evaluation in accordance with MDH guidance.

In development of evaluation and assessment protocols, consider the following questions:

What electronic devices or tools can be utilized?

What PPE Wistaff need based on necessary proxemics?

Would the use of proxy (ie: parents) support the access and/or engagement?

Who within district/community can you seek support and guidance for collaborative design?

Howpn

Report membership and attendance for evaloatfollowing MARSS guidance.
Meeting timelines within the Individuals with Disabilities Act (IDEA)

The OCR/OSERS gl@mmental fact sheetstates “ As a gener al principle, during
public agencies are encouraged to work with parents t

Conducting IEP team meetings

The IEReam must meet to develop an initial IEP within 30 days of a determination that the child needs special
education and related services and meet at least annually to review and revise ththERmeeting is to be held in
person, follow MDH guidelines.

Implementing Individuléized Education Programs (IEPS)

IEP services will be conducted in settings that can ensure compliance with guidance provided by the Minnesota
Department of Health, including social distancing.

Reevaluations under Part B

In the event that a reevaluation becomes necessary for a preschool child, complete the reevaluation following guidance
provided by the Division of Special Education and guidance provided by MDH guidance.

Reporting progress of students on IEPs

The United States Departmeaf Education has not waived progress reporting requirement due to the CC/ID
pandemi c. Depending on the district’'s progress report
progress toward goals and objectives in any IEP amendmeimmidigidualized distance learning plans developed with
parental participation and consent during the extended distance learning period.
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Transition from Developmental Delay at age seven

Complete Part B reevaluations in accordance with MDH guidance andiacce with existing guidance provided by
MDE.To remain eligible for services under Part B a student must meet initial eligibility under another disability category
and demonstrate an educational need for service.

A new enrollment record must be createdn MARSS t hat i ncl udes t hEndthéaxistiagn t ’
record with a status end code of 99.

May districts conduct Home Visits?

A school district or charter school may provide early childhood special education services in gettingented in the
child s I EP or | FSP to the extent that each setting ¢
Department of HealthFor more information, see thelome Visitsection of ths guidance.

Nothing in this guidance should be construed to encourage or require school staff, students, or familieskin at
categories to act inconsistently with public health recommendations or the advice of their doctors.

Outcome Measurement

Districts remain responsible to report outcomes for families exiting Part C after six months or more of early intervention
service. Districts are also responsible to report itlavel assessment data or child outcome summary ratings for each
child that enered or exited Part C or preschool special education following existing reporting guidance.

Scenario 2Hybrid learningwith strict social distancing and capacity limits
District response to Part C referrals
Accept referrals and contact each famiDuring the initial contact explain that:

“We are currently unable to come into your home but
of virtual and schoebased activitieslf your child is eligible for services, you will be mra team that chooses among
distance learning and schebhsed options. | can share information about our program with you on the phone and then
either email or mail you hard copy information.”

Follow up by emailing or mailing the procedural safeguardbs as appropriate:

9 Prior written notice to screen
9 Prior written notice to evaluate
9 Authorization for release of information

If a family chooses to close the referral ask if they would likerafexral when completely Hperson instruction is
allowed. Ifyes, make a note in your calendar/records to make contact with them when we are provigirgsion
services.

Part C posteferral actions

If a screening tool is warranted because there is no diagnosis, no prior screening or other data indicating adsuspect
disability is available, a screener completed by a parents such as the Ages and Stages Questionnaire (ASQ) and the A
and Stages Questionnaire: Sodimhotional (ASEE) can help determine if the team will propose an initial evaluation.

If eligibility can be established through a review of records because of a diagnosed condition or documentation of a
previous evaluation, complete as much of the initial child assessment as possible through family interview and virtual
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observation. Propose iperson asessment activities to take place in a school setting following MDH guidelines. If the
family is uncomfortable with kiperson activities due to underlying health conditions among family members and you
are unable to complete the assessment without a faadace meeting or observation, develop an interim Individualized
Family Service Plan (IFSP) with the family.

If screening data suggests a disability is suspected or if an evaluation is requested by a parent, complete the evaluatiol
and, if eligibility is dtermined, the assessment as possible using a combination of interview, virtual observation and in
person activities in a school setting.

In development of evaluation and assessment protocols, consider the following questions:

What electronic devices opbbls can be utilized?

What PPE will staff need based on necessary proxemics?

Would the use of proxy (ie: parents) support the access and/or engagement?

Who within district/community can you seek support and guidance for collaborative design?

N

Developingnitial and annual IFSPs, and conducting periodic reviews.

IFSP team meetings may be held electronically (audio/visual}person in school settings following MDH guidelines. If
the meeting is held electronically, any written information you woulddgly provide to a parent during an-person
meeting should be mailed or emailed to the parent in advance.

An IFSP must be reviewed at least every six months. Progress on IFSP outcomes is provided by families through the
intervention period. Ongoingasss s ment s of a child’'s emerging developm
schedule agreed to in the Prior Written Notice for the initial provision of service and are to be conducted using
information (verbal and video) provided by parents along wittugirand inperson observations made in school

settings.

If a parent wishes to postpone services until all services can be provided in the home, document this decision in your Ic
notes.Report the voluntary withdrawal in MARSS using status end code 26.

Delivery of IFSP Services

If your district is implementing either a hybrid orfierson model, Part C services continue to be provided through
telepractice/virtual instruction or be provided in school or community partner settings, consistent with MD&hgaid

found within COVIEL9 Prevention Guidance for Youth and Student Programs as well as referenced recommendations it
Guidance for Caring for People in Their Homes for-Medical Visits. If the IFSP team determines services will be
providedinasettingt her t han the child’ s home, transportation

Transitions from Part C for children not potentially for Part B

As with all Part C to Part B transitions, the members of the IFSP team must first cavisétteer the child is potentially
eligible for services under Part B. If the child is not deemed to be potentially eligible for Part B, the team may convene :
meeting virtually or in person following all MDH guidelin@ecument transition steps and servicin the IFSP. Part C
eligibility and services will end at age 3.

Transitions from Part C to Part B for children who are paéyeligible for Part B

The transition conference must be held before the child is 2 years, 9 months and will be conducted electronically or in
settings that can ensure compliance with guidance provided by the Minnesota Department of Health, including social
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distancing. If the meting is held electronically, any written information you would typically provide to a parent during
an inperson meeting should be provided to the parent in advance.

Obtain consent and complete Part B initial evaluation through a review of recordsedtimgs and using strategies that
are accordance with MDH guidance. Plan to conduct all evaluation activities in settings that can provide social
distancing.

The IEP team must meet to develop an initial IEP within 30 days of a determination that theeelitdspecial
education and related servicel$.the meeting is to be held iperson, follow MDH guidelines. The IEP should be in place
by the child’"s third birthday.

Post referral actions: Part B

Accept all referrals and make initial contact with thenfies. Send by email or mail a copy of the procedural safeguards
and the following, as appropriate:

9 Prior written notice for screening
1 Evaluation plan and prior written notice
9 Authorization for release of information

If parents choose to close out thefegral (decline consent for evaluation), ask the family if they would be interested in
re-referring in a month or two. If so, make a note in your calendar/records to make contact with them at a later date.

In cases where use of a screening tool is waedr{ho diagnosis, prior screening or other data indicating a suspected
disability is available), a parent assessment tool such as the ASQ -@EASId be used to determine if the team will
propose moving forward with an evaluation.

If a disability issspected due to a diagnosed condition, prior screening results, or an evaluation is requested by a
parent, complete the evaluation in accordance with MDE guidance.

In development of evaluation and assessment protocols, consider the following questions:

What electronic devices or tools can be utilized?

What PPE will staff need based on necessary proxemics?

Would the use of proxy (ie: parents) support the access and/or engagement?

Who within district/community can you seek support and guidance for cotith@ design?

© N O

Report membership and attendance for evaluation following MARSS guidance.
Meeting timelines within the Individuals with Disabilities Act (IDEA)

The OCR/OSERS supplemental fact sheetstates As a gener al principle, during
public agencies are encouraged to work with parents to reach mutually agreeable extensiongqgfti as appr op

Conducting IEP team meetings

The IEP team must meet to develop an initial IEP within 30 days of a determination that the child needs special
education and related services and meet at least annually to review and revise ththEPneeting is to be held in
person, follow MDH guidelines.

Implementing Individualized Education Programs (IEPS)
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IEP services will be provided in settings that can ensure compliance with guidance provided by the Minnesota
Department of Health, including satidistancinglnstruction may be provided using a mix ofgerson and distance
learning environments.

Report attendance, membership and special education service hours following guidance provided by the MARSS team
Reevaluations under Part B

In the even that a reevaluation becomes necessary for a preschool child, complete the reevaluation following guidance
provided by the Division of Special Education and guidance provided by MDH guidance.

Reportng progress of students on IEPs

The United StateBepartment of Education has not waived progress reporting requirement due to the €OVID
pandemic. Depending on the district’s progress report
progress toward goals and objectives in any IEP amemts or individualized distance learning plans developed with
parental participation an@onsent during the hybrid learnirggriod.

Progress data may be collected from many variety of soungelsiding ongoing assessment;person, virtual and
recordedobservations. For example, a parent may record a video of the child during learning time or during daily
routines when intervention has been intentionally embedded. Consider designating a staff person as an observer durin
aninpersonorvirtualclassreo acti vity to collect data on a student’
participation.

Transition from Developmental Delay at age seven

Complete Part B reevaluations in accordance with MDH guidance and in accordance with existing guidancelprovided
MDE.To remain eligible for services under Part B a student must meet initial eligibility under another disability category
and demonstrate an educational need for service.

A new enroll ment record must be c rwdsabibtydcatéegaryehAahe &Sting h a t
record with a status end code of 99.

May a district conduct Home Visits?

A school district or charter school may allow school staff to visit a student outside their home to provide ECSE services
and buildandpresere r el ati onships with the student and their
Staff, and families shall follow current MDH and CDC Guid&ocaenore information, see thelome Visitsectian of this
guidance.

Nothing in this guidance should be construed to encourage or require school staff, students, or familigeskin at
categories to act inconsistently with public health recommendations or the advice of their doctors.

Outcome Measurement

Districts remain responsible to report outcomes for families exiting Part C after six months or more of early intervention
service. Districts are also responsible to report itkavel assessment data or child outcome summary ratings for each
child that enered or exited Part C or preschool special education following existing reporting guidance.

Scenario 3Distancelearning only

District response to Part C referrals
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Accept referrals and contact each family. During the initial contact explain that:

“ We carremtly unable to come into your home. We will be providing services through distance learning options. | car
share information about our program with you on the j

Follow up by emailing or maig the procedural safeguards and, as appropriate:

9 Prior written notice to screen
9 Prior written notice to evaluate
9 Authorization for release of information

If a family chooses to close the referral ask if they would likerafezral when inperson instuction is allowed. If yes,
make a note in your calendar/records to make contact with them when we are providipgyson services.

Part C posteferral actions

If a screening tool is warranted because there is no diagnosis, no prior screening or other data indicating a suspected
disability is available, a screener completed by a parents such as the Ages and Stages Questionnaire (ASQ) and the A
and Stages Qudsnnaire: SociaEmotional (ASEE) can help determine if the team will propose an initial evaluation.

If eligibility can be established through a review of records because of a diagnosed condition or documentation of a
previous evaluation, complete as wluof the initial child assessment as possible through family interview and virtual
observation. If you are unable to complete the assessment without attatace meeting or observation, develop an
interim Individualized Family Service Plan (IFSP) tliamily.

If existing screening data suggests a disability is suspected or if an evaluation is requested by a parent, complete as m
of the evaluation and, if eligibility is determined, the assessment as possible. If an evaluation or assessmentrequires
faceto-face meeting or observation, the evaluation or assessment would need to be delayed untdface contact is
permitted.

Developing initial and annual IFSPs, and conducting periodic reviews

During any period of distance learning all IFSP teaatings will be held electronically (audio/visual). Any written
information you would typically provide to a parent during asparson meeting should be mailed or emailed to the
parent in advance.

An IFSP must be reviewed at least every six monthgr&ss on IFSP outcomes is provided by families through the
intervention period. Ongoing assessments of a chil d’ s
schedule agreed to in the Prior Written Notice for the initial provision of serviceientb be conducted using

information (verbal and vide@rovided by parents along with virtual observation.

If a parent wishes to postpone services until we are able to mepéison, indicate as such in your log notegport
this voluntary withdrawalin MARSS using status end code 26.

Delivery of IFSP Services

If your district is implementing a distance learning model, continue providing early intervention services through
telepractice/virtual instruction.

Transitions from Part C for children not poially for Part B
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As with all Part C to Part B transitions, the members of the IFSP team must first consider whether the child is potentiall
eligible for services under Part B. If the child is not deemed to be potentially eligible for Part B, the te@onwene a
meeting virtually Document transition steps and services in the IFSP. Part C eligibility and services will end at age 3.

Transitions from Part C to Part B for children whopartentially eligible for Part B

The transition conference must be ldebefore the child is 2 years, 9 months and will be conducted electronically. Any
written information you would typically provide to a parent during asparson meeting should be provided to the
parent in advance.

Obtain consent and complete Part B iaitevaluation through a review of records or through evaluation strategies that
can be accomplished virtually, if feasible. The IEP team must meet to develop an initial IEP within 30 days of determini
that the child needs special education services.

If the existing information is insufficient to establish Part B eligibility and the collection of additional essential
information requires ifperson contact, continue serving the child under Part C even after the child has turned 3 until

the initial Part B ealuation can be completed. A new enrollment record will need to be created in MARSS documenting
the child’”s instructional settings-5using one of the ¢

Post referral actions: Part B

Accept all referrals and make init@ntact with the families. Send by email or mail a copy of the procedural safeguards
and the following, as appropriate:

1 Prior written notice for screening
9 Evaluation plan and prior written notice
1 Authorization for release of information

If parents chooséo close out the referral (decline consent for evaluation), ask the family if they would be interested in
re-referring in a month or two. If so, make a note in your calendar/records to make contact with them at a later date.

In cases where use of a scrémgtool is warranted (no diagnosis, prior screening or other data indicating a suspected
disability is available), a parent assessment tool such as the ASQ-@EA&Id be used to determine if the team will
propose moving forward with an evaluation.

If a disability is suspected due to a diagnosed condition, prior screening results, or an evaluation is requested by a
parent, complete as much of the evaluation as possible. If an evaluation requirestafaoe meeting or observation,
the evaluation wl need to be delayed until fperson contact is permitted.

Report membership and attendance for evaluation following MARSS guidance.
Meeting timelines within the Individuals with Disabilities Act (IDEA)

The OCR/OSERS supplemental fact sheet states As a gener al principle, during
public agencies are encouraged to work withparénts r each mutually agreeabl e ext

Conducting IEP team meetings

The IEP team must meet electronically to develop an initial IEP within 30 days of a determination that the child needs
special education and related services aneet at least annually to review and revise the IEP.

Implementing Individualized Education Programs (IEPS)
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IEP services will be provided using distance learning stratdgpepreschool children participating in commuHrigsed
programs, including Headd®t or child care, the team may provide direct or indirect service in those settings using
distance learning strategies.

Report attendance, membership and special education service hours following guidance provided by the MARSS team
Reevaluations undd?art B

In the event that a reevaluation becomes necessary for a preschool child, complete the reevaluation following guidance
provided by the Division of Special Education and guidance provided by MDH guidance.

Reporting progress of students on IEPs

The Urnited States Department of Education has not waived progress reporting requirement due to the-CDVID
pandemic. Depending on the district’s progress report
progress toward goals and objectivesaimy IEP amendments or individualized distance learning plans developed with
parental participation and consent during the extended distance learning period.

Progress data may be collected from many variety of sources, including ongoing assessment,ainar vetorded

observations. For example, a parent may record a video of the child during learning time or during daily routines when
intervention has been intentionally embedded. Consider designating an observer during a virtual classroom activity to
col ect data on a student’'s engagement in the task and

In the event that it is time to report progress on an objective or goal that has not been addressed during distance
learning, document the rationale. If you worked on an objextiv goal, but had difficulty in collecting progress data,
document the services provided and any attempts to collect data, taking into consideration the examples provided
above, as well as data you were able to collect. The purpose is to determine wlsttittent has been able to achieve
during the extended distance learning periods, as well as areas in which the student may have made minimal progress
regressed.

Transition from Developmental Delay at age seven
If the Part B reevaluation can be complétéuring the period of distance learning, then proceed with the reevaluation.

If after the review of existing information the team determines that additional information is necessary to establish
eligibility and collecting that information requires fattieface assessment or observation that cannot occur during the

period of distance | earning, the reevaluation woul d 1
ended no | ater than the day befrdmustbeédieatedinfnMARSSE wigh astarty e n t
date on or after the seventh birthday. I n the new r ec

category the team believes maitely. This record can be changed if the evaluation yielderdiit result.
May a school district conduct Home Visits?

No. All early intervention services provided through an IFSP or IEP should utilize distance learning strategies. These
strategies do not include tperson activities.

Outcome Measurement

Districtsremain responsible to report outcomes for families exiting Part C after six months or more of early intervention
service. Districts are also responsible to report itlavel assessment data or child outcome summary ratings for each
child that entered or eixed Part C or preschool special education following existing reporting guidance.
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Early Learning Assessments

Voluntary prekindergarten (VPK) programilifin. Stat.8 124D.15) and school readiness plus (SRP) progr&irsn(
Stat.§124D.15)are required touse a Kindergarten Entry Profile (KEP) approved assessment to collect entry (fall) and
exit (spring) data. VPK programs are also required to submit a Measuring Impact Report to MDE, and can do so in two
ways: (A) submit their KEgpproved data to MDE stv&t MDE produces their Measuring Impact Report or (B) produce
their own Measuring Impact Report (the format of which must be approved by MDB&)gh this guidance is oriented
specifically towards VPK and SRP programs, other early learning programscamaevi use this guidance, as

appropriate (Early Childhood Special Education programs should read the note, below, specifically addressing KEP
approved assessments for students with disabilities).

Sharinginformationfrom KEPapproved assessmentgth kindergarten teachers can be an invaluable strategy to
support students’ transiti andsharimg tois irformatiomvetix familigsrcandeana n d
effective strategy to engage and partner with families. Additionabyadrom thesdormative early learning

assessments can be used to help teachers, administrators, and families understand what students know and are able t
do to support their success in school and beyadndluding transitions into kindergarte®ata from KEBpproved
assessments (along with other relevant information) can be used to guide continuous program improvement efforts.
Collecting this data, and submitting it to MDE, t&rinvaluablein providing data and analysis that helps schools better
understandtheir programsandalsorecognizet he di | i gent wor k by teachers to
and development.

KEPapproved assessments rely on teachers completing the assessment via authentic assessment. Authentic assessm
relies on teachers, othexducators, family members, and community partners to document what students know and are
able to do via observations, work samples, and conversations with family members (regular conversations with families
build relationships that are essential to colleg} this information). KERBpproved assessments, therefore, may still be
utilized under all three learning models:frerson, distance, and hybrid. No matter the learning model that is executed,
the requirements for VPK/SRP programs to use adfpRoved asessment to collect entry and exit data remains in

place. VPK/SRP programs, will still need to either (A) submit theiap{iBved assessment data to MDE, and MDE
produces a Measuring Impact Report for the program or (B) submit their own Measuring IRggzat to MDE.

Programs will notify MDE which option they are choosing via a Program Survey sent by MDE prior to the start of the
school year. Regardless of which option a program chooses, all VPK/SRP programs must-app¥dePassessment

to collectentry and exit data.

Due to the unique challenges that students, families, teachers, and adraioist will face during school year 202Q

due to COVIEL9, VPK and SRP programs choosing to submit theiapiitBved assessment data to MDE must collect

data for their KERpproved assessment from the following three domains of learni@pcial Emotional; Language,
Literacy, and Communications; and Mathematics. The reduced number of items and domains of learstingdigrear

(SY) 20221 for each Kingrgarten Entry Profile (KEP) approved assessment is a direct response to the unique demands
and limitations that COVHD9 places on students, families, teachers, educators, and administrators and whether it is a
reasonable expectation that teachers and fties could observe specific behaviors and skills. Programs, however,

should consider adding additional items from other domains of learning as their learning model allows. Only a subset o
items aligned to thé&ocial Emotional domain of learning are regdi(items that require interactions with other peers

or nonfamily adults are not required as it may be too challenging, if not impossible, to observe that skill or knowledge i
a distance learning modeDnce the Minnesota Department of Health is abledtax sociallistancing limitations, MDE

is likely to eturn (no sooner than SY 2022) to its previous guidance promoting a whole childeajht-domainsof-

learning approach to early learning assessments.
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The number of required items is the same no ttea which of the three learning models a district or charter school
implements (in other words, should a district or charter change their learning model at some time during the year, the
required items do not change)/PK/SRP programs who choose to sulthgir own Measuring Impact Report to MDE

are encouraged to follow this guidance. In addition to the required items from the Social Emotional dbtb&in,

strongly recommends that teachers engage in regular communication with children and their famidaatabout
their chil d’-bsingWhike brly la subsetdf items &ligned to tBecial Emotional domain of learning are
required, pograms should strongly consider using all additional items aligned to the Social Emotional domain of learnin
when operating a hybrid or iperson learning model. Additionally, programs may consider using additional items (above
those that are required) for students receiving special education and related services (see note below) or for whom
there may be developnrgal concernsThe guidance document that specifies which items are required from each KEP
approved assess ment AsseagynenbieEaflydbildhdwelmsite. MDE '™ s

Note for Early Childhood Special Educat@@SHrogramsThel ®{ ® 5SLJ NI YSy G 2F 9 RdzOF G A
Education Programs (OSEP) haswaivedthe responsibility oECSRrograms to report outcome data on behalf of

infants, toddlers, and presobl children with disabilities. ECSE programs are still required to report OSEP Child Outcome
Summary (COS) ratings for children who entered or exited H@SEan be done one of two ways: Method #1

uploading an assessment data file or Method-¢i2teling COS outcomes manually for children who entered/exited

special education. Early Childhood Special Education programs usingapf@rRed assessment will need to use a

greater number of items across additional domains of learning so that MDE is aj@iedrate a COS score for students
entering or existing special education (i.e. Method #1, above).

Note for Other (no#/PK, nofSRP) Early Learning Programs: Other early learning programs may choose to integrate the
above guidance into their programs, aspappriate, though other federal, state, and local guidance specific to their
program that may supeesie some or all of the guidanabove.

Questions about early learning assessments should be directied tcaupel@state.mn.ys€arly Childhood Assessment
Specialist with the Early Learning Services division at MDE.

Community Education

Community Education is a primary provider for equitable and affordable childcare, early learning, youth, and adult
progranming in school districts and communities across the state. In order to maintain equity and accessibiioy
districts are encouraged to maintain Community Education programming levels to cos@niag Minnesota
communities As this programming ismplemented infall 2020, Community Education programs must follow the
corresponding Minnesota Department of Health guidelines.

Districts are encouraged to consider fund transtergrovide equity and access through community education
programs to meet tk needs of local communitieBor more information, se®linnesotalLaws 2020Chapter 116

Child Care and Schoeglge Care Programs

Equitable and affordable scheabe childcare programs are essential to support working families and provide critical
support and care for students in school buildinQser one hundred thousand stants across the state rely ontwool
based child care programs as thiusted child care provide Community Education departments are encouraged to
provide care to families while implementing guidance for cbéce programs from the Minnesota Department of
Health, Centesfor Disease Control and the Minnesota Department of Human Services.

Programmng through community education or other programs may be available to any childistsiet dvould typically
offer. Nothing prevents school districts and charters from providing care to children outside of those in families working
in critical sectors.
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Districtsand charter schoolmay charge fees for the care provided. Distrantsl schoolsnay consider, if financially
feasible, including a sliding fdmsed scale and scholarships, to ensure children froranoame families are able to
access the caré&ee theSchoolage Careand Child CarBrograms in Schoosection for exceptions related to care for
children of essential workers.

Consistent with child care in previous years, this care may be prowidedltiren of any age as long as districhsirter
schoolmeet licensing and other regulatory requirements. In addition, disticb@rter schoolmay continue to provide

child care for families participating in the Child Care Assistance Program (CCpARgaam licensed or certified by the
Department of Human Servicdsor programs that arexempt from licensure and ar®t currently certified to accept

CCAP payments, we encourage them to get certifdattification is required to accept CCAP and hpipsect the

health and safety of children by requiring that providers meet minimum standards for care and physical envirdnment.
June the legislature passed and the Governor signed into law an increase to CCAP reimbursement rates for providers
that will go into effect on September 21, 2020, and will likely increase the amount certified centers will be eligible to
receive for children accessing CCAP. For more information on the certification process and the application for
certification, visitthis DHS website.

For additional information about child care during the COWpandemic, visithn.gov/childcare

Early Learning Community Educatiérograms
SeeEarly Learningection of this documen
Adult Basic Education

Adult Basic&ducation ABE programs serve a critical role in school districts and the state of Minnesota serving students
committed to furthering their education, English language, and job skills to join and thrive in the Minnesota workforce.

ABE providers in Minneta should plan for three scenarios and ensure adherenddiH202021 Planning Guidance
for Schools

1 Provide ABE programmitigrperson for all students
1 Providing ABRrogramming using hybrid learning with strict social distancing and capacity. limits
1 Provide BE programming using distance learning only

The main goal of programming is to help ABE programs deliver ABE services in an equitable waf tstadlehis in
the communities they serve, while still following public health guidelines that will limit the spread of QQVID

Testing Guidelines for Programming

Testing expectations have been modified, due to C&Prior to COVH29, all ABE students were required to have a
valid score on an approved assessment within their first 12 hours of service. Now, ABE programs can enter a provision
test score and level in the state ABE database in order to enter 12+ funwarstudent.

Computerbased remote testing options have been approved for each official assessment used for accountability
purposes. Programs are not required but are encouraged to consider the feasibility of offering remote testing.

If MDH and MDE detmine thatin-person methods for intake and testimge safe for our ABE studenfrograms
should prioritize collecting information for instructional and placement purposes rather than testing solely for
accountability purposes, such as measurable ghilis or testing rateShegoal of irperson programming is to allow
for more equitable delivery of ABE programming.
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Youth,Adult, Seniors, Aquatics, and Adults with Disabilities Enrichment Programming

Community Education is an essential provider for@mment programming for Minnesotans across the state. Programs
should follow the guidelines fromDH202021 Planning Guidance for Schoafdd guidance within thidocument when
planning programs, delivery styles and services. Community Education programs may charge fees for programming.
Programs should consider &le options, including scholarships and flexible funding, to enable participants to access
programmingopportunities.

Academic Content Are&pecific Information

As school continue planning for fall, focus should continue to be on a stardasesl systemA system that is
standardsbased focuses on practices that ensure all students achieve the standiaodg the grade level benchmarks
in all content areasATrt, Physical Education, Science, Social Studies, Mathematics, and English Languajestatt)
should be able to articulate:

! What students need to know and be able to do.

1 What proficient graddevel performance looks like or sounds like.

1 Learning progressions within and across grade levels.

1 Opportunities for integration across different content areas.

It is important to recognize that gradevel content is the priority so rather than spend egla amount of time

reviewing previous year content, identify essential knowledge and skills needed and provide experiences with grade
level content to be exposed to and build in previous year content authentically through the learning progressions.
Throughimprovised systems in the spring, already existing inequities will be heightened. Communicate and engage
stakeholders in understanding those inequities and ensure your plan accounts for supports needed. As each of these
items are understood, districts shin develop a scope and sequence to support all academic learning during the 2020
21 school year with flexibility to interact with several potential instructional scenarios throughout the year.

MDE has developed many resources related to various academient areas. These documents are available on the
Student Instruction COVAIDO Resourcepage of the MDE website. Updated guidance will be publishegdedfic

content areassuch as artand science labsto help plan for hybrid and #person learning in those areas.
Recommendations have been updated Rirysical EducatiorResources will continue to be updated and refined to
support teaching and learning apdsted on the Student Instruction COVID Resources and the Academic Standards
pages of the MDE website.

As plans are developed, be sure to refeMB®H2020-21 Planning Guidance for Schools

Career and Technical Education

As schools begin planning for fall, they should make special considerations around career and technical education (CT
programs Planning for the 202@1 school yeacreates the opportunity to renew a shared commitment to improving
outcomes for all students. CTE programs should consider the methods of instruction, application ebhaeactsnical

skill development, career preparation and the safety measures withomingd) access to industgrade equipment and

quality workbased learning (WBL) opportunities. For safety, CTE programs should also review health and safety
guidance for business and industry locations that students may be working in.

For Agriculture, Foo&and Natural Resources, review COVID guidance from:

1 Aagriculture (MDA)
9 Natural Resources (DNR)

For Business and Marketing, revie®@Y1D guidance from:
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T Employment and Economic Development (DEED)
9 Labor and Industry (DLI)

For Family & Consumer Sciences and Human Services, review COsieyfrom:

Child Care and Early Learning
Cosmetology

Hospitality and Culinary

Law Enforcement

=A =4 =4 =

For Health and Medical, review COVID guidance from:

I Health (MDH)
1 Dentistry
1 Nursing

For Trade and Industry, review COVID guidance from:

1 Labor and Industry (DLI)
1 Occupational Safety and HeakEleaning and Disinfecting (OSHA)

CTE courses and programs are pathefwellrounded educational system. Due to the nature of CTE coursework and
the handson approach that is needed, considerations unique to CTEdhold e par t o f allplanhimgoAl di
high-quality CTE program not only includes contarga ingruction, it also engages students in career development,
leadership development and participation in career and technical student organizations (CTSO), experiential learning
and formal workbased learning opportunities. Districts should plan and addrit$lsesse components along with high
quality CTE curriculum and instruction. Per Minnesota $tatand Ruls, districtsand schoolshould consider:

CTE Classroom & Laboratory Instructiging. R 3505.2500Public Law 11224, i.e., Perkins V)
Career Developmeni{inn. R 3505.250Q0Public Law 11224)

Experiential Learning and WeBased LearnindVinn. R 3505.2500Public Law 11224)
Leadership and Career and Technical Student Organizakiting.(R_3505.2550PublicLaw 115224)
CTE Teacher Professional Developmiting. R 3505.1100Public Law 11224)

Advisory Committee EngagemgMinn. R_3505.100Q0subp.4, G Public Law 11224)

= =4 =4 4 -4 A

CTE Classroom and Laboratory Instruction

CTE provides students Withe opportunity to develop specific academic, employability and technical skills to be
successful in career and in life. As schools are planning for thiénéglishould consider the types of instructional models
that best match the CTE course and program goals and ensure students and staff are engaging in a safe manner
according to the health and safety guidelines. To ensure that learning is occurringabeesrengage industry partners,
teachers, and students; and listen actively.

If distarce learning is the primary modef educational delivery, or serves as part of a hylratningplan, school
districtsand charter schoolshould develop schedules amgpectations for both students and teachers that
acknowledge the importance of engagement and interpersonal interaction to quality educational performance.
Education professionals recognize the importance of interpersonal interactions for their impsittdemt learning.
Business and industry professionals seek devel opment
sometimes more than) specific content mastery. fastional approaches, materiaésxd learning activities should be
prioritized that build student interest and engagement. Distraxtsl schoolshould consider instructional methods and
safety as they plafor the upcoming school year.
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Instructional Methods:

1 Planfor flexible learning lessons for courses/programs that typya@quire handson interactions in close
proximity, such as woodworking, culinary, healthcare, manufaogy auto technology, roboticsnd courses
that interface with living plants, animats people.

1 Consider hybrid models of instruction where laborgtocourses occur more often but in smaller numbers. For
example, students could participate in CTE classroom and academic content online but meet for technical skills
in a lab setting on opposite days or time periods in person, in smaller numbers.

1 Work with business and industry partners to identify alternative methods for students to demonstrate technical
skill proficiency when and where-person performance and assessment are not possible.

1 Determine which students need priority access to the buildingréztice and demonstrate technical skills and
determine if these students have equity of access to the school building (i.e., transportation, meals). For
example:

0 Sudents who will be completing assessments in healtie@rd child care/early learning.

0 Seniors or studats who will soon be graduating.

0 Sudents earning timesensitive industryrecognized credentials

o GCommunitieswho weredisproportionately impacted bglistance learning in the springcluding but not
limited to, historically marginalized families and families experiencing homelessness.

9 Consider compressing or accelerating hands$nstruction related to industryrecognized credentials. Begin by
conducting formative assessmentshté begi nni ng of school year to det
information to compress or accelerate skill development.

1 Develop clear competency lists at the start of the semester. These lists may allow for an easier transition if a
program reeds a longerm substitute teacher or if a student is able to learn skills in a vbaded learning
setting.

1 Consider options for studentgho may beunable to return to iRperson instruction when other students are
able to be in the classroom and ens@guitable access to curriculum.

Classroom and Equipment Safety:

9 School districts should assist teachers in the development of health, safety and cleaning instructions and
information for all students. Teachers should receive training on how to shargy gafgocols and cleaning
procedures with studentsMake sure that health, safeyn d c¢cl eani ng i s everyone

91 Develop a system to clean all equipment and tools students will use as the foundation for planning. Students
typically check out tols often during an instructional period and return them at the end of the class. Teachers
should develop a process for cleaning tools each time students return them so that they are ready for the next
student or class.

1 Inaninstructional laboratory su@s ashop, students will use equipment numerous times during a class period.
Districts should sanitize tools according to the health and safety guidance. Additional time should be spent at
the beginning of the course to review typical safety precautioN®Additional time reviewing unique
circumstances centered on cleanliness to avoid exposure to CGIVID

1 Be strategic about moving as much curriculum online as possible so thatson instruction can focus
primarily on handson instruction, ensuringtudents have the maximum amount of time in-site learnirg
spaces in event that distance learning is required

9 Prior to the start of school, double check the classroom inventory. Some items may not have been purchased o
re-stocked last spring or otheupplies and materials may have been donated.

9 If schools are bussing students to CTE centers/intermediate/WBLsitassider scheduling core content
courses at the CTE center/Intermediate district.

S
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Career Development

Career development and exploration ameticaland the foundationatomponent of career preparation and training.
Many career development activities are suitable for distance learning, hybrid learning models;@erdon instruction
and can provide valuable learning opportunities when haok®ptions are not always aNable. Schools should
consider the following regarding career development.

1
1
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1

Reviewing and updati ng s(Miondel2aBs2%is aagoodplace @ begihie@dem i n
to help students determine which career development activities would be most beneficial.

Since teachers and counselors might engage with studemntste but with less face time, they may need to rely
on blended instruction with both Hperson direction andlistance learning via a remote platform.

Educators may also use online tools such asvhmesota Career Information SysteRroject Searchand

ONET Career Exploration Towlsere students an engage in career exploratiah their own pace.

Course work may also be delivered by recorded instruction posted on a class web page.

If distance learning iequired, special attention should be given to ensuring seniors are able to continue to
focus on poshigh school plans

Career development is an important aspect of career and college readiness. MDE has prod@éecdrRasource
Guidethat provides a wealth of resources for teachers to utilize in promoting career development.
TheAmerican Sabol Counselor Associatidras resources on lessons and professional development.

Experiential Learning and WorBased Learning

Another key component of a higluality CTE program is experiential learning and vaked learning. Experiential
learning happas when students gain additional knowledge, employability skills, and technical skills through job
shadowing, industry speakers and tours, entrepenal experiences, internshigsd youth apprenticeship. To ensure
that students remain safe and healthyisttictsandschools should consider the following:

1

1

Work with business and industry partners to develop a plan to maintain distancing requirements while students
are on site.

Look into alternatives to asite placement. Are there opportunities for virtual industry tours or work
opportunities?

What might industry workers be doing differently at this time with their own staff? How can programs partner in
new ways?

Develop a plamhat includes strategies to supervise and monitor students who are taking part in experiential
and workbased learning opportunities. Educators should consider skills students obtain along with safety and
cleanliness policies.

Document and supervise stadts in WBL in innovative ways, for example, online record keeping and skill
journal systems, photo documentatiaand using video conferencing systems for visits.

Begin conversations with employer partners now about contingency plans if the school districtiness must
close. Are there remote projects students can transition to for the business if the student is unable teive on
(e.g., research projects, social media management projects)? If so, start to develop a few projects to have at the
ready.

For bngterm preparation, districts andchoos should explore a blended approach of virtual angh@rson

instruction to provide experiential learning and work experience opportunities for students.

For more information on planning considerations fop&xential and Workbased Learning opportunities, visit the MDE
Work-based Learning and COVIBD Q & Adocument on the COVID9 Resources page.
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Leadership and Career and Technical Student Organizations

Leadership opportunities are a requirement of CTE programs; therefore, it is important to plan for how schools can
accomplish them in a safe and healthy way. Leadership development in CTE progriugisigrparticipation in a Career

and Technical Student Organization (CTSO), provides students with the necessary skills to be successful in any caree!
CTE programs/courses and participation in a CTSO provide essential employability skills such #sntqitigal

consensus building, communication, teamwork and technology application.

Engage students in a planning process to provide flexibility with participation. Some considerations might include:

Review current state and local travel policies aedse strategies as needed.

Hold leadership organization meetings in a way that follows distancing requirements or create virtual meeting

options.

1 Conduct student officer and committee strategic planning in small segments spread out over time compared to
retreats and large events.

1 Create and provide leadership events, career development competitions andbasedd learning experiences
at a local and regional level that focus more on participation and learning than competition in the absence of
some state ad national programs.

1 Encourage student participation in state and national leadership virtual programs and events, including those
that may occur during the school day.

1  Work with community partners to plan and safely engage in more service learningtprajetexperiential
learning projects.

1 Develop alternatives that keep the students engaged in the hamdgarning process as well as have

opportunities to be social.

1
1

MinnesotaCareer and Technical Student Organizations (CSTO)

1 BPA (Business and Information Technology)

DECA (Business and Marketing)

FCCLA (Family and Consumer Sciences)

FFA (Agriculture,déd, and Natural Resources)
HOSA Future Health Professionals (Health Science)
Skills USA (Trade and Industry)
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CTE Teacher Professional Development

Teachemprofessional development that includes curriculum development aligned with industry standards, safety
requirements and classroom instruction delivery (botiparson and distance/technology methodsganore critical
than ever. Districts should considetffiollowing:

T Encourage mentoring and induction programs, for e
Teacher Induction Program, for new CTE teachers to provide support during these challenging times.

1 Encourage virtual professional developmeriem possible, but support and utilize hybrid and distance
professional development for technical training and laboratory skills (e.g., welding, construction, floriculture,
culinary, medical).

91 Professional orgarégtions, universities, districsnd consortia may need to use laboratory and shop facilities for
professional development that cannot be delivered virtually, specifically for technical skills that were missed or
are a priority due to lost time/canceled events from Spring and Summer.2020

1 Teacher professional development is a key component in creating an effective learning environment for
students and it also ensures teachers accumulate the credits they need to keep their professional credentials.
Professional development is extremely iarfant, online or inperson, as it gives teachers the opportunity to
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learn about the latest developments in their industry field and on new industry equipment; learn about new
technologies and uses of technology for instruction; earn industry certificat@ibring the training, curriculum
and certifications to students; and ensures they keep their professional credentials up to date for renewal
and/or advancement in their field. With a wide variety of teaching strategies and digital platforms used for
ingtruction, professional development is extremely important as it provides teachers the opportunity to self
reflect and develop new skills allowing them to lead successful classrooms.

Advisory Committee Engagement

Involvement from business and industry leaslen program Advisory Committees is a requirement of CTE programs.

Mi n n e sQatee Pregrain Advisory Committee Handbooki dent i fi es a number of ber
stakeholders of meaningful involvement of these business and industry leaders. As school districts and CTE programs
develop plans for the possibility of hybrid or distance learning delivery ifeth¢heir involvement can also be

instrumental in addressing personnel and technology issues which may stem from teachers and students working from
different locations. MDE encourages school districts and programs to meet with CTE Advisory Committee marybers e
in the school year planning process to utilize their expertise, as well as for development of options for quality delivery o
CTE instruction to students.

Federal Funding Considerations

Many career and technical education programs are supported wikral funding through th&trengthening Career

and Technical Education for the 21st Century, Axre commonly known as Perkins V. Programs that receive federal
funding must continue to meet the requirements of this law regardless of the learning model schools are using because
of the COVIEL9 pandemic. Potential requirements include:

9 Fulfilling therequirements ofCTE program approyahcluding meeting with advisory committees and facilitating
student leadership opportunities

9 Submitting annuaPerkins performance datda the P File
1 Acquiring CTE equipment in accordance with the proceduresoutlingdric ° s Us e of Funds C
1 CARES Act

0 providing classroom instruction or online learning during the summer months
o0 Online learning and other educational services

Additional CTE Guidander COVIB19

Minnesota Summer Programming Guidance for Schools

Use of School Buildings for Technical Instruction

Distance Learning: Agriculture, Food, and Natural Resources (AFNR)
Distance Learning: Business and Marketing

Distance Learning: Family and Consumer Sciences (FCS)

Distance Learning: Health Science

Distance Learning: Trade and Industry (T&l)

Distance Learning: WoiBased Learning (WBL)
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MDE Career and Technical Education Program Pages

Agriculture, Food, and Natural Resources (RFN
Business and Marketing

Family and Consumer Sciences (FCS)

Health Science

1
1
)l
)l
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1
1
1

Service Occupations
Trade and Industry (T&I)
Work-Based Learning (WBL)

Other State and National CTE Resources and Professional Associations

=
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Minnesota Association of Agriculture Educators (MAAE)

Minnesota Marketing, Businessnd Information Technology Educators (MN MBITE)
Minnesota Association of Family and Consumer Sciences (MAFCS)

Minnesota Teachers of Transportation and Industrial Areas (MTTIA)

Minnesota Technology and Engineering Educators Association (MTEEA)
Association for Career and Technical Education (ACTE)

Advance CTE

Minnesota State CTE (Pg3tcondary)

Minnesota State CTE Centers of Excellence
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Educator 8pport and Professional Learning

Overview

1 Maintain regular communication with labor groups (teachers, custodial, secretarial, etc.) on job description
adjustments based on needs

9 Provide mental health support by activating school counselors, school sasiars, school psychologists, and
school nurses to develop individual and group support plans for students and families fee282800l year.

9 Plan for additional virtual professional development and support for staff; focus on training on effective
pedagogy in virtual modalities

9 Consider how to organize teacher leaders to plan lessons, work with curriculum providers on content, and
support other teachers for 202P1.

1 Identify how teacher observations will be conducted to provide feedback and suppadd&ohers in a virtual
setting.

1 Determine professional development needs for teacher leaders and administrators in regards to coaching,
monitoring, and supporting teachers with virtual lesson plans, delivery, assessment, and communication with
parents

91 Determine options for training and supporting substitute teachers when regular teachers are ill or unable to
support teaching from a remote setting

1 Provide support for principals and assistant principals to build their own understanding of the crititaltet
of effective virtual learning

Mental Healthand Wellbeing

All employees of the district have been through a national crisis. While it is important to focus on the social emotional
wellness of students, school staff have been impacted. Retustaffwill have different emotions and abilities to adjust

to the transition back to school, meet changing expectations, and manage increased student needs. Staff may also be
dealing with their own worries and anxieties for themselves and their famili@aeSnay be grieving losses of family
members, colleagues, or students who are no longer with the school or who have succumbed to the illness. Social
emotional learning and setfare starts with adults in school buildings, and leaders should consider mrakimngces

available and build welbeing activities into daily routines for all staff. Staff experiencing more difficulties may need
positive coping mechanisms, additional mental health services, or crisis support.

As provisions for these activities angpports become a part of your bat&-school planning, consider the following:

1 How do we provide a system of supports for staff and recognize when someone needs additional assistance?
What resources or services such as Employee Assistance Programs (iBA&shaalth options will be
available to school staff?

1 What supports are available to promote staff wellness and prevent burnout, compassion fatigue, and secondary
traumatic stress?

1 What professional learning and training opportunities do school sedidnand what types of collegial support

such as mentors or coaches are available?

What supports are available to teachers who need assistance with classroom behavior management?

What plans do we have to ensure staffing capacity? What policies or remsdateed to be updated to support

staff, and how do we protect staff who are most at risk from CEMID

= =

Resources

T I'n addi ti on Sumorting Suddnts angamie® EOVHDO resources, consider exploring the
following resources related to school mental health:
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https://education.mn.gov/MDE/dse/health/covid19/supstucovid19/

American Academy of PediatriC®VIEL9 Planning Considerations: Return tepgrson Education in Schools

National Center for School Mental Health

Mental Health Tehnology Transfer Center NetwdResponding to COA® School Mental Health

Plan Ahead to Support the Transition Baykthe Center for Mental Health in Schools at University of California,

Los Angeles (UCLA) highlights essential supports for the transition to schools reopening.

1 Resilient Educator COVID Toolkitequips teachers with actionable strategies and advice in working with and
supporting children, parents, and families during these difficult times. Rich teacher wellness aratself
resources nurtue teachers to become more resilient.

1 Compassion Resilience Tool¥iters information, activities, and resources for school leadership and staff to
understand, recognize, and minimize the experience of compassion fatigue and increase compassion resilience

1 Trails to Wellnesby the University of Michigan Trails offers a menu of strategies foccaedf, each grounded in

empirical research.
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Q Comp and Teachd&evelopmentand Evaluation

Minnesota elucators acted quickly to serve students in a distance learning environment last spring. Their hard work,
creativity and flexibility is appreciated and will be needed again as educators prepare for school yeat 2020

I n the spring oéfor®@enpandVdadher Bevejopmedtand Evaluation (TDE) asked local educator:
to modify certain practices to fit the emergency context andotmuseother practices. For the coming school yesdtQ
Comp/TDE activities will continue, including practicéat were temporarily paused last springrhis guidance for

school year 20221 will continue to maximize local flexibility and will continue to call upon educators to modify Q
Comp/TDE practices.

Our intent with this resource is to provide broad guidaaoel to respond to potential questions so that local districts
and unions—in partnership—can solve implementation problems together. If applicable, nuances for various school
scenarios (igperson, distance learning, or hybrid approaches) will be offered.

This document will be updated as more information is learned.

For questions about Q Comp and TDE contact Tyler Livingsigeratvingston@state.mn.us

General Guidance for TDE/Q Comp

TDE and Q Comp are collaboratively developed and i mpl
needed ajoint oversightteam representing both district and union should be in place to provide rapid cycle problem
solving during this periadVe continue to encourage charter schools to form oversight teams that include teacher
representation as well. Most of the responses to the frequently asked questions in this document defer to local decisior
making through the local oversight teams.

Thecore of TDE and Q Comp are about supporting teachers to continuously improve instruction. Consider framing any
modifications to TDE/Q Comp activities around a core guiding question that is focused on supporting the professional
learning needs of teachers,such as “How can we use TDE/ Q Comp activi
assessment and engagement measures) to help teachers navigate the changes in instruction that distance learning or
hybrid models introduce?”

Questions Specific to Q Comp

Q52 6S YySSR (2 &dzo YA G that refiecti@nipdidry\chadgedRHatidiStric/2hBdérs are
implementing based on irperson, distance, or hybrid school scenaris
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A: No,districts and charters do not need to submit a program update fortRE to reflectemporary, shordterm
changedo their Q Comp plans during this time.

If permanent, longerm changes are being made, then a program update form is still required. Ideally, program update
forms should be submitted and approved before a sith@ar begins.

TheQ Comp teanis available to consult with districts as they consider ideas, options, or changes of any kind.
Frequently, a dialogue on the phone or videoconference is a timesaving exercikifivolved.

Q: Last spring, classroom observations/evaluations were suspended during distance learning. Are we able to conduct
our observation/evaluation cycle activities this year?

A: Classroom observations/evaluations are a core activity of Q GanthTDE) and must be conducted this school year.

Certainly, local leadership teams may need to modify a number of practices to reflect the school scenarios (in person,
distance, hybrid) throughout the year, including but not limited to:

$ howobservatiors are conducted (e.g., observing live instruction via video, reviewing recorded lessons)

$ how oftenthey are conducted

$ whatareas of instructional rubrics/frameworks are applicable and prioritized based on school setting

The core of observation/evaluation remains focused on supporting teachers so that they can best serve students in a
variety of scenarios.

Given the systemic impact of racism and the emerging evidence of the disproportionate impact of distance learning,
existing supportive peer coaching focused on racial elituldbe prioritized. The following questiosuld help
center equity in the pasobservation coaching conversations:
1 Which student groups are disproportionately impacted by our educa@mnario®
1 What actions are the educators taking to mitigate these impacts?
9 Does the instructional practice used in the scha@rsarioignore orworsen existing disparities or produce other
unintended consegences?

As a reminder, cl assroom observations that i nclude ¢
instructional practices. This is also a great opportunity to clieekith and support teachers overall. Teachers are
balancing a number of new demands while navigating various school scenarios, so holding strong to ecentdesd

vision of equity while extending lots of support, grace and flexibility is encouraged.

Q: If we are modifying classroom observation/evaluations, how does that impact things like performance pay for
observation/evaluations?

A: Performance pay for observation/evaluation must occur in school year-2020

While every Q Comp planisunigteh e deci si on to award performance pay
the evidence gathered during observation/evaluation activities suggest that the teacher met our expectations for
performance pay?” (wher e *“ meéerformangedecetiratheilooahrsbtic/fransewarky. s o c i

In order to answer that core question, the decision maker (often, but not always, the principal) should have evidence
that is
9 Sufficient—s there enough evidence to make the decision? If not, collect more
1 Relevantis the evidence connected to our expectations for teachers and instruction as described in the local
rubric/framework? If not, do not use irrelevant evidence and collect evidence that aligns to the rubric.
1 Comprehensiveds there a broad enougépectrum of evidence across areas of the rubric/framework? If it is all
in one category, can additional evidence demonstrating a more comprehensive picture be captured?

104


mailto:mde.q-comp@state.mn.us

All of these qualifiers were core considerations before COVID and now. Local leatlsastspare encouraged to modify
these to reflect the three school scenarios.

Q: Many Q Comp plans tie movement on the salary schedule to teacher observation/evaluation results. What does
MDE recommend here?

A: Salary schedule movement must also occur in school year2020he above answer often applies in this area as
well. Please contachde.acomp@state.mn.us f you have questi ons afdrawardingy our
salary schedule movement differs from the observation/evaluation answer above.

Q: Last spring, most standardized tests were not administered, meaning the schoolwide achievement measures (aka
G{AGS D2Ff&aéo O2dzZ R y 2asinpréviolisgdan.RVEaRis theguidarcs forBiteG8als? | &

A: “Site goals” is Q Comp s h oschodivadestiderfit achievemengangas | requi
measured by atandardized tes{including but not limited to MCA, NWEA MAP, Fadtie, and ACT). Each

organizational unit in a participating Q Comp district/charter must write a Site Goal forZD2lhese should be written
using the assumption that an administration of a standardized test (selected locally) will be possible hinipeite

goals must be submitted to MDE by October 1, 2020.

TheMDE Q Comteam will soon have the site goal form published on the Q Comp websiéaiduast the team will
provide informational webinars for coordinators to support this process.

In the event that standardized tests are not administered in spring 2021, then performance pay for site goals cannot be
awarded. In this scenario where tests are administered, local oversight teams (including representation from the
teachers’”™ union) should work together to rededicate t
9 Reinvesting in existing or new professional learning supports for teachers in this or futuse yea
9 Temporarily changing site goal performance award amounts in future school years (e.g., double the site goal
award in 202122). Be clear with teachers that this new amount would not be permanent.
1 Reallocating the budget that was dedicated to site gtaiscrease the performance award for one or both of
the other two areas (observation/evaluation and measure of student growth).

vY 2KIFI(d aKz2dZ R ¢S 6S GKAYlAy3d Fo2dzi NBIFNRAYyI G4KS dayY!

A: For the upconmg school year local Q Comp oversight teams should construct these measures/goals so that
performance pay can be awarded.

We encourage local oversight teams to maximize flexibility for teachers during this time to demonstrate their impact on
student gravth. This aspect of Q Comp is dependent on assessments of student learning which may need tweaking du
toinnper son, di stance, or hybrid school scenari os. Si nc
assessments are administered, edugateould be wise to select an assessment that could be accomplished in multiple
settings.

In August and ito the fall, MDE will provide some training on how to write student learning goals that can be responsive
to in person, distance or hybrid schooksarios.

Q: Last springprofessional learning communities (PL@#re modified or paused. What is the guidance for this
school year?

A:Jobembedded professional development or professional learning community opportunities for school yea2 2020
must catinue.

When PLCs are implemented effectively, they are highly valued by teachers. Potential benefits include:
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1 Rapid problem solving, perhaps particularly with regard to distance learning or hybrid schooling, with a local
community of experts.

1 Shared lesson development. For example, literacy specialists-atstiool could record gradevel emergent
literacy lessons for a week that the generalists embed in their plans for the week.

9 Sharing technology tips and tricks that are learned throegerience and experimentation.

1 Being in community with one another. Caring for the social and emotional needs of teachers through the
intentional connections in PLCs can help mitigate the stress of new challenges in professional and personal live

Giventhe systemic impact of racism and the emerging evidence of the disproportionate impact of distance learning,
exiting supporting PLCs focused on racial equity should be prioritized. The following questioCuftorally
Responsive School LeaderdhygMuhammad Khalifa can help center equity in the PLC conversations:

Common driving questions of PLCs Deeperguestions to make PLCs more culturally responsive
What do we want all students to learn? 1 Does what we want students to learn include minoritize
communi ties’ knowl edge? Ha

what students should learn?

1 Does the knowledge connect to the communities
experiences of minoritized students?

1 Is what we want students to learn (i.e., knowledge)
beneficialto minoritized communities?

Howwill we know if and when they have | 1 Are the scales and rubrics used culturally responsive? 4

learned it? the questions culturally biased?

1 What are nontraditional ways of measuring knowledge
minoritized students?

T How will the community perspective becluded in how
learning is measured?

1 What are the best ways faur students to show what
they know?

How will we teach it? 91 Are the instructional methods culturally responsive and
inclusive?

1 How are parents and community members used to help
connect instuction to student communities/lives?

How will we respond if some students do | 1 How will we use critical set&flection techniques to

not learn? understand when (and why) some minoritized students

are not responding to our instruction and content?

How will we respond if the students have | § How will we take responsibility (individually and

already learned? collectively) if minoritized students are not learning?

Certainly, PLCs may be meeting differently (through distance technology such as Zoom or Gogolg) ldawith
different frequency. Due to a variety of potential school scenarios, changes to meeting frequency, length, topic and
scope are all within the purview of the local oversight team.

Some local Q Comp plans have performance pay tied to PLClwoed oversight teams may need to amend
performance requirements to reflect necessary changes due to distance or hybrid models.

Q: What are the requirements for the annual report that is due June 15, 2020?

A:Based on | ast s pr overgightshoultl bave ssléctechose, of thetolowihgooptianis for the report
due June 15, 2020:
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Provide a full annual report to the Board by the staiyt deadline or at a later date,

Provide a partial annual report (including activities that occurred gadvlarch 18, 2020) by the statutry
deadline or at a later date, or

1 Forgo the annual report for 20180 school year. Activities conducted in 2&8®can be reported along with
activities conducted in the 202P1 school year and reported by the June 2@2hual report due date.
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Q: What are the requirements for the annual report that is due June 15, 20217

A: The June 15, 2021 report must happen according to statute.

Questions Specific to Teacher Development and Evaluation (TDE)

Q: Last spring, observation/evaluations for probationary teachers was paused during distance learning. What is the
guidance for this year?

A: All requirements for probationary teachers should be observed during school yea2 2020

Certainly, localeadership teams may need to modify a number of practices to reflect the school scenarios (in person,
distance, hybrid) throughout the year, including but not limited to:

$ howobservations are conducted (e.g., observing live instruction via video, reviesadagled lessons)

$ how oftenthey are conducted, provided minimum requirements are observed

$ whatareas of instructional rubrics/frameworks are applicable and prioritized based on school setting

The core of observation/evaluation remains focused on suppgrteachers so that they can best serve students in a
variety of settingsTeachers new to the profession have always needed unique mentoring and induction supports in
order to thrive. As schools face new challenges, retaining and supporting our edueatwsand veteran-is vitally
important.

Given the systemic impact of racism and the emerging evidence of the disproportionate impact of distance learning,
existing supportive peer coaching focused on racial ehituldbe prioritized. The following quésens could help
center equity in the posbbservation coaching conversations:
1  Which student groups are disproportionately impacted by our educatiemario?
1 What actions are the educators taking to mitigate these impacts?
91 Does the instructional practicused in the school setting ignore or worsen existing disparities or produce other
unintended consegences?

As a reminder, cl assroom observations that i nclude ¢
instructional practices. This also a great opportunity to cheak with and support teachers overall. Teachers are
balancing a number of new demands while navigating various school setting scenarios, so holding strong to-a student
centered vision of equity while extending lots ofpport, grace and flexibility is encouraged.

Q: Last spring, some tenured/continuing contract teachers were due for a summative evaluation but did not receive
one due to the emergency distance learning period. How should we approach summative evaludtissoming
year?

A: Per statute, all teachers must have a summative evaluation at least once every three years. This requirement is still
place for school year 20221.

A summative evaluation is a det er mdence.tMDBhas fouhd theat atgreah c h e
guiding question for the smimmmatnreshadfrelevant sufbctent,amd 1 s, “ W
comprehensivee vi dence needed to accurately evaluate tdeme her
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that is relevant, collect sufficient evidence to have enough to make an evaluative judgement, and to collect a
comprehensive picture of evidence so that the evaluation is not based on a single element of professional practice but
comprehensive lookt the whole educator.

This job can be accomplished in a variety of school scenarios, though certain activities may need adjustments based o
the scenarios. Local oversight teams should revisit these concepts to allow for as much flexibility as possible.
example: Summative evaluations may not collect evidence across every single element of an instructional framework c
rubric during distance learning or hybrid scenarios.

Most local systems attempted to spread the workload of summative evaluationssatiree years, and with the

disruption to plans last year, school principals (the summative evaluators) may be faced with an increased workload. If
summative evaluation activities were postponed until the fall of the 202&chool year, summative evatoes should

work with teachers whose evaluations were postponed to schedule all remaining activities as soon as possible in the fe

Q: Last spring, districts were unable to administer standardized assessments. Since 35% of teacher summative
evaluationresults are based on student academic growth, what are our options for this missing data?

A: Local oversight teams have some options and things to consider when to address this issue.

First, a summative evaluation must occur once every three years. If one year of evidence is missing, summative
evaluators could use evidence from the other two years. This ties back to the concept discussed in the previous answe
“ Wh at minsnun thresholdof sufficient, relevant and comprehensive evidegc& | S+ OKSNR& A YL
academicgrowtmeeded to accurately determine 35% of a teach

Second, though the | aw explicisiydesenatgsowhlt betasec
requirement to use standardized tests that were interrupted in spring 2020. Local oversight teams can craft student
learning goal practices that allow for classroom assessments, common assessments or betthé\thdruptions to
standardized assessments removes a data set from this conversation, teachers can and should be assessing student
academic growth, regardless of which school scenario(s) we face this school year.

In August and into the fall, MDE willovide some training on how to write student learning goals that can be responsive
to in-person, distance or hybrid school scenarios.

Q: Last spring, some peer review/coaching activities were paused and some were allowed. What is the guidance for
this school year?

A:Peer review/coaching activities and professional learning community opportunities for school yea2 P@aist
continue.

When peer review/coaching and PLCs are implemented effectively, they are highly valued by teachers. Potential benef
include:

1 Rapid problem solving, perhaps particularly with regard to distance learning or hybrid schooling, with a local
community of experts.

1 Being in community with one another. Caring for the social and emotional needs of teachers through the
intentiona connections in PLCs can help mitigate the stress of new challenges in professional and personal live

9 Sharing technology tips and tricks that are learned through experience and experimentation.

1 Shared lesson development. For example, literacy spésiali@ K2 school could record gradevel emergent
literacy lessons for a week that the generalists embed in their plans for the week.
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Giventhe systemic impact of racism and the emerging evidence of the disproportionate impact of distance learning,
exiting supporting PLCs focused on racial equity should be prioritized. The following questioitarally
Responsive School LeaderdtygMuhammad Khalifa can help center equity in the PLC conversations:

Common driving questions of PLCs Deeperquestians to make PLCs more culturally responsive
What do we want all students to learn? I Does what we want students to learn include minoritize
communities’ knowledge? H

what students should learn?

1 Does the knowledge connect to titemmunities
experiences of minoritized students?

1 Iswhat we want students to learn (i.e., knowledge)
beneficialto minoritized communities?

How will we know if and when they have | 1 Are the scales and rubrics used culturally responsive? 4

learned it? the questions culturally biased?

1 What are nontraditional ways of measuring knowledge
minoritized students?

1 How will the community perspective be included in how
learning is measured?

1 What are the best ways faur students to show what
they know?

How willwe teach it? 1 Are the instructional methods culturally responsive and
inclusive?

1 How are parents and community members used to helg
connect instruction to student communities/lives?

How will we respond if some students do | 1 How will we use critical set&flection techniques to

not learn? understand when (and why) some minoritized students

are not responding to our instruction and content?

How will we respond ithe students have | § How will we take responsibility (individually and

already learned? collectively if minoritized students are not learning?

Certainly, peer reviewers/coaches and PLCs may be meeting differently (through distance technology such as Zoom ol
Google Hangout) or with different frequency. Due to a variety of potential school scenarios, changes to meeting
frequency, length, topic ansicope are all within the purview of the local oversight team.

Q: We have teachers who are in a teacher improvement process due to previously being identified as not meeting
standards in our TDE system. What are the implications for teachers in a teach@oivement process this year?

A: While the school scenario may require modification(s) to teacher improvement processes, this function of TDE
systems will continue without limitation this school year.

A teacher improvement process includes a suppahghat identifies the area(s) of performance concern, clear
performance expectations for the teacher, the methods of support for the teacher, and a timeline that specifies when
activities will happen, including when the teacher will be evaluated agaletermine if performance improved as a
result of the TIP.

With a significant transition from fae-face to virtual delivery (or hybrid delivery) of instruction, a teacher in a teacher

improvement process may need a modified support plan. This shouleMi@wved on a casby-case basis based on how
instruction is being delivered during the school year and what new supports a teacher might need to improve practice.
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New Staff

Identify a plan for onboarding new staff virtually.

1 Howwill new staff be on-boarded virtually includingintroductionsto platforms,resourcesandpeers?
1 How will new staff be trained and supported throughout the year in delivering high quality virtual learning?

Technology Use

Consider both a longerm vision within the buildings angbtential sort-term visionto allow equitable access for all
students. All stakeholders should be involved with setting the plan or vision. In engaging these stakeholders, it is
essential that the superintendent, school board, technology director, amttipalsinclude teacher, student, famignd
community voices. This vision should include pedagogy training, student outcomes and learning goals, materials that
strengthen learning, infrastructure needs, and underlying belief statements about the vatleehoblogy for learning.

1 Leadership SelissessmentA selfassessment for leadership to consider in developing aalligision.
1 Promising Practice#\ webinar from MDE outlining promising practices for acquiring and effectively using
technology.

Professional Learning

Ongoing Learnindor Staff

1 Based on the feedback collected and the distoictharter schodl s pl an f or t he school
professional learning areas of focus for specific types of district and school staff.

1 Whattypesof professionalearninghaveteachersteacherleaders,schooladministratorsand school support
staff (e.g., school nurses, counselors) requested?

0 What areas of need are revealed in teacher and school leader observations and effectiveness data?

o Howwill teachersbe supportedin continuingto grow their instructionalpedagogyfor in-personandvirtual
teaching?

0 To what extent will all teachers receive training on delivering virtual learning? Will all teachers reeeive in
depth training on delivering virtual learning, or will all teachers receive foundational training on delivering
virtual learning with additionakraining provided if teachers are asked to deliver virtual learning?

o Consideif all teachersneedfoundationalvirtual learningknowledge

1 Basedonthe identified areasof focus,identify a planfor deliveringprofessionalearningopportunitiesfor
different staff members.

1 Whatstructuresshouldthe districtandschoolsput in placeto deliverongoingprofessionalearningH.e.,
coaching, PLCs?

1 Who will be responsible for delivering ongoing professional learnirgy, teacher leaders, school leaders,

district leaders, vendors?

Howwill identified structuresoperateduringin-personandvirtual learning?

Basedon the professionalearningplan,identify guidancefor how professionalearningstructureswill operate

during inperson and virtual learning. Howill teachersengagen professionalearningstructuresleadership

team meetings,PLC/cluster meetings, etewhile maintaining social distancing?

1 Should meetings take placererson, virtually, or a mix? Do all participants need to join through the same
modality (i.e., all irperson or all virtually)?

1 Howwill professionalearningopportunitiesbe scheduledandwhat are the expectationsof teachersto
participate and engage in these opportunities?

= =4
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https://dashboard.futurereadyschools.org/uploads/media/default/0001/01/4049ff048a416d42b5748b16b72afe0356c558c9.pdf
https://education.mn.gov/MDE/Video/?group=Communications&id=MDE032640

Professonal Learning for Student Support Staff

1 Identify training and resources for providing professional learning to student support staff (e.g., counselors,
nurses).

0 Whatresourceswill be availableto counselingstaff and/or schoolnursesin providingsupportto staff,
families, and students?

0 Whatprofessional learning opportunities will be available to counseling staff and/or school nurses in
improving support plans and supports provided?

Training on New/Revised Operating Procedures

1 Based on new procedures identified in the operations plan relatgareventing the spread of the virus, identify
training and resources for all school staff.

o Howwill the districtandschoolsprovidetrainingto schoolstaff on expectationsaroundcleaning
procedures, entering and exiting school procedures;sgbrting exposure procedures and any other
procedures in place to reduce the spread of the virus?

o How will bus drivers be trained in the additional procedures related to bus transportation

Howwill schoolstaff taskedwith conductinghealthcheckse trained?

0 What additional counselaievel support (positions or training) will be needed to meet the needs of the
students, educators, and community?

o0 Whatopportunitieswill schoolstaff haveto askquestionsregardingnew proceduresandwho will such
guestions be directed to?

o

1 Identify a processandtrainingfor onboardingnew or temporarystaffthroughoutthe year.

o Whatwill the expectationsbe for engagementn operationalprocedureshy temporarystaff?
o How will new or temporary staff be trained and supported on the expectations around operational
procedures in place at the school?
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Additional Resources

MDEBest Practice Resourc@olkits

9 Additional resources and MDE sponsopgdfessional development opportunities will be added to this section.

State of Minnesota and Partner Resources

State of Minnesota COWI® Page

MinnesotaDepartment of Health COVIBEL9 Information for Schools
Department of Labor and IndustryfCOVIEL9 Updates

Chi | dr ieeh-'COVIBLRResponse Page

Department of Human Service€OVIBEL9 Page

Minnesota State High School League (MSHSL)

=A =4 =4 =4 -4 =9

Contact Information

COVIB19 Questions

1 Healthquestions about COVAL®: health.schools.covid19@state.mn.us
9 Educationquestions related to COVI®: COVIEL9.Questions.MDE @state.mn.us

Divisions at MDE

Academic Standardside.academistandards@state.mn.us
American Indian Educatiomde.indianeducation@state.mn.us
As®ssmentmde.testing@state.mn.us

Career and College Successte.ccrresource@state.mn.us
Early Learningnde.els@state.mn.us

Equity and Opportunitynde.esea@state.mn.us

School Supporinde.schoolsupport@state.mnsu

Compliance and Assistangede.complianceassistance @state.mn.us
Food and Nutritionmde.fns@state.mn.us

Special Educatiomde.speciakd@state.mn.us

Charter Centennde.charterschools@state.mn.us

State Library Serviceside.Ist@state.mn.us

= =4 =4 =4 -8 -4 -8 -8 -89 -9 -9
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https://mn.gov/covid19/
https://www.health.state.mn.us/diseases/coronavirus/schools/index.html
https://www.dli.mn.gov/updates
https://mn.gov/governor/covid-19/
https://mn.gov/covid19/for-minnesotans/if-sick/index.jsp
http://familydesigncollab.org/wp-content/uploads/2018/07/Bang-Montano-Nolan-McDaid-Morgan_Indigenous-Family-Engagement.pdf
mailto:health.schools.covid19@state.mn.us
mailto:COVID-19.Questions.MDE@state.mn.us
mailto:mde.academic-standards@state.mn.us
mailto:mde.indian-education@state.mn.us
mailto:mde.testing@state.mn.us
mailto:mde.ccrresource@state.mn.us
mailto:mde.els@state.mn.us
mailto:mde.esea@state.mn.us
mailto:mde.schoolsupport@state.mn.us
mailto:mde.compliance-assistance@state.mn.us
mailto:mde.fns@state.mn.us
mailto:mde.special-ed@state.mn.us
mailto:mde.charterschools@state.mn.us
mailto:mde.lst@state.mn.us

Appendix A: Critical Worker Definitions

Employees in the sectors below are eligible to enroll their sehgel child(ren) under age of 12 in schagk care if
their school is implementing a distanoe hybrid learning model.

This schochge care must be provided for district or scheehrolled schoolage children age 12 and under who are
children of critical workers in Tier | of thstate critical worker list Children of Tier | workers only will be cared for at
no cost during the typical school hours.

HEALTHCARE / PUBLIC HEALTH

T

1
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Workers, including laboratory personnel, that perform critical clinical, biomedical and other research,
development, and testing need for COVIEL9 or other diseases.

Healthcare providers including, but not limited to, physicians; dentists; psychologistéeweldpractitioners;

nurses; assistants and aids; infection control and quality assurance personnel; phlebotomists; pharmacists
physical, respiratory, speech and occupational therapists and assistants; social workers; optometrists; speech
pathologists; chiropractors; diagnostic and therapeutic technicians; and radiology technologists.

Workers required for effective clinical, conand, infrastructure, support service, administrative, security, and
intelligence operations across the direct patient care and full healthcare and public health spectrum. Personnel
examples may include, but are not limited, to accounting, administrasigimitting and discharge, engineering,
accrediting, certification, licensing, credentialing, epidemiological, source plasma and blood donation, food
service, environmental services, housekeeping, medical records, information technology and operational
technology, nutritionists, sanitarians, etc.

o Emergency medical services workers.

0 Prehospital workers included but not limited to urgent care workers. o Inpatient & hospital workers (e.g.
hospitals, critical access hospitals, ldegn acute care hospitals, hgrterm care facilities including skilled
nursing facilities, inpatient hospice, ambulatory surgical centers, etc.).

o Outpatient care workers (e.g. erglagerenal disease practitioners and staff, Federally Qualified Health
Centers, Rural Health Clinicepamunity mental health clinics, organ transplant/procurement centers, and
other ambulatory care settings/providers, comprehensive outpatient rehabilitation facilities, etc.).

o Home care workers (e.g. home health carehame hospice, home dialysis, honmélision, etc.).

0 Workers at Longerm care facilities, residential and communligsed providers (e.g. Programs of All
Inclusive Care for the Elderly (PACE), Intermediate Care Facilities for Individuals with Intellectual Disabilitie:
Psychiatric Residemali Treatment Facilities, Religious Nonmedical Health Care Institutions, etc.).

o0 Workplace safety workers (i.e., workers who anticipate, recognize, evaluate, and control workplace
conditions that may cause workers' illness or injury).

Workers needed to syport transportation to and from healthcare facility and provider appointments.
Workers needed to provide laundry services, food services, reprocessing of medical equipment, and waste
management.

Workers that manage health plans, billing, and health infation and who cannot work remotely.

Workers performing cybersecurity functions at healthcare and public health facilities and who cannot work
remotely.

Workers performing security, incident management, and emergency operations functions at or on iehalf o
healthcare entities including healthcare coalitions, who cannot practically work remotely.

Vendors and suppliers (e.g. imaging, pharmacy, oxygen services, durable medical equipment, etc.).
Workers at manufacturers (including biotechnology companiesthose companies that have shifted
production to medical supplies), materials and parts suppliers, technicians, logistics and warehouse operators,
printers, packagers, distributors of medical products and equipment (including third party logistics psovider
and those who test and repair), personal protective equipment (PPE), isolation barriers, medical gases,
pharmaceuticals (including materials used in radioactive drugs), dietary supplements, commercial health
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products, blood and blood products, vaccinesting materials, laboratory supplies, cleaning, sanitizing,
disinfecting or sterilization supplies (including dispensers), sanitary goods, personal care products, pest control
products, and tissue and paper towel products.
1 Donors of blood, bone marrov/ood stem cell, or plasma, and the workers of the organizations that operate
and manage related activities.
1 Pharmacy staff, including workers necessary to maintain uninterrupted prescription, and other workers for
pharmacy operations.
Workers in retaifacilities specializing in medical good and supplies.
Public health and environmental health workers, such as:

=a =4

0 Workers specializing in environmental health that focus on implementing environmental controls, sanitary
and infection control interventions,dalthcare facility safety and emergency preparedness planning,
engineered work practices, and developing guidance and protocols for appropriate PPE to preveni@0OVID
disease transmission.

0 Public health/ community health workers (including call center workers) who conduct comrhased
public health functions, conducting epidemiologic surveillance and compiling, analyzing, and communicating
public health information, who cannot work remdye

1 Human services providers, especially for at risk populations such as:

o Home delivered meal providers for older adults, people with disabilities, and otherhritimic health
conditions.

o Homemaker services for frail, homebound, older adults.

o0 Persmal assistance services providers to support activities of daily living for older adults, people with
disabilities, and others with chronic health conditions who live independently in the community with
supports and services.

o0 Home health providers who dekr health care services for older adults, people with disabilities, and others
with chronic health conditions who live independently in the community with supports and services.

o0 Workers who provide human services, including but not limited to socigkevey nutritionists, case
managers or case workers, crisis counselors, foster care case managers, adult protective services personn
child protective personnel, domestic violence counselors, human trafficking prevention and recovery
personnel, behaviorpecialists, substance abuselated counselors, and peer support counselors.

1 Government entities, and contractors that work in support of local, state, federal, tribal, and territorial public
health and medical mission sets, including but not limited topguting access to healthcare and associated
payment functions, conducting public health functions, providing medical care, supporting emergency
management, or other services necessary for supporting the GO8/iBsponse.

1 Workers for providers and serviesupporting effective telehealth.

1 Mortuary service providers, such as:

o Workers performing mortuary funeral, cremation, burial, cemetery, and related services, including funeral
homes, crematoriums, cemetery workers, and coffin makers.

o Workers who coorthate with other organizations to ensure the proper recovery, handling, identification,
transportation, tracking, storage, and disposal of human remains and personal effects; certify cause of
death; and facilitate access to mental and behavioral healthises to the family members, responders,
and survivors of an incident.

LAW ENFORCEMENT, PUBLIC SAFETY, AND OTHER FIRST RESPONDERS

91 Public, private, and voluntary personnel (frdite and management, civilian and sworn) in emergency
management, law enforeaent, fire and rescue services, emergency medical services (EMS), and security, publi
and private hazardous material responders, air medical service providers (pilots and supporting technicians),
corrections, and search and rescue personnel.

1 Personnel inglved in provisioning of access to emergency services, including the provisioningtoheetdxt,
text-to-911, and dialing 911 via relay.
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Personnel that are involved in the emergency alert system (EAS) ((broadcasters, satellite radio and television,
calde, and wireline video) and wireless emergency alerts (WEA).

Workers at Independent System Operators and Regional Transmission Organizations, and Network Operations
staff, engineers and technicians to manage the network or operate facilities.

Workers at energency communication center, public safety answering points, public safety communications
centers, emergency operation centers, and 911 call centers.

Fusion Center workers

Workers, including contracted vendors, who maintain, manufacture, or supply mguipand services

supporting law enforcement, fire, EMS, and response operations (to include electronic security and life safety
security personnel).

Workers and contracted vendors who maintain and provide services and supplies to public safety facilities
including emergency communication center, public safety answering points, public safety communications
centers, emergency operation centers, fire and emergency medical services stations, police and law
enforcement stations and facilities.

Workers suppoiitg the manufacturing, distribution, and maintenance of necessary safety equipment and
uniforms for law enforcement and all public safety personnel.

Workers supporting the operation of firearm, or ammunition product manufacturers, retailers, importers,
digtributors, and shooting ranges.

Public agency workers responding to abuse and neglect of children, spouses, elders, and dependent adults.
Workers who support weather disaster and natural hazard mitigation and prevention activities.

Security staff to mairdin building access control and physical security measures.

FOOD AND AGRICULTURE

1
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Workers enabling the sale of human food, animal food (includes pet food, animal feed, and raw materials and
ingredients), pet supply, and beverage products at groceriegnphigies, convenience stores, and other retail
(including unattended and vending), including staff in retail customer support and information technology
support necessary for aline orders, pickup, and delivery.

Restaurant and quick serve food operatioimgjuding dark kitchen and food prep centers, carryout, and delivery
food workers.

Food manufacturer workers and their supplier workers including those employed at food ingredient production
and processing facilities; aquaculture and seafood harvestinlifitss; slaughter and processing facilities for
livestock, poultry, and seafood; animal food manufacturing and processing facilities; human food facilities
producing by products for animal food; industrial facilities producing coproducts for animal foexderage
production facilities; and the production of food packaging.

Farmers, farm and ranch workers, and agribusiness support services, including workers involved in auction and
sales; in food operations, including animal food, grain and oilseed stphagdling, processing, and

distribution; in ingredient production, packaging, and distribution; in manufacturing, packaging, and distribution
of veterinary drugs and biologics (e.g., vaccines); and in distribution and transport.

Farmers, farm and ranchoskers, and support service and supplier workers producing food supplies and other
agricultural inputs for domestic consumption and export, to include those engaged in raising, cultivating,
phytosanitation, harvesting, packing, storing, or distributingtimrage or to market or to a transportation mode

to market any agricultural or horticultural commaodity for human or animal consumption.

Workers at fuel ethanol facilities, biodiesel and renewable diesel facilities, and storage facilities.

Workers and fims supporting the distribution of all human and animal food and beverage and ingredients used
in these products, including warehouse workers, verth@naged inventory controllers, and block chain
managers.

Workers supporting the sanitation and pest contblall human and animal food manufacturing processes and
operations from wholesale to retalil.

Workers supporting greenhouses as well as the growth and distribution of plants and associated products for
home gardens.
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Workers in cafeterias used to feed vkers, particularly worker populations sheltered against Ca@gand

those designated as essential critical infrastructure workers.

Workers in animal diagnostic and food testing laboratories.

Government, private,andnegover nment al 0 r geaseritiat far foodmssistancevpmgrams r
(including school lunch programs) and government payments.

Workers of companies engaged in the production, storage, transport, and distribution of chemicals, drugs,
biologics (e.g. vaccines), and other substancesl loy the human and agricultural food and agriculture industry,
including seeds, pesticides, herbicides, fertilizers, minerals, enrichments, equipment, and other agricultural
production aids.

Animal agriculture workers to include those employed in vetasirfgalth (including those involved in
supporting emergency veterinary or livestock services); raising, caring for and management of animals for food,
as well as pets; animal production operations; livestock markets; slaughter and packing plants, masgactu
renderers, and associated regulatory and government workforce.

Transportation workers supporting animal agricultural industries, including movement of animal medical and
reproductive supplies and materials, animal biologics (e.g., vaccines), alirgal animal food ingredients,
animal food and bedding, live animals, and deceased animals for disposal.

Workers who support sawmills and the manufacture and distribution of fiber and forestry products, including,
but not limited to timber, paper, and ber wood and fiber products, as well as manufacture and distribution of
products using agricultural commodities.

Workers engaged in the manufacture and maintenance of equipment and other infrastructure necessary for
agricultural production and distribution

JUDICIAL BRANCH (ESSENTIAL SERVICES)

Workers supporting the operations of the judicial system, including judges, lawyers, and others providing legal
assistance.

MINNESOTA NATIONAL GUARD

Members of the Minnesota National Guard who have been activated uaidé&xecutive Order.

EDUCATORS AND SCHOOL STAFF

Educators supporting public prelR schools.

Paraprofessionals and other school staff.

Any school staff supporting scheayie care programs for children of essential workers, or supporting food
service progams in schools.

CHILD CARE AND SCHAGE CARE PROVIDERS

Child care providers and other workers in child care centers, family child care, schools, and other facilities open
and providing child care
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